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ABSTRACT 
Vivi Lestari, (2019): The Effect of Using Think-Pair Share Strategy  on the 
Students’ Ability in Writing Recount Text  at  Junior 
High School 1 Kampar Timur. 
 
According to preliminary research, it was found that the eight grade 
students of state Junior High School 1 Kampar Timur had difficulties in writing 
recount text such as unable to use a good grammatical features, had lack of 
vocabulary, unable to express their ideas, unable to develop the ideas into the 
paragraph, unable to determine the sequence of events in recount text. This 
research aimed to find out the difference between using and without using Think-
Pair Share on students’ ability in writing recount text at the eight grade of State 
Junior High School 1 Kampar Timur. This research was a quasi-experimental 
research. Therefore, this research used two groups; control group and 
experimental group. The writer formulated the problems that would be answered 
by using the quantitative research. The subject of the research was the eight grade 
students of State Junior High School 1 Kampar Timur. The objects of this research 
were Think-Pair Share and their ability in writing recount text. Sample of this 
research used Total Sampling. There were 38 students as sample from 137 
students. To analyze the data, the writer used independent sample t-test by using 
SPSS 21 version by Julie Pallant. Based on the data analysis, the writer found that 
the result t-test formula was 4.708 with df = 36, it was found the level significance 
of  5% was 2.03 and level significance of 1% was 2.72. The data showed that 
tobserved was higher than ttable; 2.03 < 4.708 > 2.72, it means that Ha was accepted 
and H0 was rejected. It means that there was a significant difference  between 
using and without using Think-Pair Share on the students’ ability in writing 
recount text  at the eight grade of State Junior High School 1 Kampar Timur. 
 
Keyword: Writing Ability, Recount Text, Think-Pair Share. 
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ABSTRAK 
 
Vivi Lestari, (2019):  Pengaruh Penggunaan Think-Pair Share terhadap 
Kemampuan Menulis Recount Text Siswa di Sekolah 
Menengah Pertama Negeri 1 Kampar Timur. 
 
Berdasarkan penelitian sebelumnya, ditemukan bahwa siswa-siswa di 
kelas delapan di Sekolah Menengah Pertama Negeri 1 Kampar Timur 
mendapatkan kesulitan dalam menulis teks recount. Banyak dari mereka yang 
kesulitan dalam menggunakan tata bahasa dari teks recount, masih kurang dalam 
menggunakan kosa kata, kesulitan dalam mengekspresikan ide-ide mereka, 
kesulitan dalam mengembangkan ide-ide kedalam teks recount, dan kesulitan 
dalam menentukan uraian peristiwa di dalam teks recount. Sehingga penelitian ini 
bertujuan untuk mengetahui perbedaan antara menggunakan dan tanpa 
menggunakan Think-Pair Share terhadap kemampuan menulis teks recount pada 
siswa kelas delapan di Sekolah Menengah Pertama Negeri 1 Kampar Timur. Jenis 
penelitian ini adalah penelitian kuasi eksperimen. Oleh karena itu penelitian ini 
menggunakan dua kelompok yaitu kelompok kontrol dan kelompok eksperimen. 
Penulis merumuskan masalah yang telah dijawab menggunakan penelitian 
kuantitatif. Subjek penelitian ini adalah siswa kelas delapan di Sekolah Menengah 
Pertama 1 Kampar Timur. Objek dari penelitian ini adalah Think-Pair Share dan 
kemampuan siswa dalam menulis teks recount. Sampel penelitian ini 
menggunakan teknik Total Sampling. Ada 38 siswa sebagai sampel dari 137 
siswa. Untuk menganalisis data, peneliti menggunakan Independent Sample t-test 
dengan menggunakan SPSS versi 21 oleh Julie Pallant. Berdasarkan analisa data, 
penulis menemukan bahwa hasil perhitungan Independent Sample t-test, t 
menunjukkan 4.708 dibandingkan pada level signifikan 5% (2.03), dan pada level 
signifikan 1% (2.72). Dapat dibaca 2.03<4.708>2.72, berarti null hypothesis (H0) 
ditolak, dan alternative hypothesis (Ha) diterima. Dengan kata lain adanya 
perbedaan yang signifikan antara menggunakan dan tanpa menggunakan  Think-
Pair Share terhadap kemampuan siswa dalam  menulis teks recount di Sekolah 
Menengah Pertama 1 Kampar Timur. 
  
Kata Kunci: Kemampuan Menulis, Teks Recount, Think-Pair Share 
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 ملّخص
 
): أثر طريقة التفكير والاقتران والنشرة في القدرة على كتابة النصوص ٢٠١٩فيفي لستاري، (
كمبر   ٠السردية لدى تلاميذ المدرسة المتوسطة الحكومية 
 الشرقية 
 
كمبر   ١بناء على الملاحظة ُوجد أن تلاميذ الفصل الثامن في المدرسة المتوسطة الحكومية  
الشرقية يتصّعبون في كتابة النصوص السردية. فكثير منهم من يتصعب في استخدام القواعد اللغوية 
ة، من النصوص السردية، وفي استخدام المفردات، وفي تعبير آرائهم وتطويرها داخل النصوص السردي
وأيضا في تعيين الواقع داخل النصوص السردية. فهذا البحث يهدف إلى معرفة الفرق بين أثر التعليم 
بمساعدة طريقة التفكير والاقتران والنشرة وبدونه في القدرة على كتابة النصوص السردية لدى تلاميذ 
بحث شبه بحث تجريبي، كمبر الشرقية. ونوع هذا ال  ١الفصل الثامن في المدرسة المتوسطة الحكومية 
فلذلك اسُتخدم في هذا البحث مجموعتان وهما مجموعة الضبط والتجريب. وَسبكت الباحثة هنا 
مشاكل التي ّتمت إجابتها من خلال بحث كيفي. وأفراد هذا البحث تلاميذ الفصل الثامن في 
ان والنشرة وقدرة كمبر الشرقية. وموضوعه طريقة التفكير والاقتر   ١المدرسة المتوسطة الحكومية 
التلاميذ على كتابة النصوص السردية. وحصلت الباحثة على تعيين العينة من خلال تقنية العينة 
اختبار -tتلميذا. ولتحليل البيانات استخدمت الباحثة  ١٨١تلميذا من  ٣٨المجتمعية. وتعّين 
ليولي بلانت. وبناء  ١١ة للعينة المستقلة بمساعدة البرنامج الإحصائي للعلوم الاجتماعية على نسخ
 ٣،١،٨اختبار للعينة المستقلة تصل إلى -tعلى تحليل البيانات وجدت الباحثة أن نتيجة حساب 
). أي ١١،١٪ (١) وفي المستوى الفّعال ٨،،١٪ (٥في المستوى الفّعال 
الباحثة . فالفرضية الصفرية مردودة والفردية البديلة مقبولة. وأخيرا قالت ١١،١>٣،١،٨<٨،،١
استخدام طريقة التفكير والاقتران والنشرة وبدون استخدامها ب التعليم إن هناك فرقا هاما بين نتيجة
 كمبر الشرقية.  ١في القدرة على كتابة النصوص السردية لدى تلاميذ المدرسة المتوسطة الحكومية 
 
 ر والاقتران والنشرة.القدرة على الكتابة، النصوص السردية، طريقة التفكي الكلمات الأساسية:
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 CHAPTER I 
INTRODUCTION 
 
A. Background of the Problem 
English as an international language has an important role in 
communication activity, spoken and written. Based on the 2013 Curriculum, 
English is one of some compulsory subjects that need to be learned in Junior 
High Schools and Senior High Schools. Based on the curriculum, students are 
intended to master the four basic language skills of English, namely listening, 
speaking, reading and writing. 
Writing is one of the activities that should be mastered by English 
learners as one of the language skills. Regard  ing with this statement, Corp 
(1989, p. 100) said that writing activity is very important for the students, they 
should master it because it can help them to express their own ideas creatively 
in the classroom. Furthermore, writing can not be produced without mastering 
English language components such as grammar, vocabulary, orthographic, and 
other. According to Nunan (2003, p. 89), writng was used to show that students 
had mastered a particulary grammatical rule, rather than had a good idea about 
the subject matter. In fact, correct spelling, grammar, and overall organization 
were the most important evidence of second or foreign language proficiency.  
Next, writing takes the important part as one of the English language 
skills. It is as household commodities that are consumed by all of the people 
especially literate society. Considering how important writing in English 
language teaching especially in educational world, so, Cole, and Jay ( 2015, p. 
2) stated that writing has been identified as one of the essential skills because 
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the world has become so text-oriented mainlyin the educational world that 
almost all of the educational activities cannot be separated from writing. 
Teaching and learning English process in Indonesian educational institutions, 
writing skill is categorized as the last of four language skills. Writing is not 
only difficult skill for the English language learners but also a challenging 
activity. 
 The aim of teaching writing is that the students generally are expected to 
be able to write text based on the genres of writing and particulary, they are 
expected to know the basic theory of the genre texts that enable them to 
analyze the social function, schematic structure, and significant grammatical 
patterns of text and the way of writing the texts based on the genres. 
The basic competence of writing especially in recount is the students 
comprehend the purpose, generic structure, and language feature of recount 
text both oral and written that very simple and short in form recipe and manual. 
So, target in writing skill at this school is  the students must be able to write the 
recount text by using language feature, vocabulary, and punctuations correctly. 
State Junior High School 1 Kampar Timur is one of the Junior High 
school in Kampar. As a formal education, it also provides English language to 
the students, especially writing skill. This school uses the new curriculum that 
is introduced by the Indonesia Goverment in 2013. In this curriculum, English 
is one of the primary subjects that must be taught to the students. Based on 
curriculum, the students should learn English twice a week. In learning 
process, there are four kinds of English skills that are given to the students; 
reading, writing, speaking and listening. Based on the 2013 curriculum that is 
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used in that school, eight grade students are designed to master writing skill. It 
gives much contribution to the other skills. It means other skills will go 
together if the students are able to write and comprehend text well. 
Some efforts have been done by the teachers at the grade of Junior High 
School  1 Kampar Timur, such as writing by a picture around them. 
Furthermore, the English teachers also always make practicing to write before 
starting the course. It is hoped that the students will get the high score. Thus, 
based on the teachers’ and students’ writing efforts above, the students ought to 
get a good writing of English. But in fact, the students’ writing is still low. 
Based on the researcher’s preliminary research on 17th april 2018  at 
Junior high school 1 Kampar Timur especially of  the eighth grade students, he 
was informed by the English teacher that writing was taught by conventional 
strategy. One of the conventional strategies is teacher only explanation the 
materials and asking students to read the text. By this strategy, they still have 
difficulties to write the text. The teaching learning process was still in the 
teacher centered. In fact, there were some of the students who still faced some 
problems and difficulties in writing text, especially in recount text. Students 
could not write of the recount text; students were not able to express their ideas 
of recount text. Their competence in writing ability was still far from the 
expectation of the curriculum. It was not qualified from the minimum criteria 
of students’ passing grade. Based on the pre- observation above, it can be seen 
in the following: 
1. Some of the students were not able to write  the good tenses in a sentence 
based on the types of the text. 
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2. Some of the students were not able to express their ideas of recount text. 
3. Some of the students got difficulties in developing recount text. 
4. Some of the students got difficulties in determining the sequence of events 
of recount text. 
5. Some of the students did not have any interest in writing. 
6. Some of the students were lack of vocabulary. 
Therefore, it seems would be better if the teacher applies another 
strategy in increasing stud ents writing ability. In order to improve students’ 
writing ability, there is a technique that can help the students in writing ability 
namely Think-Pair Share strategy. Think-Pair-Share is a Cooperative Learning 
strategy, and has advantages for students in the areas of acceptance, peer 
support, achievement, self-esteem, liking of other students, and liking of 
school. The think-pair share strategy increases the kinds of personal 
communications that are necessary for students to internally process, organize, 
and retain ideas (Pimm 1987). Based on the symptoms depicted above, the 
writer is interested in conducting research entitled “The Effect of Using 
Think-Pair Share Strategy on Students’ Ability In Writing Recount Text 
At SMP N 1 Kampar Timur.  
 
B. The Problem of the Research 
1. Identification of the Problem 
Based on the background of the problem, the writer would like to 
identify the problems as follows:  
a. What makes some of the students unable to write the good tenses in a 
sentence based on the types of text?  
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b. What makes some of students unable to express their ideas in recount 
text? 
c. What makes some of the students get difficulties in developing recount 
text and in determining the sequence of events in recount text? 
d. What makes some of the students have any interest in writing? 
e. What makes some of the students lack of vocabulary? 
f. What factors make the students lazy to learning English? 
2. Limitation of the Problem 
Based on the identification of the problem above, this research will 
be limited to using Think-Pair Share Strategy on students’ ability in 
writing recount text at the eight grade students of Junior High School 1 
Kampar Timur. 
3. Formulation of the Problem 
Based on the problems above, the researcher formulates the problem 
of this research into the following questions: 
a. Do students taught by using Think-Pair Share Strategy have better 
score of writing ability than students who taught without using Think-
Pair Share Strategy in in recount text at Junior High School 1 Kampar 
Timur? 
b.  Is there any significant effect of using Think-Pair Share Strategy on 
students’ writing ability in recount text at Junior High School 1 
Kampar Timur? 
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C. The Objective and The Significance of the Research 
1.  Objective of the Research  
a. To find out whether students’ who taught by using Think-Pair Share 
Strategy have better scores of writing ability than students who taught 
without by using Think-Pair Share Strategy. 
b. To find out whether there is a significant effect of writing ability  taught 
by using Think-Pair Share Strategy at Junior High School 1 Kampar 
Timur.  
2. Significance of the Research 
Related to the objects of the research above, the significances of the 
research are as follows: 
a. Hopefully, this research is expected to be very meaningful, especially 
for the writer as a novice researcher in term of learning how to conduct a 
research.  
b. These research findings are also expected to be useful and valuable, 
especially for students and teachers of English of the eighth grade of 
Junior High School 1 Kampar Timur to be consideration in their 
teaching and learning process in future.  
c. Besides, this research findings are also expected to be positive and 
valuable information, especially for those who are concerned in the 
world of teaching and learning English as a foreign or second language, 
and those who are concerned with the world language teaching in 
general. 
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d. This research to fulfill one of the requirements to finish the researcher’s 
undergraduate program in English Education Department of State 
Islamic University of Sultan Syarif Kasim Riau  
e. Finally, this research findings are also expected to be practical and 
theoretical information to the development of the theories in language 
teaching. 
 
D.  Definition of the Terms 
In order to avoid misunderstanding and misinterpretation of the term 
used in this research, the researcher needs to explain them as follows: 
1. Effect 
Effect is a measure to know the strength of one variable’s effect 
bringing in to the result (Richard and Richard, 2002:190).  In other words, 
Effect is mostly commonly used as a noun meaning the result or impact of 
something, an outcome. In this research, the researcher wants to know the 
effect of using Think-Pair Share Strategy on students’ ability in writing 
recount text at Junior High School 1 Kampar Timur. 
2. Strategy  
Strategy is the procedures used in learning, thinking, etc. which serve 
as a way of reaching a goal (Richard, et.al, 2002: 559). In other words, 
strategy is an action in classroom activities taken by learner to make 
learning easier, faster, enjoyable, and more than transferable in a new 
situation.  
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3. Think-Pair-Share 
Think-Pair-Share is a cooperative discussion strategy consisting of 
three stages of students’ action with emphasis on what students are to be 
doing at each of those stages (Frank Lyman,1981) in Slavin (2009:257). In 
this study, Think-Pair-Share gives the students opportunity to think about an 
idea or topic, gives them a chance to practice in pairs with partners for 
discussion, and then share it with the whole groups. 
4. Writing Ability 
According to (SIL International, 1999. p. 1) writing ability is a 
specific ability which helps writers put their ideas into words in meaningful 
form and interacts  with the message. In this research, it refers to writing 
ability on recount text of the eighth grade students at SMPN 1 Kampar 
Timur. 
 
E.  Reason for Choosing the Title 
 The reasons for choosing the title are:  
1. To know the effect of using Think-Pair Share Strategy at the eight grade 
students’ writing ability. 
2. The topic is relevant to the researcher as one of the students of the English 
Education Department. 
3. The research is very important to be discussed and it will be valuable 
contributions for the researcher particularly and for the  
4. English teachers generally to be recognized and applied this technique to 
the students in teaching writing 
5. As far as the researcher knows, this topic has never been researched yet. 
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
 
A. Theoretical Framework 
1. The Nature of Writing Ability 
a.  Definition of Writing  
 In English, there are four basic skills that are learnt by students in 
junior high school, senior high school and University. They are listening, 
speaking, reading and writing. Writing is the most difficult skill to be 
learnt among the four skills. To support this opinion, Richards (2002, p. 
303) stated that writing is the most difficult skill for the second language 
learners to master. The difficulty is as someone starts to write on a piece 
of paper, they do not only generate and organize their ideas into readable 
texts. 
 Many different definitions about writing are given by experts from 
many resources. According to Kane (1995, p. 5), when we choose a 
subject, it ought to interest us, and interest others as well, at least 
potential. It should be within the range of our experience and skill, 
though it is best if it stretches us. It is not about what thing we want to 
about, but how we understand it. Good writing has personality. Readers 
enjoy sensing a mind at work, hearing a clear voice, responding to an 
unusual sensibility. If we have chosen a topic that is of general concern 
and if genuine feeling and intelligence come through, it will be 
interesting. It is also supported by Taylor (2009, p. 2). He stated that if 
we are to write well we need to know ( as well as we can) what we are 
 
9 
10 
 
    
 
talking about. Writer, subject matter, reader, and the forms of language 
are elements of the writing situation. All those elements must be handled 
together in the act of writing. 
 On the other side, Urquhart and Mclver (2005, p. 6) stated that 
writing is a complex process which is about expressing knowledge. 
Teachers want their students to express their knowledge as thoughtfully 
and clearly as they can. Teachers also have to make time for their 
students to engage in the writing process to get a pleasant result. 
 From the definitions above, it can be said that writing can be 
distinguished as the most difficult skill from other ones. Many things 
must be considered in writing. Grammar, vocabularies, punctuation, and 
spelling knowledge are the factors that influence writing to be the good 
one. However, based on the ideas given writing is a way of remembering 
and a way of thinking. That is why, it makes writing difficult and 
complex. It needs a hard work because as we write we have to produce 
words, phrases, sentences, and paragraphs to be a text. None of us can 
write much of interest without thinking, probing, observing, asking 
question, experimenting, and reading.  
b. The Components of Writing 
Based on Raimes (1983, p.6) has suggested that the writer should 
be pay attention while writing to these components: 
1) Content, the writer must be pay attention to the relevance, clarity, 
originality, and logic of writing. 
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2) Syntax, the writer should be able to compose the sentence structures, 
sentence boundaries, stylistic choices, etc. 
3) Grammar, in here the writer should pay attention to rules of verb, 
agreement, articles, pronouns, etc. It is one of the important points 
that must master first. Because it is base of writing to arrange all of 
the words to be a paragraph, sentences, even essay. 
4) Mechanics, it includes about handwriting, spelling punctuation, etc. 
5) Organization, the writer should know about paragraph, topic and 
support, cohesion, and unity.  
6) Word Choice, the writer should know how to apply vocabulary, 
idiom, and tone in writing appropriately. 
7) Purpose, the writer should know the reason for writing. it is the 
important one for the writer. What for the reason they write or what 
aim they write. 
8) The Writer’s Process, in here the writer should be aware of how to 
get ideas, write drafts, and revise in their writing.  
c. The Purpose of Writing 
Raimes (1983, p. 4) state that purposes of writing are to 
communicate with readers, to express ideas without pressure of face to 
face communication, to explore subjects, and to record experience. It is 
clear that the main purpose of writing is to communicate in written form. 
According to Reid (1988, p.23) state that writing has purposes to explain 
or educate, to entertain or amuse and to persuade or convince. 
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Furthermore, Coffin et all. (2003, p.20) also mention that writing has 
several purposes: 
1) As assessment 
2) As an aid to critical thinking, understanding, and memory 
3) To extend students’ learning beyond lectures and other formal 
meetings 
4) To improve students as future professionals in particular disciplines. 
Based on the ideas above, beside to communicate, writing also 
has several purposes such as to educate, to persuade or assessment. 
d. Types of Writing 
1. Imitative   
This type is to produce written language; the learner must attain 
skills in the fundamental, basic tasks of writing letters, words, 
punctuation, and very brief sentences. It includes the ability to spell 
correctly and to perceive phoneme-grapheme correspondences in the  
English spelling system. At this stage, form is the primary while 
context and meaning are secondary concern. 
2. Intensive (controlled) 
This type focuses in producing appropriate vocabulary within a 
context, collocations and idioms, and correct grammatical features up 
to the length of a sentence. Meaning and context are of some 
importance in determining correctness and appropriateness. 
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3. Responsive 
Here, this type requires learners to perform a limited discourse 
level, connecting sentence into a paragraph and creating a logically 
connected sequence of two or three paragraphs. 
4. Extensive 
It implies successful management all of the processes and 
strategies of writing for all purposes, up to length of an essay, a term 
paper, a major research project report, or even a thesis. 
e. Elements of Writing 
In relation to the idea, Harmer (2004, pp.4-5) has suggested that 
writing has four main elements as follows: 
i. Planning  
In this point, the writers have to think about three main issues: 
the purpose of writing, the readers or audience of writing, and the 
content structure of the writing. In this step, the writers decide the 
topic. The topic is selected depending on the purposes of 
themselves. Then, the  writers brainstorm their ideas about all 
things that are related to the topic and take notes about the ideas. 
The last, the writers make outlining of their writing. The writers 
write the main points and sub points in the order in which they plan 
write about them. 
ii. Drafting  
This is the first version of a piece of writing. The writers 
begin to write. The outline will be guided for the writers to write in 
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the writing process. The writers should develop their ideas in the 
paragraph. The paragraph should be coherent between one with 
another. 
iii. Editing  
This stage needs some revising to make it better. The 
writers edit their draft to improve the content and the style of their 
writing to make it more interesting and readable. In the editing 
process, the writers should check their writing. When writers edit 
their draft, they will make some changes. They often add a whole 
paragraph or more, take out one or more paragraphs, change the 
order of paragraph, add or take out whole sentences, rewrite the 
sentences, change the vocabularies and so on. 
iv.  Final Version 
After editing the draft and making the changes that are 
considered before, the writer can produce their final versions. In this 
step, the writers should rewrite their draft. The writer should take 
attention to  detail of all words, sentences and paragraphs. It is the 
final paper of the writers writing and the result of the writing process. 
f. The Genre of Writing 
A genre can be defined as a culturally specific text type which 
results from using language (written or speaking) to (help) accomplish 
something. Based on Paterson (2015, pp.9-62) in Campbell High 
School text type book, there are some text types have been designed to 
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assist the students with their class work either at school or at home. 
They are: 
1)  Recount 
 The text is to retell something that happened in the past and to tell a 
serie of past even for the purpose of informing or entertaining. 
2)  Description 
 The text that provides detail to show the reader what you are 
referring to. Use detail words to allow the readers to picture what 
you are describing.  
3)  Discussion 
 The text is to examine (by argument) the consideration for and 
against an issue and come to a logical recommendation based on 
the evidence. 
4)  Explanation 
 The text that explains the processes involved in how and why 
something works. 
5) Exposition 
 The text is to persuade the reader to believe something by 
presenting one side of the argument. 
6) Narration 
 The text is to amuse or entertain the readers and to tell a story.  
7) Review 
 The text that is to provide information on a topic (a film, a book or 
a restaurant) whilst also presenting an opinion. 
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8)  Procedure 
 The text that is to provide the readers with steps in logical order to 
understand the sequence or process. 
9)  Persuasion 
 The text that is to encourage the readers to accept a point of view 
based on the evidence and points provided. 
10) Report  
 The text is to present information about something, as it is. 
11) Analytical Exposition 
 The text that has the function is to persuade the reader or listener 
that something is in case. 
12) Hortatory Exposition 
 The text is to persuade the reader or listener that something should 
or should not be the case. 
13) Anecdote  
 The text that has function is to share with others an account of 
unusual or amusing incident. 
2. The Nature of Recount Text 
a. The Definition of Recount Text 
There are several definition of recount text based on some expert. 
Based on Hornby (2000, p. 978) recount text is one of kinds of story 
genre, recount tells somebody about something, especially something 
that you have experienced. According to Anderson, a recount text is a 
piece of text that retells past events, usually in which they happened. 
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Recount text is the text telling the reader what happened. It retells a 
past event. It begins by telling the reader who was involved, what 
happened, where this event took place and when when it happened 
(Pardiyono, 2007 cited in Ibnu Solihin). According to Hyland (2003, 
p.20) the purpose of recount text is to reconstruct past experiences by 
retelling events in original sequences. In line with Hyland, Sudarwati 
(2007, p. 30) state that the purpose of the recount text is to tell the 
reader what happened in the past through a sequence of events.  
b. The Generic Structure of Recount Text 
Based on Lancashire Country Council (2008, Pp 6-7) the generic 
structures of recount text consist of orientation, sequence of events, 
and orientation. 
1. Orientation 
Recount begins by telling the reader who was involved, what 
happened, where the event took place, and when it happened. 
Orientation gives reader background information needed to 
understand the text, and the reader will recognize about scene 
setting and context of the text. 
2. Sequence of Events 
Event is the main activities that occurred in the story of the text. 
In writing recount text, events are ordered in a chronological 
sequence. Sometimes, additional detailed is added to the text to 
give some information for reader. 
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3. Reorientation 
Reorientation is a closing statement that may include elaboration. 
Some recount texts also have a concluding paragraph. In this 
concluding paragraph, the writer can give his/her personal 
comment or statement, but it is optional one.  
c. The Grammatical Feature of Recount Text 
According to Hyland (2004. p. 135) Recount text also has 
grammatical Features, they are: 
1. Use of nouns and pronouns to identify people, animals, things 
involved. 
2.  Use of actions verbs to refer to events 
3.  Use of past tense to locate events in relation to speakers’ or   
writers’   time 
4. Use of conjunctions and time connectives to sequence of events 
5. Use of adverb amd adverbial phrase to indicate place and time 
6. Use of adjective to describe nouns 
d. The Types of Recount Text 
According to UC High School Kaleen Writing Handbook (2011, 
p. 26) recount text is classified into three:  
1. Personal Recount 
 A Personal recount is where the writer is recounting the personal 
event that they were involved directly. It means that writer is 
actively involved in the activity of the event. The purpose of 
personal recount are to inform and to enteratin the reader.  
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2.  Factual Recount 
 A factual recount is a list record of a ceratin event. It can be used 
to retell the particular incident or event, such as an acident report, 
eyewitness, science experience, historical events, and newspaper 
report. Its purpose is just to inform the reader about what was 
going on in the past. 
3. Imaginative Recount 
 An imaginative recount retells an imaginative story through the 
eyes of a fiction character. It means, the event that happened in the 
text do not occur in the real life. Its purpose is usually to entertain. 
Based on the statement above, it can be conclude that recount 
text tell about personal experience of the students. Recount text should 
be writing based on the generic structure or chronologically. Start 
from Orientation, events and reorientation.  
3.  The Factors Influencing Students’ Ability in Writing Recount Text  
Writing is one of difficult subject for students in learning English as 
Foreign Language. There are many students in the English class, 
especially for students in Junior High School do not know how to write a 
text. There are many factors that make students difficulties to writing a 
text, such as, the lack of  vocabularies, students do not know how to make 
a sentences and students practice in writing.  
According to Oshima and Hogue (1998, p. 3) Writing is not easy, 
writing is process not a product, and writing is never complete. Its mean 
that to be able writing text, especially recount text, students should be do 
20 
 
    
 
much of practice. Based on Muhibin in Ria (2012, p. 17) the influenced 
factors in learning are as follows: 
1.  Internal factor 
The factor that came from the students themselves that consist of 
psychological aspects such as: interest, attitude, intelligence and 
motivation 
2.  External Factor 
This factor consist of social environment such as : family, friends, 
teacher, and societies; and non-social environment such as: weather, 
air temperature, house, school and equipment. 
Based on the factors that influence students in learning process 
above, teacher has important role to increase students’ writing ability. 
Teacher should know how to make students interest and motivating to 
learn writing in English class. The strategy that teacher use in the class 
should influence students’ writing ability. In this research, the writer used 
sentence race game in English teaching and learning process of the second 
grade students at SMP N 1 Kampar Timur. 
4. The Nature of Think-Pair Share 
a.  The Definition of Think-Pair Share 
Think-Pair-Share is a Cooperative Learning strategy, and has 
advantages for students in the areas of acceptance, peer support, 
achievement, self-esteem, liking of other students, and liking of 
school. The components of Think-pair-share are as follows: 
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1. Students listen while a teacher give a question. This is important 
because it gives students a chance to start to formulate answers by 
retrieving information from long-term memory. 
2. Students are given time in which to think of a response.  
3. Students ask to pair with a neighbor and discuss their responses.  
4. Finally, students are invited to share their responses with the 
whole group. A time limit is set for each step in the process. 
The think-pair-share gives all students the opportunity to discuss 
their ideas. This is important because students start to construct their 
knowledge in these discussions and also to find out what they do and 
do not know.  
Students are much more willing to respond after they have had a 
chance to discuss their ideas with a classmate because if the answer is 
wrong, the embarrassment is shared. Also, the responses received are 
often more intellectually concise since students have had a chance to 
reflect on their ideas. The think-pair-share structure also enhances the 
student's oral communication skills as they discuss their ideas with the 
one another. 
The think, pair, share strategy increases the kinds of personal 
communications that are necessary for students to internally process, 
organize, and retain ideas (Pimm 1987). 
In using the think, pair, share strategy include the positive 
changes in students' self-esteem that occur when they listen to one 
another and respect others' ideas. Students have the opportunity to 
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learn higher-level thinking skills from their peers, gain the extra time 
or prompting they may need, and gain confidence when reporting 
ideas to the whole class. In addition, the "pair" step of the strategy 
ensures that no student is left out of the discussion. Even a student 
who is  uncomfortable discussing his or her ideas with the whole class 
still has an audience in this step. Finally, while the strategy may 
appear to be time-consuming, it makes classroom discussions more 
productive, as students have already had an opportunity to think about 
their ideas before plunging into whole-class conversations. 
Every students has time to thinking about their answer to the 
question, and it gives them more confidence in their answer. The 
students are able to learn from each other. They may also be required 
to share their partner’s ideas to another pair or whole group. Each 
students within the group has an equal opportunity to share. Think-
Pair Share also helps the teacher to double-check if students or not 
about the lesson. 
In think time, the students allow to develop their answer. They 
can elaborate answer that can be given. The answer will have the 
reasons because they have discussed and thought it. The students more 
willing to take risk and suggest idea because they have discussed it 
with their partner. 
In the writing process, think-pair share can help students. They 
often become stuck when the teacher ask them to choose one topic. 
Teachers can make this process easier by asking early in the year, 
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"Where do story ideas come from?" As students think about the 
question and discuss their ideas with a partner and then as a class, they  
usually come up with a long and valuable list of ideas that can take 
them through an entire year's worth of writing. 
 
B.  Relevant Research 
According to Syafi’i (2005, p.103) mentions that relevant research is 
required to be observe some previous research conducted by other researchers 
in which they are relevant to our research. Dealing with this research, the 
writer takes some relevant researchers that have been investigated by 
previous writer concerning about the area of writing, they are: 
1. Dina sasmita conducted a research entitled “Think-Pair Share in Teaching 
Writing Recount Text to Junior High School Students”. In her paper, she 
state that there are some advantages in using Think-Pair Share. They are 
as following; students can practice their ability in making sentences in 
front of the class, students can be more interested with the learning 
process, students can evaluate their sentences with other students and the 
teacher, and students have self-confidence in publishing their work in 
front of their friends. She concluded that Think-Pair Share is useful to 
review and revising vocabularies and sentence structures. 
2. A research conducted by Martina Susanti (2011). Susanti conclud a 
research which entitled “Think-Pair Share in Teaching Reading Report 
Text to Junior High School Students”. The factor influence students’ 
reading comprehension through using Think-pair Share was caused by 
several factors. First, the material, it was found from interview done the 
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researcher which showed that they was interest enjoy to learn reading. 
Second, teacher method, it was found from interview done the researcher 
which shown that they was active and enjoyable and given helpful 
contribution to understanding reading comprehension. Last, the teacher 
approach, it was also found from field notes and interview done during 
the researcher which shown that they motivation in learning process. 
Moreover, applied Think-pair Share help students to understand in 
reading comprehension. Besides, the using Think-pair Share not only 
improve the students reading comprehension in report text but also could 
be more active, self-confidence, enjoyable fun and excited during 
teaching and learning process. 
In conclusion, both of the researches conducted by Dina Sasmita and 
Martina Susanti using think-pair share in teaching and learning process have 
been successful. Dina’s research that has used think-pair share in teaching 
writing recount text has been succesful to improve the students’ achievement. 
Meanwhile, Martina Susanti focused on teaching reading report text by using 
think-pair share. It was successful too. In this present research, the writer 
focused on the teaching writing recount text ability by using think-pair share 
strategy. 
 
C.  Operational Concept 
Operational concept is a main element or a concept to clarify the 
theories used in this research in order to avoid misunderstanding and 
misinterpretation. In order to clarify the theories will use in this research, the 
researcher would like to explain briefly about variables of this research. This 
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research is experimental research which focuses on gaining the effect of using 
think-pair share strategy on students’ ability in writing. Therefore, in 
analyzing the problem in this research, there are two variables, variable X and 
variable Y. Variable X is using think-pair share as independent variable. 
Variable Y is students’ writing ability in reount text as dependent variable. 
1.  Variable X 
Variable X is Think-Pair Share. This is the independent variable. The 
indicators of Think-Pair Share as follows: 
a. The teacher asks question related the recount text. 
b. The teacher explains about the definition of recount text 
c. The teacher asks question related their own background knowledge 
and experiences with some questions. 
d. The students think individually. 
e. Each student disscuss his or her answer with their partner. 
f. Students share their answer with the whole class. 
g. Then, the teacher guides the students to write recount text. 
2.  Variable Y 
Variable Y is students’ ability in writing recount text. This is the 
dependent variable. The indicators of students’ ability in writing recount 
text as follows: 
a. The students’ ability to develop the ideas in writing recount text. 
b. The students’ ability to identify main idea of recount text. 
c. The students’ ability to organize text structure correctly based on      
writing recount text. 
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d. The students’ ability to use appropriate vocabulary in writing 
recount text. 
e. The students’ ability to use grammatical feature correctly in 
writing recount text. 
f.  The students’ ability to use punctuation and spelling appropriately 
in writing recount text. 
 
D.  Assumption and Hypothesis 
1. Assumption 
In this research, the researcher assumes that the result of this research 
shows that the students’ writing ability would be better after being taught 
by using think-pair share strategy on students’ ability in writing recount 
text at SMP N 1 Kampar Timur. 
2. The Hypotheses 
 Based on the assumption above, hypothesis of this research are : 
1. a. Ho: Students who taught by using Think-Pair Share strategy have 
better scores of writing ability than those who taught  without using 
Think-Pair Share strategy at Junior High School 1 Kampar Timur. 
b.  Ha: Students who taught by using Think-Pair Share strategy have 
better scores of writing ability than those who taught without students 
using Think-Pair Share strategy at Junior High School 1 Kampar 
Timur. 
2.  a. Ho: There is no significant effect of using Think-Pair Share strategy 
on writing ability of eighth grade students at Junior High School 1 
Kampar Timur. 
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b. Ha: There is a significant effect of using Think-Pair Share strategy 
on writing ability of eighth grade students at Junior High School 1 
Kampar Timur. 
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CHAPTER III 
METHOD OF THE RESEARCH 
 
A. Research Design  
The design of this research was a quasi-experimental research. 
Creswell (2008, p. 295) stated that experiment is testing an idea to determine 
whether it influences an outcome or dependet variable. This research used a 
quasi-experimental design because, in order to receire permission to include 
students in this research, the researcher had to agree to keep the existing 
classroom intact. Thus, this research used experimental and control groups, 
which were assigned from entire classroom, not individual students. 
Therefore, there were two variables of this research namely independent 
variable or variable X as the use Think-Pair Share and dependent variable or 
Y as the students’ writing ability on recount text. This is because experiment 
could not artificially create groups for the experiment which consisted of two 
variables. The first variable was Think-Pair Share as independent variable and 
the second was students’ ability in writing recount text as dependent variable. 
So, the design of this research can be illustrated as follows: 
According to Cohen et al. (2007, p. 276), the types of this research can 
be designed as follows: 
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Table III. 1 
Research Design 
GROUP                  PRE-TEST           TREATMENT          POST-TEST 
Experimental                 RO1                         X                                O2 
Control                           RO3                         -                                 O4 
        
 RO1   : Pre-test to experimental group 
        RO3    : Pre-test to control group 
        X       : Receive treatment by using Think-Pair Share 
        O2       : Post-test experimental group 
        O4       : Post-test to control group 
 
B. Time and Location of the Research 
This research was conducted from Februari to Maret 2019. This research 
was conducted at State Junior High School 1 Kampar Timur.  
 
C. Subject and Object of the Research 
The subject of this research was the eight grade students of SMPN 1 
Kampar Timur and the object of this research was using Think-Pair Share 
strategy on students’ ability in writing reount text. 
 
D. Population and Sample of the Research 
1.  Population 
The population of this research was the eight grade students of 
SMPN 1 Kampar Timur in 2018/2019 academic year. The number of the 
eight grades at SMPN 1 Kampar Timur is 137 students. They are divided 
into 7 classes.  
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Table III.2 
Population 
No.                         Class                         Students 
1                            VIII. 1                             19 
2                            VIII. 2                             20 
3                            VIII. 3                             19 
4                            VIII. 4                             20 
5                            VIII. 5                             20 
6                            VIII. 6                             20 
7                            VIII. 7                             20 
                              Total                               137 
 
 
2. Sample 
The writer selects two classes to be taken as samples. The writer 
takes sample by using cluster random sampling. According to Gay and 
Airasian (2000, p.120) sampling is the process of selecting a number of 
individuals for a study in such a way that they represent the larger group 
from which they were selected. Cluster random sampling is most useful 
when the population is large on spread out over a wide geographic area. 
So, the writer takes VIII.1 as experimental class and VIII.3 as control 
class. Those are as the sample of the research by number 38 students. The 
specification of the sample can be seen on the table below.  
Table III.3 
The Sample of the Research 
Group                             Classes               Number of  Students 
Experimental Classes                       VIII. 1                              19 
    Control Classes                         VIII. 3                              19 
           Total                                                                           38 
 
 
E. Technique of Collecting Data 
In this research, the writer used a test to measure the students’ writing 
recount text ability. Cohen et.all (2007, p. 418) suggested that The purposes of 
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a test are several, for exampleto diagnose a student’s strengths, weaknesses and 
difficulties, to measure achievement, to measure aptitude and potential, to 
identify readiness for a programme.The writer was used pre-test and post-test 
for collecting data. Pre-test that was used to know students’ writing recount 
text ability before doing treatment. In pre-test the students write a recount text 
based on the topic for 40 minutes. After that, the writer begins to do the 
treatment by using Think-pair share in teaching writing recount text and give 
and exercise of writing. At the last meeting the writer will give post-test for 
students.  
The research procedure: 
1.  Experiment Group 
a.  Pre-test 
 Pre-test was given by the writer to the students taught before using 
Think-pair Share for experimental class. In pre-test, the students 
write recount text based on the topic given. 
b.  Treatment 
 The treatment was conducted for experimental class only by using 
Think-pair Share. It was  given after the students are done pre-test. 
Teacher was give explanation to the students what the recount text 
is, and teach them how to write recount text by using Think-pair 
Share. After the teacher explain about recount text, teacher treat 
students using Think-pair Share based on the procedure.  
c. Post-test 
 Post-test was given to the students after they are taught by using 
Think-pair Share for experimental class. The teacher ask to students 
32 
 
    
 
to make a recount text based on the topic given. It is to know their 
writing recount text ability by using Think-Pair Share.  
2. Control Group 
a. Pre-Test 
The pre-test given to control class to know their writing recount text 
ability. The test same as for experimental group. 
3. Teaching by using Conventional method 
Teacher was explain about recount text and ask them to write 
recount text. 
4. Post-test 
Post test was to the students after teach by using conventional 
strategy.  
Table III.4 
Assessment Aspects of Writing Recount Text 
  Aspect                               Range                              Criteria 
                              Content                        30-27                       Excelent to Very Good 
                       26-22                      Good to Average 
                                                  21-17                     Fair to Poor 
                                                                16-13                      Very Poor  
                             Organization                20-18                   Excellent to Very Good 
     17-14     Good to Average 
     13-10     Fair to Poor 
      9-7     Very Poor 
   Vocabulary   20-18     Excellent to Very Good 
     17-14     Good to Average 
     13-10     Fair to Poor      
     9-7     Very Poor 
              Language Use  25-22     Excellent to Very Good    
     21-18    Good to Average 
     17-11     Fair to Poor      
     10-5    Very Poor 
  Mechanics  5    Excellent to Very Good    
     4     Good to Average  
     3     Fair to Poor       
     2     Very Poor 
   Total Score = 100 
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1. Validity of the Test 
According to Fraenkel and Norman (2006, pp.150-151) the term of 
validity in the research refers to appropriateness, correctness, 
meaningfulness, and usefulness of the specific inferences researchers 
make based on the data they collect. Validity depends on the amount and 
type of evidence there is support the interpretation researchers wish to 
make concerning data they have collected. There are three types of 
validity. They are content validity, criterion-related validity, and 
construct validity.  
In order to know the validity of writing ability test, the writer uses 
content validity. Content validity is partly a matter of determining if the 
content that the instrument contains is an adequate sample of domain of 
content, it is supposed to represent. Content validity refers to the content 
and format of the instrument. How appropriate the content or format is. 
Thus, the writer will give the test based on the material that is studied by 
the students. The material of the test is taken from the textbook. 
2. Reliability of the Test 
Pertaining to Gay and Airisian (2000, p.169) stated that reliability 
is the degree to which a test consistently measure whatever it is 
measuring. The testing of students’ writing ability must have reliability in 
order to get the same scores obtained when the test done more than once. 
In reference to Brown (2003, p.20) stated that a reliable test is consistent 
and dependable. So reliability here is used to measure the quality of the 
test score and consistent of the test.  
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In this research the writer use the rater agreement type of reliability 
concerned with inter rater reliability as the scores are given by two raters. 
Then, intercorrelation of the raters is used to finding the reliability of the 
test.  Based on Henning (1987, p.85) stated that to know the level of 
correlation through Spearman-Brown Prophecy Formula as follows: 
rtt =     
    
  (   )   
 
where: 
rtt =  inter-rater reliability 
n =  the number of raters whose combined estimates the final mark 
for the examines 
rAB =  the correlation between raters, or the average correlation among 
all raters if there are more than two 
   In reference to Putriani (2012, p.35) the following table is the 
category of reliability test used in determining the level of reliability of 
the test. 
Table III.5 
The Category of Reliability 
No.                  Reliability                          Level of Reliability 
        1.                      0.0 – 0.200                                 Very Low 
        2.                     0.21 – 0.400                                    Low 
        3.                     0.41 – 0.600                                 Sufficient 
        4.                     0.61 – 0.80                                      High 
        5.                     0.81 – 1.00                                   Very High 
 
 
The following table described the correlation between scores given 
by rater 1 and rater 2 by using Pearson Product Moment formula through 
SPSS 21 version.1 
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Table III.6 
Correlations 
 
                                                                                     PostTest                    
PostTest 
                                                                                     Experiment              
Experiment 
                                                                                     Class                         Class 
                                                                                     Rater 1                      
Rater 2 
 
 PostTestExperimentclass      Pearson Correlation            1                             .012 
 Rater1      Sig. (2-tailed)          .962 
        N                                        19          19 
 PostTestExperimentClass     Pearson Correlation    .012           1 
 Rater2       Sig. (2-tailed)     .962  
        N       19         19 
 
 
From the table above, it could  be seen that the coefficient of 
correlation  product moment ro (robtained)  between scores given by rater 
1 and rater 2 was 0,012. Before comparing it to rt (rtable), the writer 
obtained the df ( degree of freedom). 
df : degree of fredom 
N : Number of cases 
nr : number of correlated variable 
df = 19 – 2 = 17 
The researcher took df = 17 to be correlated at level 5 %. At level 5 
%, rtable is 0.456. thus, the robtained is higher than rtable, at level 5%. So 
the writer concluded that there is a significant correlation between 
score given by rater 1 and score given by rater 2. In other words, the 
writing test is reliable. Then, robtained is adjusted by the Spearman-
Brown Prophecy formula below: 
     
    
  (   )   
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  (   )(     )
 
    
     
       
 
     = 0.024 = 0.024 
Based on the calculation above, the writer obtained that inter rater 
reliability was 0.024. So, it could be concluded that the reliability of 
writing test included was very low. 
3. Normality of the Data 
The technique of collecting the data was used test. The data  was 
analyzed by used statistical analysis. In analyzing the data, the writer 
used scores of post-test of experimental and control classes. This score 
was analyzed statistically. In order to found the answer, the writer 
analyzed the data by using SPSS 21 as follows: 
Table III.7 
Test of Normality 
 
                                        Kolmogorov-Smirnova                                  Shapiro-Wilk 
                                         Statistic         df           Sig.              Statistic        df          
Sig. 
PostTestExperiment          ,201             19           ,042               ,900            19         
,049 
PostTestControl                ,088              19           ,200              ,955             19         
,484 
 
 
 
Hypothesis: 
H0 (Null Hypothesis)  : Data is normally distributed 
Ha (Alternative Hypothesis) : Data is abnormally distibuted 
Testing Criteria: 
If probably (sig) > 0.05, Ha is accepted 
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If probably (sig) < 0.05, Ho is rejected 
According to Priyatno (2012;36) if the sig column of either test 
is higher than 0.05, the data are normally distributed. From the table 
III.6 above, the significant value of post-test experimental and control 
classes were 0.049 and 0.484 because of sig > 0.05 (0.049 > 0.05) and 
(0.484 > 0.05), the data were normally distributed. Therefore, the 
writer used independent sample t-test. 
4. Homogeneity of the data 
 According to Siregar (2013:167), the purpose of homogenity test is 
to know whether the object of the research has the same variance or not. 
The method used in this test was comparing the biggest variance with the 
smallest one. In this research, the writer asssessed the homogenity of the 
data by using SPSS 21 version. The result of the test as follows: 
Table III.8 
Test of Homogenity of Variances 
Levene Statistic           df1              df2             Sig. 
    5,565                          1                 36             ,024 
 
Based on the table above, the probability (sig) was 0.969. it was 
higher than 0.05 (0.024 > 0.05). it can be concluded that the data was 
homogen. 
 
F.  The Technique of Data Analysis 
The technique of collecting data was used test. The data was analyzed 
by used statistical analysis. In analyzing data, the writer used scores of pre-
test and post-test of experimental and control classes. This score is analyzed 
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statistically. In order to get the answer, the writer analyzed the data by using 
SPSS 21 as follows: 
1.   Independent Sample T-test 
 
According to Pallant (2007, p.232) suggested that an independent 
sample t-test is used to compare the mean score, on some continuous 
variable, for two different groups of subjects.  Furthermore, Miles and 
Philip (2007) also defined that the independent sample t-test is (usually) 
the most powerful and is the test most likely to spot significant differences 
in the data. However, we cannot use it with all independent groups data, 
and you have to be sure that your data satisfy some conditions before we 
choose this test. To use an independent samples t-test, we have to make 
two (or three) assumptions about our data: 
a. The data are measured on a continuous (interval) scale.  
b. The data within each group are normally distributed. 
c. The standard deviations of the two groups are equal.  
Hartono (2015, p.177) has mentioned about independent sample t-
test also. He said that independent sample t-test is used to find out whether 
there is or not significant difference between two variables. In order to get 
the answer, depend to the column labeled Sig. (2-tailed), which appears 
under the section labeled t-test for Equality of Means. Choose whichever 
your Lavent’s test result you should use two steps below: 
a. If the value in the Sig. (2-tailed) is equal or less than α (0.5), Ha is 
accepted.  
b. If the value in the Sig. (2-tailed) is above α (0.5), Ho is accepted. 
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The formula of eta squared is as follows: 
   
  
    (       )
 
  Where: 
    = eta squared 
  t
2 
= to 
  N = number of students 
  The guidelines proposed by Cohen (1988, pp. 284-287) 
quoted in Pallant for interpreting these value are: 
  .01 = small effect 
    .06 = moderate effect 
    .14 = large effect 
2.  Effect Size 
One way to much know about the magnitude of the intervention’s 
effect is used an effect size. Pallant point out that effect size is a set of 
statistics which indicates the relative magnitude of the difference between 
means. In other words, it describes the amount of the total variance in the 
dependent variable that is predictable from knowledge of the levels of the 
independent variable. There are a number of difference effect size statistic. 
The most common of which are Eta squared, Cohen’s d and Cohen’s f.In 
this research, writer used Eta square. 
The following are the formula of Eta Squared paired samples t-test: 
= 
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 Where: 
 : eta squared 
     : t o 
 N  : number of students 
 To interpret the eta squared value the following guidelines: 
.01 = small effect 
.06 = moderate effect 
.14 = large effect 
    (Adapted from Pallant,2003:184) 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
 
A. Conclusion 
Based on the data analysis and research finding in chapter IV, it can be 
conluded : 
1. The students’ writing ability of recount text taught by using Think-Pair 
Share strategy at Junior High School 1 Kampar Timur were better than 
those who were taught by using convensional strategy. 
2. Think-Pair Share can give significant influence on improving students’ 
ability in writing recount text. 
B. Suggestion 
Based on the research finding, it is suggesded that: 
1. For the students, they have to be interested in writing. The students are 
hoped to be brave, confident, and creative in writing English and pay 
attention to the teacher when he/she is explaining the material in front of 
class. Try to write in English always and enjoy learning English. 
2. For the readers, are recommended to use this thesis as one of the 
references in finding information about Think-Pair Share and writing 
ability in recount text. 
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SILABUS SMP/MTs 
 
Mata Pelajaran :  Bahasa Inggris 
Kelas    :  VIII 
Kompetensi Inti :  
 
KI 1: Menghargai dan menghayati  ajaran agama yang dianutnya. 
KI 2: Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli (toleransi, gotong royong), santun, percaya diri,  dalam berinteraksi secara efektif dengan 
lingkungan sosial dan alam dalam jangkauan pergaulan dan keberadaannya 
KI 3: Memahami dan menerapkan pengetahuan (faktual, konseptual, dan prosedural) berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya terkait 
fenomena dan kejadian tampak mata. 
KI 4: Mengolah,  menyaji, dan menalar dalam ranah konkret (menggunakan, mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak (menulis, membaca, 
menghitung, menggambar, dan mengarang) sesuai dengan yang dipelajari di sekolah dan sumber lain yang sama dalam sudut pandang/teori.  
 
Kompetensi Dasar 
Materi Pokok/Materi 
Pembelajaran 
Kegiatan Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
1.1. Mensyukuri 
kesempatan dapat 
mempelajari bahasa 
Inggris sebagai 
bahasa pengantar 
komunikasi 
Internasional yang 
diwujudkan dalam 
semangat belajar 
     
2.1. Menunjukkan 
perilaku santun dan 
peduli dalam 
melaksanakan 
komunikasi 
interpersonal dengan 
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Kompetensi Dasar 
Materi Pokok/Materi 
Pembelajaran 
Kegiatan Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
guru dan teman. 
2.2. Menunjukkan 
perilaku jujur, 
disiplin, percaya diri, 
dan bertanggung 
jawab dalam 
melaksanakan 
komunikasi 
transaksional dengan 
guru dan teman. 
2.3. Menunjukkan 
perilaku tanggung 
jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanakan 
komunikasi 
fungsional. 
3.1 Menerapkan struktur 
teks dan unsur 
kebahasaan untuk 
melaksanakan fungsi 
sosial dari ungkapan 
meminta perhatian, 
mengecek 
pemahaman, 
menghargai kinerja 
yang baik, dan 
meminta dan 
mengungkapkan 
pendapat, serta 
responnya, sesuai 
Teks lisan dan tulis untuk (a) 
meminta perhatian, (b) 
mengecek pemahaman, (c) 
menghargai kinerja yang 
baik, dan (d) meminta/ 
mengungkapkan pendapat 
serta responnya 
Masing-masing diajarkan 
secara terpisah 
Fungsi sosial 
Menjaga hubungan 
interpersonal dengan guru dan 
Masing-masing menggunakan prosedur 
yang sama 
Mengamati 
 Siswa terbiasa atau sering mendengar 
dan menyaksikan guru dan warga 
sekolah lain (a) meminta perhatian, (b) 
mengecek pemahaman, (c) menghargai 
kinerja yang baik, dan (d) 
meminta/mengungkapkan pendapat 
serta meresponnya, dalam bahasa 
Inggris, bahasa Indonesia, dan bahasa 
lain, dengan unsur kebahasaan yang 
dipilih untuk mendekatkan hubungan 
KRITERIA PENILAIAN 
 Tingkat ketercapaian 
fungsi sosial (a) 
meminta perhatian, (b) 
mengecek pemahaman, 
(c) menghargai kinerja 
yang baik, dan (d) 
meminta/mengungkapk
an pendapat, serta 
responnya. 
 Tingkat kelengkapan 
dan keruntutan struktur 
8 JP  Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal/ 
transaksional  
dengan benar 
dan akurat 
 Contoh 
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Kompetensi Dasar 
Materi Pokok/Materi 
Pembelajaran 
Kegiatan Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
dengan konteks 
penggunaannya. 
4.1   Menyusun teks lisan 
sederhana untuk 
mengucapkan dan 
merespon ungkapan 
meminta perhatian, 
mengecek 
pemahaman, dan 
menghargai kinerja 
yang baik, serta 
meminta dan 
mengungkapkan 
pendapat dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang 
benar dan sesuai 
konteks 
teman 
Struktur  teks  
(ungkapan hafalan, tidak 
perlu dijelaskan tata 
bahasanya) 
a. Excuse me. Attention, 
please. Yes, please. 
Alright., dan semacamnya 
b. She’s kind, isn’t she? Yes, 
she is. Understood? Is it 
clear? Yes, Sir., dan 
semacamnya. 
c. That’s great. It’s beautiful. 
Excellent! Thanks you., 
dan semacamnya. 
d. What do you think? Rudi 
did it well, didn’t he? Is 
that how you say it? Yes, I 
think so. I don’t think so. 
No., dan semacamnya. 
Unsur kebahasaan 
(1) Kosa kata: kata sifat 
sederhana 
(2) Tata bahasa: kata rujukan 
it, they, these, those, that, 
this. 
(3) Penggunaan nominal 
singular dan plural secara 
tepat, dengan atau tanpa a, 
interpersonal dengan siswa 
(keteladanan). 
 Siswa dituntut untuk mencontoh 
keteladanan tersebut dengan (a) 
meminta perhatian, (b) mengecek 
pemahaman, (c) menghargai kinerja 
yang baik, dan (d) 
meminta/mengungkapkan pendapat 
serta meresponnya, dalam bahasa 
Inggris dan bahasa lainnya. 
Menanya 
Dengan bimbingan dan arahan guru, 
siswa menanyakan dan 
mempertanyakan antara lain tentang 
perbedaan antara ungkapan (a) meminta 
perhatian, (b) mengecek pemahaman, 
(c) menghargai kinerja yang baik, dan 
(d) meminta/mengungkapkan pendapat, 
serta responnya, dalam bahasa Inggris 
dengan yang ada dalam bahasa 
Indonesia, kemungkinan menggunakan 
ungkapan lain, akibat jika tidak 
melakukan, dsb. 
Mengumpulkan Informasi 
 Siswa mendengarkan dan menyaksikan 
banyak contoh interaksi (a) meminta 
perhatian, (b) mengecek pemahaman, 
(c) menghargai kinerja yang baik, dan 
(d) meminta/mengungkapkan pendapat 
serta responnya dalam bahasa Inggris 
teks (a) meminta 
perhatian, (b) 
mengecek pemahaman, 
(c) menghargai kinerja 
yang baik, dan (d) 
meminta/mengungkapk
an pendapat, serta 
responnya. 
 Tingkat ketepatan 
unsur kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, tulisan tangan. 
 Sikap santun, peduli, 
dan percaya diri yang 
menyertai (a) meminta 
perhatian, (b) 
mengecek pemahaman, 
(c) menghargai kinerja 
yang baik, dan (d) 
meminta/mengungkapk
an pendapat, serta 
responnya. 
 
CARA PENILAIAN: 
Kinerja (praktik) 
Simulasi dan/atau bermain 
peran (role play) dalam 
melakukan (a) meminta 
peragaan dalam 
bentuk  
rekaman 
CD/VCD/ 
DVD/kaset 
 Contoh 
interaksi tertulis 
 Contoh teks 
tertulis 
 Sumber dari 
internet, seperti: 
- www.dailyen
glish.com 
- http://america
nenglish.state
.gov/files/ae/r
esource_files 
- http://learnen
glish.britishc
ouncil.org/en/ 
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Kompetensi Dasar 
Materi Pokok/Materi 
Pembelajaran 
Kegiatan Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
the, this, those, my, their, 
dsb secara tepat dalam 
frasa nominal  
(4) Ucapan, tekanan kata, 
intonasi 
(5) Ejaan dan tanda baca 
(6) Tulisan tangan 
Topik 
Berbagai hal terkait dengan 
interaksi antara guru dan 
siswa selama proses 
pembelajaran, di dalam 
maupun di luar kelas, dengan 
memberikan keteladanan 
tentang perilaku jujur, 
disiplin, percaya diri, dan 
bertanggung jawab. 
dari film, kaset, buku teks, dsb. 
 Siswa menirukan contoh-contoh 
interaksi (a) meminta perhatian, (b) 
mengecek pemahaman, (c) menghargai 
kinerja yang baik, dan (d) 
meminta/mengungkapkan pendapat, 
serta responnya dalam bahasa Inggris 
dengan ucapan, tekanan kata, intonasi, 
dan sikap yang benar. 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri (fungsi 
sosial, struktur teks, dan unsur 
kebahasaan) interaksi (a) meminta 
perhatian, (b) mengecek pemahaman, 
(c) menghargai kinerja yang baik, dan 
(d) meminta/mengungkapkan 
pendapat, serta responnya. 
 Secara kolaboratif, siswa berusaha 
menggunakan bahasa Inggris untuk (a) 
meminta perhatian, (b) mengecek 
pemahaman, (c) menghargai kinerja 
yang baik, dan (d) 
meminta/mengungkapkan pendapat, 
serta responnya dalam konteks 
pembelajaran, simulasi, role-play, dan 
kegiatan lain yang terstruktur. 
Mengasosiasi 
 Siswa membandingkan ungkapan (a) 
meminta perhatian, (b) mengecek 
pemahaman, (c) menghargai kinerja 
yang baik, dan (d) 
perhatian, (b) mengecek 
pemahaman, (c) 
menghargai kinerja yang 
baik, dan (d) 
meminta/mengungkapkan 
pendapat, serta responnya. 
Observasi:   
(penilaian yang bertujuan 
untuk memberikan balikan 
secara lebih cepat) 
 Observasi terhadap 
tindakan siswa 
menggunakan bahasa 
Inggris untuk (a) 
meminta perhatian, (b) 
mengecek pemahaman, 
(c) menghargai kinerja 
yang baik, dan (d) 
meminta/mengungkapk
an pendapat, dan 
responnya, ketika 
muncul kesempatan di 
dalam dan di luar kelas. 
 Observasi terhadap 
kesungguhan siswa 
dalam proses 
pembelajaran di setiap 
tahapan. 
 Observasi terhadap 
kesantunan dan 
kepedulian dalam 
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meminta/mengungkapkan pendapat, 
serta responnya yang telah 
dikumpulkan dari berbagai sumber 
tersebut di atas. 
 Siswa membandingkan ungkapan (a) 
meminta perhatian, (b) mengecek 
pemahaman, (c) menghargai kinerja 
yang baik, dan (d) 
meminta/mengungkapkan pendapat, 
serta responnya yang telah dipelajari  
tersebut di atas dengan yang ada di 
sumber-sumber lain, atau dengan yang 
digunakan dalam bahasa lain.  
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang fungsi 
sosial dan unsur kebahasaan yang 
digunakan. 
Mengkomunikasikan 
 Siswa menggunakan bahasa Inggris 
setiap kali muncul kesempatan (a) 
meminta perhatian, (b) mengecek 
pemahaman, (c) menghargai kinerja 
yang baik, dan (d) 
meminta/mengungkapkan pendapat, 
serta responnya, di dalam dan di luar 
kelas, dengan unsur kebahasaan yang 
dapat mendekatkan hubungan 
interpersonal.  
 Siswa berupaya berbicara secara lancar 
dengan ucapan, tekanan kata, intonasi 
yang benar dan menulis dengan ejaan 
melaksanakan 
komunikasi di dalam 
dan di luar kelas. 
Penilaian diri: 
Pernyataan siswa secara 
tertulis dalam jurnal 
belajar sederhana bahasa 
Indonesia tentang 
pengalaman belajar 
berinteraksi dengan (a) 
meminta perhatian, (b) 
mengecek pemahaman, 
(c) menghargai kinerja 
yang baik, dan (d) 
meminta/mengungkapkan 
pendapat, termasuk 
kemudahan dan 
kesulitannya. 
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dan tanda baca yang benar, serta 
tulisan yang jelas dan rapi. 
 Siswa membicarakan permasalahan 
yang dialami dalam menggunakan 
bahasa Inggris untuk (a) meminta 
perhatian, (b) mengecek pemahaman, 
(c) menghargai kinerja yang baik, dan 
(d) meminta/mengungkapkan 
pendapat, serta responnya dan 
menuliskannya dalam jurnal belajar 
sederhana dalam bahasa Indonesia. 
3.2 Menerapkan struktur 
teks dan unsur 
kebahasaan untuk 
melaksana kan 
fungsi sosial 
menyatakan dan 
menanyakan tentang 
kemam puan dan 
kemauan melakukan 
suatu tindakan, 
sesuai dengan 
konteks 
penggunaannya 
4.2   Menyusun teks lisan 
dan tulis untuk 
menyatakan dan 
menanyakan tentang 
kemampuan dan  
kemauan melakukan 
suatu tindakan, 
dengan 
Teks lisan dan tulis untuk 
menyatakan dan 
menanyakan tentang (a) 
kemampuan dan  (b) 
kemauan melakukan suatu 
tindakan  
Masing-masing diajarkan 
secara terpisah 
Fungsi sosial 
Menunjukkan sikap personal 
tentang kemampuan dan 
kemauan diri sendiri dan 
orang lain untuk melakukan 
suatu tindakan. 
Struktur teks 
a. Can you play the guitar? 
Yes, I can. I’m sorry I can’t 
answer the question. My 
Masing-masing menggunakan prosedur 
yang sama 
Mengamati 
 Siswa terbiasa atau sering mendengar 
dan menyaksikan guru dan warga 
sekolah lain menyatakan dan 
menanyakan tentang (a) kemampuan 
dan  (b) kemauan melakukan suatu 
tindakan serta responnya, dalam 
bahasa Inggris. 
 Siswa dituntut untuk mencontoh 
kebiasaan tersebut dengan 
menyebutkan dan menanyakan tentang 
(a) kemampuan dan  (b) kemauan 
melakukan suatu tindakan serta 
responnya, dalam bahasa Inggris. 
Menanya 
Dengan bimbingan dan arahan guru, 
KRITERIA PENILAIAN 
 Tingkat ketercapaian 
fungsi sosial 
menyebutkan dan 
menanyakan tentang 
(a) kemampuan dan  
(b) kemauan 
melakukan suatu 
tindakan serta 
responnya. 
 Tingkat kelengkapan 
dan keruntutan dalam 
menyebutkan dan 
menanyakan tentang 
(a) kemampuan dan  
(b) kemauan 
melakukan suatu 
tindakan serta 
responnya. 
8 JP 
 
 Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal/ 
transaksional  
dengan benar 
dan akurat 
 Contoh 
peragaan dalam 
bentuk  
rekaman 
CD/VCD/ 
DVD/kaset 
 Contoh 
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memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang 
benar dan sesuai 
konteks 
uncle can run very fast., 
dan semacamnya. 
b. I promise I will come to 
your birthday party. Yes, 
sure, she will return the 
book soon. She will not take 
the train., dan semacamnya  
Unsur kebahasaan 
(1) Kata kerja bantu modal: 
can, will. 
(2) Kosa kata terkait 
kegiatan dan tindakan 
sehari-hari di lingkungan 
rumah, kelas, sekolah, 
dan masyarakat. 
(3) Penggunaan nominal 
singular dan plural secara 
tepat, dengan atau tanpa 
a, the, this, those, my, 
their, dsb secara tepat 
dalam frasa nominal  
(4) Ucapan, tekanan kata, 
intonasi,  
(5) Ejaan dan tanda baca 
(6) Tulisan tangan 
Topik 
Berbagai kegiatan dan 
tindakan yang penting dan 
siswa menanyakan dan mempertanyakan 
antara lain tentang perbedaan antara cara 
menyebutkan dan menanyakan tentang (a) 
kemampuan dan  (b) kemauan melakukan 
suatu tindakan serta responnya, dalam 
bahasa Inggris dengan yang ada dalam 
bahasa Indonesia, kemungkinan 
menggunakan ungkapan lain, akibat jika 
tidak melakukan, dsb. 
Mengumpulkan Informasi 
 Siswa mendengarkan dan menyaksikan 
banyak contoh interaksi dengan 
menyebutkan dan menanyakan tentang 
(a) kemampuan dan  (b) kemauan 
melakukan suatu tindakan serta 
responnya dalam bahasa Inggris dari 
film, kaset, buku teks, dsb. 
 Siswa menirukan contoh-contoh 
interaksi dengan menyebutkan dan 
menanyakan tentang (a) kemampuan 
dan  (b) kemauan melakukan suatu 
tindakan serta responnya dalam bahasa 
Inggris dengan ucapan, tekanan kata, 
intonasi, dan sikap yang benar. 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri (fungsi 
sosial, struktur teks, dan unsur 
kebahasaan) interaksi menyebutkan 
dan menanyakan tentang (a) 
kemampuan dan  (b) kemauan 
melakukan suatu tindakan serta 
 Tingkat ketepatan 
unsur kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, tulisan tangan. 
 Sikap tanggung jawab, 
kerjasama, peduli, dan 
percaya diri yang 
menyertai tindakan 
menyebutkan dan 
menanyakan tentang 
(a) kemampuan dan  
(b) kemauan 
melakukan suatu 
tindakan serta 
responnya. 
 
CARA PENILAIAN: 
Kinerja (praktik) 
Simulasi dan/atau bermain 
peran (role play) dalam 
bentuk interaksi dengan 
menyebutkan dan 
menanyakan tentang (a) 
kemampuan dan  (b) 
kemauan melakukan suatu 
tindakan serta responnya. 
Observasi:   
interaksi tertulis 
 Contoh teks 
tertulis 
 Sumber dari 
internet, seperti: 
- www.dailyen
glish.com 
- http://america
nenglish.state
.gov/files/ae/r
esource_files 
- http://learnen
glish.britishc
ouncil.org/en/ 
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relevan dengan kehidupan 
siswa, dengan memberikan 
keteladanan tentang perilaku 
jujur, disiplin, percaya diri, 
dan bertanggung jawab.  
 
responnya. 
 Secara kolaboratif, siswa berusaha 
menggunakan bahasa Inggris untuk 
menyebutkan dan menanyakan tentang 
(a) kemampuan dan  (b) kemauan 
melakukan suatu tindakan serta 
responnya dalam konteks 
pembelajaran, simulasi, role-play, dan 
kegiatan lain yang terstruktur. 
Mengasosiasi 
 Siswa membandingkan ungkapan 
menyebutkan dan menanyakan tentang 
(a) kemampuan dan  (b) kemauan 
melakukan suatu tindakan serta 
responnya yang telah dikumpulkan 
dari berbagai sumber tersebut di atas. 
 Siswa membandingkan ungkapan 
menyebutkan dan menanyakan tentang 
(a) kemampuan dan  (b) kemauan 
melakukan suatu tindakan serta 
responnya yang telah dipelajari  
tersebut di atas dengan yang ada di 
sumber-sumber lain, atau dengan yang 
digunakan dalam bahasa lain.  
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang fungsi 
sosial dan unsur kebahasaan yang 
digunakan. 
Mengkomunikasikan 
(penilaian yang bertujuan 
untuk memberikan balikan 
secara lebih cepat) 
 Observasi terhadap 
tindakan siswa 
menggunakan bahasa 
Inggris untuk 
menyebutkan dan 
menanyakan tentang 
(a) kemampuan dan  
(b) kemauan 
melakukan suatu 
tindakan serta 
responnya, ketika 
muncul kesempatan, di 
dalam dan di luar kelas. 
 Observasi terhadap 
kesungguhan, tanggung 
jawab, dan kerja sama 
siswa dalam proses 
pembelajaran di setiap 
tahapan. 
 Observasi terhadap 
kepedulian dan 
kepercayaan diri dalam 
melaksanakan 
komunikasi, di dalam 
dan di luar kelas. 
Penilaian diri: 
Pernyataan siswa secara 
tertulis dalam jurnal 
9 | w w w . j a g o a n b a h a s a i n g g r i s . c o m   
 
Kompetensi Dasar 
Materi Pokok/Materi 
Pembelajaran 
Kegiatan Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
 Siswa menggunakan bahasa Inggris 
setiap kali muncul kesempatan untuk 
menyebutkan dan menanyakan tentang 
(a) kemampuan dan  (b) kemauan 
melakukan suatu tindakan serta 
responnya, di dalam dan di luar kelas.  
 Siswa berupaya berbicara secara lancar 
dengan ucapan, tekanan kata, intonasi 
yang benar dan menulis dengan ejaan 
dan tanda baca yang benar, serta 
tulisan yang jelas dan rapi. 
 Siswa membicarakan permasalahan 
yang dialami dalam menggunakan 
bahasa Inggris untuk menyebutkan dan 
menanyakan tentang (a) kemampuan 
dan  (b) kemauan melakukan suatu 
tindakan serta responnya dan 
menuliskannya dalam jurnal belajar 
sederhana dalam bahasa Indonesia. 
belajar sederhana 
berbahasa Indonesia 
tentang pengalaman 
belajar menyebutkan dan 
menanyakan tentang (a) 
kemampuan dan  (b) 
kemauan melakukan suatu 
tindakan serta responnya, 
termasuk kemudahan dan 
kesulitannya. 
Tes tertulis 
Membaca dan menulis teks 
yang menuntut pemahaman 
dan kemampuan 
menghasilkan teks yang di 
dalamnya termasuk 
tindakan menyebutkan dan 
menanyakan tentang (a) 
kemampuan dan  (b) 
kemauan melakukan suatu 
tindakan serta responnya. 
3.3 Menerapkan struktur 
teks dan unsur 
kebahasaan untuk 
melaksanakan fungsi 
sosial dari ungkapan 
memberi instruksi, 
mengajak, melarang, 
minta ijin, serta cara 
responnya, sesuai 
dengan konteks 
Teks lisan dan tulis untuk (a) 
memberi instruksi, (b) 
mengajak, (c) melarang, (d) 
minta ijin, serta responnya 
Masing-masing diajarkan 
secara terpisah 
Fungsi sosial 
Menjaga hubungan 
Masing-masing menggunakan prosedur 
yang sama 
Mengamati 
 Siswa terbiasa atau sering mendengar 
dan menyaksikan guru dan warga 
sekolah lain (a) memberi instruksi, (b) 
mengajak, (c) melarang, (d) minta ijin 
serta meresponnya, dalam bahasa 
Inggris, dengan unsur kebahasaan yang 
KRITERIA PENILAIAN 
 Tingkat ketercapaian 
fungsi sosial (a) 
memberi instruksi, (b) 
mengajak, (c) 
melarang, (d) minta 
ijin, serta responnya. 
 Tingkat kelengkapan 
dan keruntutan struktur 
8 JP  Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal/ 
transaksional  
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penggunaannya 
4.3   Menyusun teks lisan 
dan tulis sederhana 
untuk menyatakan, 
menanyakan, dan 
merespon ungkapan 
memberi instruksi, 
mengajak, melarang, 
dan minta ijin, 
dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang 
benar dan sesuai 
konteks.  
 
interpersonal dengan guru dan 
teman. 
Struktur  teks  
(ungkapan hafalan, tidak 
perlu dijelaskan tata 
bahasanya) 
a. Come in, please! Thank 
you. Put the book on the 
table, please. Yes, sure., 
dan semacamnya 
b. Let’s go! Okay. Come with 
me! Sorry, I’m busy., dan 
semacamnya. 
c. Don’t be late again! Sure, 
I won’t. Don’t open it, ok? 
OK., dan semacamnya. 
d. May I use your pen, 
please? Sure, here you are. 
May I wash my hands? 
Certainly., dan 
semacamnya. 
Unsur kebahasaan 
(1) Kosa kata: please, okay, 
certainly, sure, sorry, 
Let’s. 
(2) Tata bahasa: Kalimat 
imperatif positif, kalimat 
imperatif negatif, kata 
kerja bantu modal may. 
dapat mendekatkan hubungan 
interpersonal. 
 Siswa dituntut untuk mencontoh 
kebiasaan tersebut dengan (a) memberi 
instruksi, (b) mengajak, (c) melarang, 
(d) minta ijin serta meresponnya, 
dalam bahasa Inggris. 
Menanya 
Dengan bimbingan dan arahan guru, 
siswa menanyakan dan mempertanyakan 
antara lain tentang perbedaan antara 
ungkapan (a) memberi instruksi, (b) 
mengajak, (c) melarang, (d) minta ijin, 
serta responnya, dalam bahasa Inggris 
dengan yang ada dalam bahasa Indonesia, 
kemungkinan menggunakan ungkapan 
lain, akibat jika tidak melakukan, dsb. 
Mengumpulkan Informasi 
 Siswa mendengarkan dan menyaksikan 
banyak contoh interaksi (a) memberi 
instruksi, (b) mengajak, (c) melarang, 
(d) minta ijin serta responnya dalam 
bahasa Inggris dari film, kaset, buku 
teks, dsb. 
 Siswa menirukan contoh-contoh 
interaksi (a) memberi instruksi, (b) 
mengajak, (c) melarang, (d) minta ijin, 
serta responnya dalam bahasa Inggris 
dengan ucapan, tekanan kata, intonasi, 
dan sikap yang benar. 
teks (a) memberi 
instruksi, (b) mengajak, 
(c) melarang, (d) minta 
ijin, serta responnya. 
 Tingkat ketepatan 
unsur kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, tulisan tangan. 
 Sikap santun, peduli, 
dan percaya diri yang 
menyertai (a) memberi 
instruksi, (b) mengajak, 
(c) melarang, (d) minta 
ijin, serta responnya. 
 
CARA PENILAIAN: 
Kinerja (praktik) 
Simulasi dan/atau bermain 
peran (role play) dalam 
melakukan (a) memberi 
instruksi, (b) mengajak, 
(c) melarang, (d) minta 
ijin, serta responnya. 
Observasi:   
(penilaian yang bertujuan 
untuk memberikan balikan 
dengan benar 
dan akurat 
 Contoh 
peragaan dalam 
bentuk  
rekaman 
CD/VCD/ 
DVD/kaset 
 Contoh 
interaksi tertulis 
 Contoh teks 
tertulis 
 Sumber dari 
internet, seperti: 
- www.dailyen
glish.com 
- http://america
nenglish.state
.gov/files/ae/r
esource_files 
- http://learnen
glish.britishc
ouncil.org/en/ 
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(3) Penggunaan nominal 
singular dan plural secara 
tepat, dengan atau tanpa a, 
the, this, those, my, their, 
dsb secara tepat dalam 
frasa nominal  
(4) Ucapan, tekanan kata, 
intonasi 
(5) Ejaan dan tanda baca 
(6) Tulisan tangan 
Topik 
Berbagai hal terkait dengan 
interaksi antara guru dan 
siswa selama proses 
pembelajaran, di dalam 
maupun di luar kelas, dengan 
memberikan keteladanan 
tentang perilaku jujur, 
disiplin, percaya diri, dan 
bertanggung jawab.  
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri (fungsi 
sosial, struktur teks, dan unsur 
kebahasaan) interaksi (a) memberi 
instruksi, (b) mengajak, (c) melarang, 
(d) minta ijin, serta responnya. 
 Secara kolaboratif, siswa berusaha 
menggunakan bahasa Inggris untuk (a) 
memberi instruksi, (b) mengajak, (c) 
melarang, (d) minta ijin, serta 
responnya dalam konteks 
pembelajaran, simulasi, role-play, dan 
kegiatan lain yang terstruktur. 
Mengasosiasi 
 Siswa membandingkan ungkapan (a) 
memberi instruksi, (b) mengajak, (c) 
melarang, (d) minta ijin, serta 
responnya yang telah dikumpulkan 
dari berbagai sumber tersebut di atas. 
 Siswa membandingkan ungkapan (a) 
memberi instruksi, (b) mengajak, (c) 
melarang, (d) minta ijin, serta 
responnya yang telah dipelajari  
tersebut di atas dengan yang ada di 
sumber-sumber lain, atau dengan yang 
digunakan dalam bahasa lain.  
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang fungsi 
sosial dan unsur kebahasaan yang 
digunakan. 
secara lebih cepat) 
 Observasi terhadap 
tindakan siswa 
menggunakan bahasa 
Inggris untuk (a) 
memberi instruksi, (b) 
mengajak, (c) 
melarang, (d) minta 
ijin, ketika muncul 
kesempatan di dalam 
dan di luar kelas. 
 Observasi terhadap 
kesungguhan siswa 
dalam proses 
pembelajaran di setiap 
tahapan. 
 Observasi terhadap 
kesantunan dan 
kepedulian dalam 
melaksanakan 
komunikasi di dalam 
dan di luar kelas. 
Penilaian diri: 
Pernyataan siswa secara 
tertulis dalam jurnal 
belajar sederhana bahasa 
Indonesia tentang 
pengalaman belajar 
berinteraksi dengan (a) 
memberi instruksi, (b) 
mengajak, (c) melarang, 
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Mengkomunikasikan 
 Siswa menggunakan bahasa Inggris 
setiap kali muncul kesempatan (a) 
memberi instruksi, (b) mengajak, (c) 
melarang, (d) minta ijin, serta 
responnya, di dalam dan di luar kelas, 
dengan unsur kebahasaan yang dapat 
mendekatkan hubungan interpersonal.  
 Siswa berupaya berbicara secara lancar 
dengan ucapan, tekanan kata, intonasi 
yang benar dan menulis dengan ejaan 
dan tanda baca yang benar, serta 
tulisan yang jelas dan rapi. 
 Siswa membicarakan permasalahan 
yang dialami dalam menggunakan 
bahasa Inggris untuk (a) memberi 
instruksi, (b) mengajak, (c) melarang, 
(d) minta ijin, serta responnya dan 
menuliskannya dalam jurnal belajar 
sederhana dalam bahasa Indonesia. 
(d) minta ijin, termasuk 
kemudahan dan 
kesulitannya. 
3.4 Menerapkan struktur 
teks dan unsur 
kebahasaan untuk 
melaksanakan fungsi 
sosial dari teks 
undangan pribadi 
dan ucapan selamat 
(greeting card), 
sesuai dengan 
konteks 
penggunaannya  
Teks tulis (a) undangan 
pribadi dan (b) ucapan 
selamat (greeting card) 
sangat pendek dan sederhana 
Masing-masing diajarkan 
secara terpisah 
Fungsi sosial  
Menjaga hubungan 
interpersonal dengan guru dan 
Masing-masing menggunakan prosedur 
yang sama 
Mengamati 
 Siswa mencari (a) undangan pribadi 
dan (b) ucapan selamat (greeting card), 
termasuk yang menggunakan bahasa 
Indonesia. 
 Siswa mengumpulkan gambar dan foto 
(a) undangan pribadi dan (b) ucapan 
KRITERIA PENILAIAN 
 Tingkat ketercapaian 
fungsi sosial (a) 
undangan pribadi dan 
(b) ucapan selamat 
(greeting card) 
 Tingkat kelengkapan 
dan keruntutan (a) 
undangan pribadi dan 
(b) ucapan selamat 
8 JP 
 
 Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal/ 
transaksional  
dengan benar 
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4.4   Menangkap makna 
undangan pribadi 
dan ucapan selamat 
(greeting card), 
sangat pendek dan 
sederhana. 
4.5   Menyusun teks tulis 
undangan pribadi 
dan ucapan selamat 
(greeting card), 
sangat pendek dan 
sederhana, dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang 
benar dan sesuai 
konteks. 
 
teman 
Struktur text 
a. Menyebutkan tujuan dari 
(a) undangan pribadi dan 
(b) ucapan selamat 
(greeting card). 
b. Menyebutkan informasi 
rinci dari (a) undangan 
pribadi dan (b) ucapan 
selamat (greeting card). 
Unsur kebahasaan 
(1) Kata dan tata bahasa 
yang lazim digunakan 
dalam undangan dan 
ucapan selamat dari 
sumber-sumber otentik. 
(2) Penggunaan nominal 
singular dan plural secara 
tepat, dengan atau tanpa 
a, the, this, those, my, 
their, dsb secara tepat 
dalam frasa nominal  
(3) Ucapan, tekanan kata, 
intonasi 
(4) Ejaan dan tanda baca 
(5) Tulisan tangan 
Topik 
selamat (greeting card) dari berbagai 
sumber termasuk internet, buku teks, 
dsb. 
 Siswa memberikan komentar dan 
pandangannya tentang fungsi (a) 
undangan pribadi dan (b) ucapan 
selamat (greeting card), ketepatan 
unsur kebahasaannya, format, 
tampilan, dsb. 
Menanya 
Dengan bimbingan dan arahan guru, 
siswa menanyakan dan mempertanyakan 
antara lain tentang perbedaan dalam hal 
fungsi sosial, struktur teks, dan unsur 
kebahasaan, antara (a) undangan pribadi 
dan (b) ucapan selamat (greeting card) 
dalam bahasa Inggris dengan yang ada 
dalam bahasa Indonesia, kemungkinan 
menggunakan ungkapan lain, akibat jika 
tidak ada, dsb. 
Mengumpulkan Informasi 
 Siswa membaca rujukan dari berbagai 
sumber, termasuk buku teks, untuk 
mengetahui fungsi sosial, struktur teks, 
dan unsur kebahasaan dari (a) 
undangan pribadi dan (b) ucapan 
selamat (greeting card). 
 Siswa membaca secara lebih cermat 
semua (a) undangan pribadi dan (b) 
ucapan selamat (greeting card) yang 
(greeting card). 
 Tingkat ketepatan 
unsur kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, tulisan tangan. 
 Sikap tanggung jawab, 
kerjasama, peduli, dan 
percaya diri yang 
menyertai tindakan 
memahami dan 
membuat (a) undangan 
pribadi dan (b) ucapan 
selamat (greeting 
card). 
 
CARA PENILAIAN: 
Kinerja (praktik) 
Tugas menganalisis dan 
membuat (a) undangan 
pribadi dan (b) ucapan 
selamat (greeting card) 
untuk fungsi nyata. 
Observasi:   
(penilaian yang bertujuan 
untuk memberikan balikan 
secara lebih cepat) 
dan akurat 
 Contoh teks 
dari sumber 
otentik 
 Sumber dari 
internet, seperti: 
- www.dailyen
glish.com 
- http://america
nenglish.state
.gov/files/ae/r
esource_files 
- http://learnen
glish.britishc
ouncil.org/en/ 
- https://www.
google.com/ 
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Berbagai kegiatan, acara, dan 
hari penting siswa dan guru, 
dengan memberikan 
keteladanan tentang perilaku 
santun, peduli, cinta damai, 
dan kerjasama.  
Multimedia: 
Layout dan dekorasi yang 
membuat tampilan teks lebih 
menarik. 
 
telah terkumpul dalam bentuk gambar 
dan foto tersebut di atas, untuk 
memberikan komentar dan 
pandangannya tentang fungsi sosial, 
struktur teks, dan unsur 
kebahasaannya. 
 Secara kolaboratif siswa meniru 
contoh-contoh yang ada untuk 
membuat (a) undangan pribadi dan (b) 
ucapan selamat (greeting card) untuk 
fungsi nyata di lingkungan kelas, 
sekolah, rumah, dan sekitarnya. 
Mengasosiasi 
 Siswa membandingkan fungsi sosial, 
struktur teks, dan unsur kebahasaan 
dari berbagai (a) undangan pribadi dan 
(b) ucapan selamat (greeting card) 
yang telah dikumpulkan dari berbagai 
sumber tersebut di atas. 
 Siswa membandingkan fungsi sosial, 
struktur teks, dan unsur kebahasaan 
dari berbagai (a) undangan pribadi dan 
(b) ucapan selamat (greeting card) 
yang telah dipelajari  tersebut di atas 
dengan yang ada di sumber-sumber 
lain, atau dengan yang digunakan 
dalam bahasa lain.  
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang fungsi 
sosial dan unsur kebahasaan yang 
 Observasi terhadap 
tindakan siswa 
memahami dan 
menghasilkan (a) 
undangan pribadi dan 
(b) ucapan selamat 
(greeting card) sesuai 
fungsi sosialnya, di 
dalam dan di luar kelas. 
 Observasi terhadap 
kesungguhan, tanggung 
jawab, dan kerja sama 
siswa dalam proses 
pembelajaran di setiap 
tahapan. 
 Observasi terhadap 
kepedulian dan 
kepercayaan diri dalam 
melaksanakan 
komunikasi, di dalam 
dan di luar kelas. 
Penilaian diri: 
Pernyataan siswa secara 
tertulis dalam jurnal 
belajar sederhana 
berbahasa Indonesia 
tentang pengalaman 
belajar memahami dan 
membuat (a) undangan 
pribadi dan (b) ucapan 
selamat (greeting card), 
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digunakan. 
Mengkomunikasikan 
 Siswa membuat lebih banyak (a) 
undangan pribadi dan (b) ucapan 
selamat (greeting card) dalam bahasa 
Inggris untuk fungsi sosial nyata di 
kelas, sekolah, dan rumah. 
 Siswa berupaya berbicara secara lancar 
dengan ucapan, tekanan kata, intonasi 
yang benar dan menulis dengan ejaan 
dan tanda baca yang benar, serta 
tulisan yang jelas dan rapi. 
 Siswa membicarakan permasalahan 
yang dialami dalam membuat (a) 
undangan pribadi dan (b) ucapan 
selamat (greeting card) dan 
menuliskannya dalam jurnal belajar 
sederhana dalam bahasa Indonesia. 
termasuk kemudahan dan 
kesulitannya. 
Portofolio 
 Kumpulan karya 
berbagai (a) undangan 
pribadi dan (b) ucapan 
selamat (greeting card) 
yang telah dibuat. 
 Kumpulan hasil analisis 
tentang beberapa 
berbagai (a) undangan 
pribadi dan (b) ucapan 
selamat (greeting card). 
3.5 Menerapkan struktur 
teks dan unsur 
kebahasaan untuk 
melaksanakan fungsi 
sosial menyatakan 
dan menanyakan 
keberadaan orang, 
benda, binatang 
dalam jumlah yang 
tidak tertentu, sesuai 
dengan konteks 
penggunaannya 
Teks lisan dan tulis untuk  
menyatakan dan 
menanyakan keberadaan 
orang, benda, binatang 
dalam jumlah yang tidak 
tertentu 
Fungsi sosial  
Menjelaskan, membanggakan, 
memuji, mengaguni, 
mengkritik, dsb. 
Mengamati 
 Siswa terbiasa atau sering mendengar 
dan menyaksikan guru dan warga 
sekolah lain menyebutkan dan 
menanyakan tentang keberadaan 
orang, benda dan binatang dalam 
jumlah yang tidak tertentu, dalam 
bahasa Inggris, dengan unsur 
kebahasaan yang sesuai dengan fungsi 
sosialnya. 
 Siswa dituntut untuk mencontoh 
KRITERIA PENILAIAN 
 Tingkat ketercapaian 
fungsi sosial 
menyebutkan dan 
menanyakan tentang 
keberadaan orang, 
benda dan binatang 
dalam jumlah yang 
tidak. 
 Tingkat kelengkapan 
dan keruntutan dalam 
8  JP 
 
 Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal/ 
transaksional  
dengan benar 
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4.6   Menyusun teks lisan 
dan tulis untuk 
menyatakan dan 
menanyakan tentang 
keberadaan orang, 
benda, binatang 
dalam jumlah yang 
tidak tertentu, 
dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang 
benar dan sesuai 
konteks 
Struktur teks 
There are only a few students 
left in school. Where are the 
others?; How many chairs are 
there in this classroom? A 
lot.; There is not much water 
in the dry season. So we have 
to save water.; It’s said that 
there very few monkeys in the 
zoo, and some are very thin., 
dan semacamnya. 
Unsur kebahasaan 
(1) Ungkapan dengan There 
... 
(2) Kosa kata: kata benda, 
Kata jumlah yang tidak 
tertentu: little, few, some, 
many, much, a lot (of). 
(3) Kata kerja, dan kata sifat 
yang terkait dengan 
orang, binatang, benda di 
kelas, sekolah, rumah, 
dan sekitarnya 
(4) Penggunaan nominal 
singular dan plural secara 
tepat, dengan atau tanpa 
a, the, this, those, my, 
their, dsb secara tepat 
dalam frasa nominal  
(5) Ucapan, tekanan kata, 
kebiasaan tersebut dengan 
menyebutkan dan menanyakan tentang 
keberadaan orang, benda dan binatang 
dalam jumlah yang tidak tertentu, 
dalam bahasa Inggris, dengan unsur 
kebahasaan yang sesuai dengan fungsi 
sosialnya. 
Menanya 
Dengan bimbingan dan arahan guru, 
siswa menanyakan dan mempertanyakan 
antara lain tentang perbedaan antara cara 
menyebutkan dan menanyakan tentang 
keberadaan orang, benda dan binatang 
dalam jumlah yang tidak tertentu, dalam 
bahasa Inggris dengan yang ada dalam 
bahasa Indonesia, kemungkinan 
menggunakan ungkapan lain, akibat jika 
tidak melakukan, dsb. 
Mengumpulkan Informasi 
 Siswa mendengarkan dan menyaksikan 
banyak contoh interaksi dengan 
menyebutkan dan menanyakan tentang 
keberadaan orang, benda dan binatang 
dalam jumlah yang tidak tertentu 
dalam bahasa Inggris dari film, kaset, 
buku teks, dsb. 
 Siswa menirukan contoh-contoh 
interaksi dengan menyebutkan dan 
menanyakan tentang keberadaan 
orang, benda dan binatang dalam 
jumlah yang tidak tertentu dalam 
menyebutkan dan 
menanyakan tentang 
keberadaan orang, 
benda dan binatang 
dalam jumlah yang 
tidak tertentu. 
 Tingkat ketepatan 
unsur kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, tulisan tangan. 
 Sikap tanggung jawab, 
kerjasama, peduli, dan 
percaya diri yang 
menyertai tindakan 
menyebutkan dan 
menanyakan tentang 
keberadaan orang, 
benda dan binatang 
dalam jumlah yang 
tidak tertentu. 
 
CARA PENILAIAN: 
Kinerja (praktik) 
Simulasi dan/atau bermain 
peran (role play) dalam 
bentuk interaksi dengan 
menyebutkan dan 
menanyakan tentang 
dan akurat 
 Contoh 
peragaan dalam 
bentuk  
rekaman 
CD/VCD/ 
DVD/kaset 
 Contoh 
interaksi tertulis 
 Contoh teks 
tertulis 
 Sumber dari 
internet, seperti: 
- www.dailyen
glish.com 
- http://america
nenglish.state
.gov/files/ae/r
esource_files 
- http://learnen
glish.britishc
ouncil.org/en/ 
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intonasi,  
(6) Ejaan dan tanda baca 
(7) Tulisan tangan. 
Topik 
Keberadaan orang, binatang, 
benda, di kelas, sekolah, 
rumah, dan sekitarnya yang 
memberikan keteladanan 
tentang perilaku jujur, 
disiplin, percaya diri, dan 
bertanggung jawab. 
 
bahasa Inggris dengan ucapan, tekanan 
kata, intonasi, dan sikap yang benar. 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri (fungsi 
sosial, struktur teks, dan unsur 
kebahasaan) interaksi menyebutkan 
dan menanyakan tentang (keberadaan 
orang, benda dan binatang dalam 
jumlah yang tidak tertentu. 
 Secara kolaboratif, siswa berusaha 
menggunakan bahasa Inggris untuk 
menyebutkan dan menanyakan tentang 
keberadaan orang, benda dan binatang 
dalam jumlah yang tidak tertentu 
dalam konteks pembelajaran, simulasi, 
role-play, dan kegiatan lain yang 
terstruktur. 
Mengasosiasi 
 Siswa membandingkan ungkapan 
menyebutkan dan menanyakan tentang 
keberadaan orang, benda dan binatang 
dalam jumlah yang tidak tertentu yang 
telah dikumpulkan dari berbagai 
sumber tersebut di atas. 
 Siswa membandingkan ungkapan 
menyebutkan dan menanyakan tentang 
keberadaan orang, benda dan binatang 
dalam jumlah yang tidak tertentu yang 
telah dipelajari  tersebut di atas dengan 
yang ada di sumber-sumber lain, atau 
dengan yang digunakan dalam bahasa 
keberadaan orang, benda 
dan binatang dalam 
jumlah yang tidak 
tertentu. 
Observasi:   
(penilaian yang bertujuan 
untuk memberikan balikan 
secara lebih cepat) 
 Observasi terhadap 
tindakan siswa 
menggunakan bahasa 
Inggris untuk 
menyebutkan dan 
menanyakan tentang 
keberadaan orang, 
benda dan binatang 
dalam jumlah yang 
tidak tertentu, ketika 
muncul kesempatan, di 
dalam dan di luar kelas. 
 Observasi terhadap 
kesungguhan, tanggung 
jawab, dan kerja sama 
siswa dalam proses 
pembelajaran di setiap 
tahapan. 
 Observasi terhadap 
kepedulian dan 
kepercayaan diri dalam 
melaksanakan 
komunikasi, di dalam 
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lain.  
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang fungsi 
sosial dan unsur kebahasaan yang 
digunakan. 
Mengkomunikasikan 
 Siswa menggunakan bahasa Inggris 
setiap kali muncul kesempatan untuk 
menyebutkan dan menanyakan tentang 
keberadaan orang, benda dan binatang 
dalam jumlah yang tidak tertentu, di 
dalam dan di luar kelas, dengan unsur 
kebahasaan yang sesuai dengan fungsi 
sosialnya.  
 Siswa berupaya berbicara secara lancar 
dengan ucapan, tekanan kata, intonasi 
yang benar dan menulis dengan ejaan 
dan tanda baca yang benar, serta 
tulisan yang jelas dan rapi. 
 Siswa membicarakan permasalahan 
yang dialami dalam menggunakan 
bahasa Inggris untuk menyebutkan dan 
menanyakan tentang keberadaan 
orang, benda dan binatang dalam 
jumlah yang tidak tertentu dan 
menuliskannya dalam jurnal belajar 
sederhana dalam bahasa Indonesia. 
dan di luar kelas. 
Penilaian diri: 
Pernyataan siswa secara 
tertulis dalam jurnal 
belajar sederhana 
berbahasa Indonesia 
tentang pengalaman 
belajar menyebutkan dan 
menanyakan tentang 
keberadaan orang, benda 
dan binatang dalam 
jumlah yang tidak 
tertentu, termasuk 
kemudahan dan 
kesulitannya. 
Tes tertulis 
Membaca dan menulis teks 
yang menuntut pemahaman 
dan kemampuan 
menghasilkan teks yang di 
dalamnya termasuk 
tindakan menyebutkan dan 
menanyakan tentang 
keberadaan orang, benda 
dan binatang dalam jumlah 
yang tidak tertentu. 
3.6 Menerapkan struktur 
teks dan unsur 
kebahasaan untuk 
Teks lisan dan tulis untuk 
menyatakan dan 
menanyakan 
Mengamati 
 Siswa terbiasa atau sering mendengar 
KRITERIA PENILAIAN 
 Tingkat ketercapaian 
8  JP  Buku Teks 
wajib 
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melaksanakan fungsi 
sosial menyatakan 
dan menanyakan 
tindakan/kejadian 
yang dilakukan/ 
terjadi secara rutin 
atau merupakan 
kebenaran umum, 
sesuai dengan 
konteks 
penggunaannya  
4.7   Menyusun teks lisan 
dan tulis untuk 
menyatakan dan 
menanyakan tentang 
tindakan/kejadian 
yang dilakukan / 
terjadi secara rutin 
atau merupakan 
kebenaran umum, 
dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang 
benar dan sesuai 
konteks. 
 
tindakan/kejadian yang 
dilakukan/terjadi secara 
rutin atau merupakan 
kebenaran umum 
Fungsi sosial  
Menghargai alam semesta, 
memberi contoh kebiasaan 
baik/jelek, membanggakan, 
dsb. 
Struktur teks 
The sun shines everyday in 
Indonesia, so it is mostly very 
green. My father is very 
healthy because he wakes up 
early and excersises everyday. 
We have English on Monday 
and Wednesday. Do you get 
up early? Yes, I help my Mom 
before I go to school; I clean 
the house and wash the 
dishes., dan semacamnya. 
Unsur kebahasaan 
(1) Kata kerja dalam Simple 
Present Tense. 
(2) Adverbia: always, often, 
sometimes, never, 
usually, every ... 
(3) Kosa kata: kata benda, 
kata kerja, dan kata sifat 
dan menyaksikan guru dan warga 
sekolah lain menyatakan dan 
menanyakan tentang tindakan/kejadian 
yang dilakukan/terjadi secara rutin 
atau merupakan kebenaran umum, 
dalam bahasa Inggris, dengan unsur 
kebahasaan yang sesuai dengan fungsi 
sosialnya. 
 Siswa dituntut untuk mencontoh 
kebiasaan tersebut dengan menyatakan 
dan menanyakan tentang 
tindakan/kejadian yang 
dilakukan/terjadi secara rutin atau 
merupakan kebenaran umum, dalam 
bahasa Inggris, dengan unsur 
kebahasaan yang sesuai dengan fungsi 
sosialnya. 
Menanya 
Dengan bimbingan dan arahan guru, 
siswa menanyakan dan mempertanyakan 
antara lain tentang perbedaan antara cara 
menyatakan dan menanyakan tentang 
tindakan/kejadian yang dilakukan/terjadi 
secara rutin atau merupakan kebenaran 
umum, dalam bahasa Inggris dengan yang 
ada dalam bahasa Indonesia, 
kemungkinan menggunakan ungkapan 
lain, akibat jika tidak melakukan, dsb. 
Mengumpulkan Informasi 
 Siswa mendengarkan dan menyaksikan 
banyak contoh interaksi dengan 
fungsi sosial 
menyebutkan dan 
menanyakan tentang 
tindakan/kejadian yang 
dilakukan/terjadi secara 
rutin atau merupakan 
kebenaran umum. 
 Tingkat kelengkapan 
dan keruntutan dalam 
menyebutkan dan 
menanyakan tentang 
tindakan/kejadian yang 
dilakukan/terjadi secara 
rutin atau merupakan 
kebenaran umum. 
 Tingkat ketepatan 
unsur kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, tulisan tangan. 
 Sikap tanggung jawab, 
kerjasama, peduli, dan 
percaya diri yang 
menyertai tindakan 
menyebutkan dan 
menanyakan tentang 
tindakan/kejadian yang 
dilakukan/terjadi secara 
rutin atau merupakan 
kebenaran umum. 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal/ 
transaksional  
dengan benar 
dan akurat 
 Contoh 
peragaan dalam 
bentuk  
rekaman 
CD/VCD/ 
DVD/kaset 
 Contoh 
interaksi tertulis 
 Contoh teks 
tertulis 
 Sumber dari 
internet, seperti: 
- www.dailyen
glish.com 
- http://america
nenglish.state
.gov/files/ae/r
esource_files 
- http://learnen
glish.britishc
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yang terkait dengan 
orang, binatang, benda di 
kelas, sekolah, rumah, 
dan sekitarnya 
(4) Penggunaan nominal 
singular dan plural secara 
tepat, dengan atau tanpa 
a, the, this, those, my, 
their, dsb secara tepat 
dalam frasa nominal  
(5) Ucapan, tekanan kata, 
intonasi,  
(6) Ejaan dan tanda baca 
(7) Tulisan tangan. 
Topik 
Tindakan, kejadian, keadaan, 
di kelas, sekolah, rumah, dan 
sekitarnya yang memberikan 
keteladanan tentang perilaku 
jujur, disiplin, percaya diri, 
dan bertanggung jawab. 
 
menyatakan dan menanyakan tentang 
tindakan/kejadian yang 
dilakukan/terjadi secara rutin atau 
merupakan kebenaran umum dalam 
bahasa Inggris dari film, kaset, buku 
teks, dsb. 
 Siswa menirukan contoh-contoh 
interaksi dengan menyatakan dan 
menanyakan tentang tindakan/kejadian 
yang dilakukan/terjadi secara rutin 
atau merupakan kebenaran umum 
dalam bahasa Inggris dengan ucapan, 
tekanan kata, intonasi, dan sikap yang 
benar. 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri (fungsi 
sosial, struktur teks, dan unsur 
kebahasaan) interaksi menyatakan dan 
menanyakan tentang tindakan/kejadian 
yang dilakukan/terjadi secara rutin 
atau merupakan kebenaran umum. 
 Secara kolaboratif, siswa berusaha 
menggunakan bahasa Inggris untuk 
menyatakan dan menanyakan tentang 
tindakan/kejadian yang 
dilakukan/terjadi secara rutin atau 
merupakan kebenaran umum dalam 
konteks pembelajaran, simulasi, role-
play, dan kegiatan lain yang 
terstruktur. 
Mengasosiasi 
 
CARA PENILAIAN: 
Kinerja (praktik) 
Simulasi dan/atau bermain 
peran (role play) dalam 
bentuk interaksi dengan 
menyebutkan dan 
menanyakan tentang 
tindakan/kejadian yang 
dilakukan/terjadi secara 
rutin atau merupakan 
kebenaran umum. 
Observasi:   
(penilaian yang bertujuan 
untuk memberikan balikan 
secara lebih cepat) 
 Observasi terhadap 
tindakan siswa 
menggunakan bahasa 
Inggris untuk 
menyebutkan dan 
menanyakan tentang 
tindakan/kejadian yang 
dilakukan/terjadi secara 
rutin atau merupakan 
kebenaran umum, 
ketika muncul 
kesempatan, di dalam 
dan di luar kelas. 
 Observasi terhadap 
ouncil.org/en/ 
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 Siswa membandingkan ungkapan 
menyatakan dan menanyakan tentang 
tindakan/kejadian yang 
dilakukan/terjadi secara rutin atau 
merupakan kebenaran umum yang 
telah dikumpulkan dari berbagai 
sumber tersebut di atas. 
 Siswa membandingkan ungkapan 
menyatakan dan menanyakan tentang 
tindakan/kejadian yang 
dilakukan/terjadi secara rutin atau 
merupakan kebenaran umum yang 
telah dipelajari  tersebut di atas dengan 
yang ada di sumber-sumber lain, atau 
dengan yang digunakan dalam bahasa 
lain.  
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang fungsi 
sosial dan unsur kebahasaan yang 
digunakan. 
Mengkomunikasikan 
 Siswa menggunakan bahasa Inggris 
setiap kali muncul kesempatan untuk 
menyatakan dan menanyakan tentang 
tindakan/kejadian yang 
dilakukan/terjadi secara rutin atau 
merupakan kebenaran umum, di dalam 
dan di luar kelas, dengan unsur 
kebahasaan yang sesuai dengan fungsi 
sosialnya.  
 Siswa berupaya berbicara secara lancar 
kesungguhan, tanggung 
jawab, dan kerja sama 
siswa dalam proses 
pembelajaran di setiap 
tahapan. 
 Observasi terhadap 
kepedulian dan 
kepercayaan diri dalam 
melaksanakan 
komunikasi, di dalam 
dan di luar kelas. 
Penilaian diri: 
Pernyataan siswa secara 
tertulis dalam jurnal 
belajar sederhana 
berbahasa Indonesia 
tentang pengalaman 
belajar menyebutkan dan 
menanyakan tentang 
tindakan/kejadian yang 
dilakukan/terjadi secara 
rutin atau merupakan 
kebenaran umum, 
termasuk kemudahan dan 
kesulitannya. 
Tes tertulis 
Membaca dan menulis teks 
yang menuntut pemahaman 
dan kemampuan 
menghasilkan teks yang di 
dalamnya termasuk 
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dengan ucapan, tekanan kata, intonasi 
yang benar dan menulis dengan ejaan 
dan tanda baca yang benar, serta 
tulisan yang jelas dan rapi. 
 Siswa membicarakan permasalahan 
yang dialami dalam menggunakan 
bahasa Inggris untuk menyatakan dan 
menanyakan tentang tindakan/kejadian 
yang dilakukan/terjadi secara rutin 
atau merupakan kebenaran umum dan 
menuliskannya dalam jurnal belajar 
sederhana dalam bahasa Indonesia. 
tindakan menyebutkan dan 
menanyakan tentang 
tindakan/kejadian yang 
dilakukan/terjadi secara 
rutin atau merupakan 
kebenaran umum. 
3.7 Menerapkan struktur 
teks dan unsur 
kebahasaan untuk 
melaksanakan fungsi 
sosial menyatakan 
dan menanyakan 
tindakan /kejadian 
yang sedang 
dilakukan/berlangsun
g saat ini, sesuai 
dengan konteks 
penggunaannya. 
4.8   Menyusun teks lisan 
dan tulis untuk 
menyatakan dan 
menanyakan tentang 
tindakan/kejadian 
yang sedang 
dilakukan/ 
berlangsung saat ini, 
Teks lisan dan tulis yang  
menyatakan dan 
menanyakan tentang 
tindakan/ kejadian yang 
sedang dilakukan/ 
berlangsung saat ini 
Fungsi sosial  
Menjelaskan, memberi alasan, 
memberi contoh tindakan, 
dsb.. 
Struktur teks 
What are you doing here? 
Waiting for her; Don’t play 
around. Look! Everybody is 
doing their task.; I need to see 
the Principal. May I see him 
now? No, he’s having a 
meeting.; Be quiet, please. 
Mengamati 
 Siswa terbiasa atau sering mendengar 
dan menyaksikan guru dan warga 
sekolah lain menyebutkan dan 
menanyakan tentang tindakan/kejadian 
yang sedang dilakukan/berlangsung 
saat ini, dalam bahasa Inggris, dengan 
unsur kebahasaan yang sesuai dengan 
fungsi sosialnya. 
 Siswa dituntut untuk mencontoh 
kebiasaan tersebut dengan 
menyebutkan dan menanyakan tentang 
tindakan/kejadian yang sedang 
dilakukan/berlangsung saat ini, dalam 
bahasa Inggris, dengan unsur 
kebahasaan yang sesuai dengan fungsi 
sosialnya. 
Menanya 
KRITERIA PENILAIAN 
 Tingkat ketercapaian 
fungsi sosial 
menyebutkan dan 
menanyakan tentang 
tindakan/kejadian yang 
sedang 
dilakukan/berlangsung 
saat ini. 
 Tingkat kelengkapan 
dan keruntutan dalam 
menyebutkan dan 
menanyakan tentang 
tindakan/kejadian yang 
sedang 
dilakukan/berlangsung 
saat ini. 
 Tingkat ketepatan 
8 JP 
 
 Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal/ 
transaksional  
dengan benar 
dan akurat 
 Contoh 
peragaan dalam 
bentuk  
rekaman 
CD/VCD/ 
DVD/kaset 
 Contoh 
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dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang 
benar dan sesuai 
konteks. 
 
The baby is sleeping. , dan 
semacamnya. 
Unsur kebahasaan 
(1) Kata kerja untuk kegiatan 
dan tindakan dalam 
Present Continous tense. 
(2) Kosa kata: kata benda, 
kata kerja, dan kata sifat 
yang terkait dengan 
orang, binatang, benda di 
kelas, sekolah, rumah, 
dan sekitarnya 
(3) Kata kerja untuk 
keadaan: be, have, dalam 
Present Continuous 
Tense. 
(4) Adverbia: now 
(5) Kata ganti obyek: me, 
you, him, her, us, dst. 
(6) Penggunaan nominal 
singular dan plural secara 
tepat, dengan atau tanpa 
a, the, this, those, my, 
their, dsb secara tepat 
dalam frasa nominal  
(7) Ucapan, tekanan kata, 
intonasi,  
(8) Ejaan dan tanda baca 
Dengan bimbingan dan arahan guru, 
siswa menanyakan dan mempertanyakan 
antara lain tentang perbedaan antara cara 
menyebutkan dan menanyakan tentang 
tindakan/kejadian yang sedang 
dilakukan/berlangsung saat ini, dalam 
bahasa Inggris dengan yang ada dalam 
bahasa Indonesia, kemungkinan 
menggunakan ungkapan lain, akibat jika 
tidak melakukan, dsb. 
Mengumpulkan Informasi 
 Siswa mendengarkan dan menyaksikan 
banyak contoh interaksi dengan 
menyebutkan dan menanyakan tentang 
tindakan/kejadian yang sedang 
dilakukan/berlangsung saat ini dalam 
bahasa Inggris dari film, kaset, buku 
teks, dsb. 
 Siswa menirukan contoh-contoh 
interaksi dengan menyebutkan dan 
menanyakan tentang tindakan/kejadian 
yang sedang dilakukan/berlangsung 
saat ini dalam bahasa Inggris dengan 
ucapan, tekanan kata, intonasi, dan 
sikap yang benar. 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri (fungsi 
sosial, struktur teks, dan unsur 
kebahasaan) interaksi menyebutkan 
dan menanyakan tentang 
tindakan/kejadian yang sedang 
unsur kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, tulisan tangan. 
 Sikap tanggung jawab, 
kerjasama, peduli, dan 
percaya diri yang 
menyertai tindakan 
menyebutkan dan 
menanyakan tentang 
tindakan/kejadian yang 
sedang 
dilakukan/berlangsung 
saat ini. 
 
CARA PENILAIAN: 
Kinerja (praktik) 
Simulasi dan/atau bermain 
peran (role play) dalam 
bentuk interaksi dengan 
menyebutkan dan 
menanyakan tentang 
tindakan/kejadian yang 
sedang 
dilakukan/berlangsung 
saat ini. 
Observasi:   
(penilaian yang bertujuan 
interaksi tertulis 
 Contoh teks 
tertulis 
 Sumber dari 
internet, seperti: 
- www.dailyen
glish.com 
- http://america
nenglish.state
.gov/files/ae/r
esource_files 
- http://learnen
glish.britishc
ouncil.org/en/ 
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(9) Tulisan tangan. 
Topik 
Tindakan, kejadian, keadaan, 
di kelas, sekolah, rumah, dan 
sekitarnya yang memberikan 
keteladanan tentang perilaku 
jujur, disiplin, percaya diri, 
dan bertanggung jawab. 
 
dilakukan/berlangsung saat ini. 
 Secara kolaboratif, siswa berusaha 
menggunakan bahasa Inggris untuk 
menyebutkan dan menanyakan tentang 
tindakan/kejadian yang sedang 
dilakukan/berlangsung saat ini dalam 
konteks pembelajaran, simulasi, role-
play, dan kegiatan lain yang 
terstruktur. 
Mengasosiasi 
 Siswa membandingkan ungkapan 
menyebutkan dan menanyakan tentang 
tindakan/kejadian yang sedang 
dilakukan/berlangsung saat ini yang 
telah dikumpulkan dari berbagai 
sumber tersebut di atas. 
 Siswa membandingkan ungkapan 
menyebutkan dan menanyakan tentang 
tindakan/kejadian yang sedang 
dilakukan/berlangsung saat ini yang 
telah dipelajari  tersebut di atas dengan 
yang ada di sumber-sumber lain, atau 
dengan yang digunakan dalam bahasa 
lain.  
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang fungsi 
sosial dan unsur kebahasaan yang 
digunakan. 
Mengkomunikasikan 
untuk memberikan balikan 
secara lebih cepat) 
 Observasi terhadap 
tindakan siswa 
menggunakan bahasa 
Inggris untuk 
menyebutkan dan 
menanyakan tentang 
tindakan/kejadian yang 
sedang 
dilakukan/berlangsung 
saat ini, ketika muncul 
kesempatan, di dalam 
dan di luar kelas. 
 Observasi terhadap 
kesungguhan, tanggung 
jawab, dan kerja sama 
siswa dalam proses 
pembelajaran di setiap 
tahapan. 
 Observasi terhadap 
kepedulian dan 
kepercayaan diri dalam 
melaksanakan 
komunikasi, di dalam 
dan di luar kelas. 
Penilaian diri: 
Pernyataan siswa secara 
tertulis dalam jurnal 
belajar sederhana 
berbahasa Indonesia 
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 Siswa menggunakan bahasa Inggris 
setiap kali muncul kesempatan untuk 
menyebutkan dan menanyakan tentang 
tindakan/kejadian yang sedang 
dilakukan/berlangsung saat ini, di 
dalam dan di luar kelas, dengan unsur 
kebahasaan yang sesuai dengan fungsi 
sosialnya.  
 Siswa berupaya berbicara secara lancar 
dengan ucapan, tekanan kata, intonasi 
yang benar dan menulis dengan ejaan 
dan tanda baca yang benar, serta 
tulisan yang jelas dan rapi. 
 Siswa membicarakan permasalahan 
yang dialami dalam menggunakan 
bahasa Inggris untuk menyebutkan dan 
menanyakan tentang tindakan/kejadian 
yang sedang dilakukan/berlangsung 
saat ini dan menuliskannya dalam 
jurnal belajar sederhana dalam bahasa 
Indonesia. 
tentang pengalaman 
belajar menyebutkan dan 
menanyakan tentang 
tindakan/kejadian yang 
sedang 
dilakukan/berlangsung 
saat ini, termasuk 
kemudahan dan 
kesulitannya. 
Tes tertulis 
Membaca dan menulis teks 
yang menuntut pemahaman 
dan kemampuan 
menghasilkan teks yang di 
dalamnya termasuk 
tindakan menyebutkan dan 
menanyakan tentang 
tindakan/kejadian yang 
sedang 
dilakukan/berlangsung saat 
ini. 
3.8 Menerapkan struktur 
teks dan unsur 
kebahasaan untuk 
melaksanakan fungsi 
sosial menyatakan 
dan menanyakan 
hubungan sebab 
akibat dan hubungan 
kebalikan, sesuai 
dengan konteks 
Teks lisan dan tulis yang  
menyatakan dan 
menanyakan tentang (a) 
hubungan sebab akibat dan 
(b) hubungan kebalikan 
Masing-masing diajarkan 
secara terpisah. 
Fungsi sosial  
Masing-masing menggunakan prosedur 
yang sama 
Mengamati 
 Siswa terbiasa atau sering mendengar 
dan menyaksikan guru dan warga 
sekolah lain menyebutkan dan 
menanyakan tentang (a) hubungan 
sebab akibat dan (b) hubungan 
kebalikan, dalam bahasa Inggris, 
KRITERIA PENILAIAN 
 Tingkat ketercapaian 
fungsi sosial 
menyebutkan dan 
menanyakan tentang 
(a) hubungan sebab 
akibat dan (b) 
hubungan kebalikan. 
 Tingkat kelengkapan 
8 JP 
 
 Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal/ 
transaksional  
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penggunaannya.  
4.9    Menyusun teks lisan 
dan tulis untuk 
menyatakan dan 
menanyakan tentang 
hubungan sebab 
akibat dan hubungan 
kebalikan, dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang 
benar dan sesuai 
konteks. 
 
Menjelaskan, memberikan 
alasan, memberi keteladanan, 
memberikan klarifikasi 
Struktur teks 
Why didn’t you go to school 
yesterday? Because I got a 
very bad flu. Budi was late so 
he could not get in and follow 
the flag ceremony. Although it 
is small, our school will win 
“The Best School of the Year” 
trophy because it is very 
clean. I walk to school but I’m 
never late., dan semacamnya. 
Unsur kebahasaan 
(1) Kata yang menyatakan 
hubungan sebab akibat: 
Why?, because, so 
(2) Kata yang menyatakan 
hubungan kebalikan: 
although, but 
(3) Kosa kata: kata benda, 
kata kerja, dan kata sifat 
yang terkait dengan 
orang, binatang, benda di 
kelas, sekolah, rumah, 
dan sekitarnya 
(4) Penggunaan nominal 
singular dan plural secara 
tepat, dengan atau tanpa 
dengan unsur kebahasaan yang sesuai 
dengan fungsi sosialnya. 
 Siswa dituntut untuk mencontoh 
kebiasaan tersebut dengan 
menyebutkan dan menanyakan tentang 
(a) hubungan sebab akibat dan (b) 
hubungan kebalikan, dalam bahasa 
Inggris, dengan unsur kebahasaan yang 
sesuai dengan fungsi sosialnya. 
Menanya 
Dengan bimbingan dan arahan guru, 
siswa menanyakan dan mempertanyakan 
antara lain tentang perbedaan antara cara 
menyebutkan dan menanyakan tentang (a) 
hubungan sebab akibat dan (b) hubungan 
kebalikan, dalam bahasa Inggris dengan 
yang ada dalam bahasa Indonesia, 
kemungkinan menggunakan ungkapan 
lain, akibat jika tidak melakukan, dsb. 
Mengumpulkan Informasi 
 Siswa mendengarkan dan menyaksikan 
banyak contoh interaksi dengan 
menyebutkan dan menanyakan tentang 
(a) hubungan sebab akibat dan (b) 
hubungan kebalikan dalam bahasa 
Inggris dari film, kaset, buku teks, dsb. 
 Siswa menirukan contoh-contoh 
interaksi dengan menyebutkan dan 
menanyakan tentang (a) hubungan 
sebab akibat dan (b) hubungan 
dan keruntutan dalam 
menyebutkan dan 
menanyakan tentang 
(a) hubungan sebab 
akibat dan (b) 
hubungan kebalikan. 
 Tingkat ketepatan 
unsur kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, tulisan tangan. 
 Sikap tanggung jawab, 
kerjasama, peduli, dan 
percaya diri yang 
menyertai tindakan 
menyebutkan dan 
menanyakan tentang 
(a) hubungan sebab 
akibat dan (b) 
hubungan kebalikan. 
 
CARA PENILAIAN: 
Kinerja (praktik) 
Simulasi dan/atau bermain 
peran (role play) dalam 
bentuk interaksi dengan 
menyebutkan dan 
menanyakan tentang (a) 
hubungan sebab akibat 
dengan benar 
dan akurat 
 Contoh 
peragaan dalam 
bentuk  
rekaman 
CD/VCD/ 
DVD/kaset 
 Contoh 
interaksi tertulis 
 Contoh teks 
tertulis 
 Sumber dari 
internet, seperti: 
- www.dailyen
glish.com 
- http://america
nenglish.state
.gov/files/ae/r
esource_files 
- http://learnen
glish.britishc
ouncil.org/en/ 
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a, the, this, those, my, 
their, dsb secara tepat 
dalam frasa nominal  
(5) Ucapan, tekanan kata, 
intonasi,  
(6) Ejaan dan tanda baca 
(7) Tulisan tangan. 
Topik 
Tindakan, kejadian, keadaan, 
di kelas, sekolah, rumah, dan 
sekitarnya yang memberikan 
keteladanan tentang perilaku 
jujur, disiplin, percaya diri, 
dan bertanggung jawab. 
 
kebalikan dalam bahasa Inggris 
dengan ucapan, tekanan kata, intonasi, 
dan sikap yang benar. 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri (fungsi 
sosial, struktur teks, dan unsur 
kebahasaan) interaksi menyebutkan 
dan menanyakan tentang (a) hubungan 
sebab akibat dan (b) hubungan 
kebalikan. 
 Secara kolaboratif, siswa berusaha 
menggunakan bahasa Inggris untuk 
menyebutkan dan menanyakan tentang 
(a) hubungan sebab akibat dan (b) 
hubungan kebalikan dalam konteks 
pembelajaran, simulasi, role-play, dan 
kegiatan lain yang terstruktur. 
Mengasosiasi 
 Siswa membandingkan ungkapan 
menyebutkan dan menanyakan tentang 
(a) hubungan sebab akibat dan (b) 
hubungan kebalikan yang telah 
dikumpulkan dari berbagai sumber 
tersebut di atas. 
 Siswa membandingkan ungkapan 
menyebutkan dan menanyakan tentang 
(a) hubungan sebab akibat dan (b) 
hubungan kebalikan yang telah 
dipelajari  tersebut di atas dengan yang 
ada di sumber-sumber lain, atau 
dengan yang digunakan dalam bahasa 
dan (b) hubungan 
kebalikan. 
Observasi:   
(penilaian yang bertujuan 
untuk memberikan balikan 
secara lebih cepat) 
 Observasi terhadap 
tindakan siswa 
menggunakan bahasa 
Inggris untuk 
menyebutkan dan 
menanyakan tentang 
(a) hubungan sebab 
akibat dan (b) 
hubungan kebalikan, 
ketika muncul 
kesempatan, di dalam 
dan di luar kelas. 
 Observasi terhadap 
kesungguhan, tanggung 
jawab, dan kerja sama 
siswa dalam proses 
pembelajaran di setiap 
tahapan. 
 Observasi terhadap 
kepedulian dan 
kepercayaan diri dalam 
melaksanakan 
komunikasi, di dalam 
dan di luar kelas. 
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lain.  
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang fungsi 
sosial dan unsur kebahasaan yang 
digunakan. 
Mengkomunikasikan 
 Siswa menggunakan bahasa Inggris 
setiap kali muncul kesempatan untuk 
menyebutkan dan menanyakan tentang 
(a) hubungan sebab akibat dan (b) 
hubungan kebalikan, di dalam dan di 
luar kelas, dengan unsur kebahasaan 
yang sesuai dengan fungsi sosialnya.  
 Siswa berupaya berbicara secara lancar 
dengan ucapan, tekanan kata, intonasi 
yang benar dan menulis dengan ejaan 
dan tanda baca yang benar, serta 
tulisan yang jelas dan rapi. 
 Siswa membicarakan permasalahan 
yang dialami dalam menggunakan 
bahasa Inggris untuk menyebutkan dan 
menanyakan tentang (a) hubungan 
sebab akibat dan (b) hubungan 
kebalikan dan menuliskannya dalam 
jurnal belajar sederhana dalam bahasa 
Indonesia. 
Penilaian diri: 
Pernyataan siswa secara 
tertulis dalam jurnal 
belajar sederhana 
berbahasa Indonesia 
tentang pengalaman 
belajar menyebutkan dan 
menanyakan tentang (a) 
hubungan sebab akibat 
dan (b) hubungan 
kebalikan, termasuk 
kemudahan dan 
kesulitannya. 
Tes tertulis 
Membaca dan menulis teks 
yang menuntut pemahaman 
dan kemampuan 
menghasilkan teks yang di 
dalamnya termasuk 
tindakan menyebutkan dan 
menanyakan tentang (a) 
hubungan sebab akibat dan 
(b) hubungan kebalikan. 
3.9 Menerapkan struktur 
teks dan unsur 
kebahasaan untuk 
melaksanakan fungsi 
Teks lisan dan tulis yang  
menyatakan dan 
menanyakan perbandingan 
jumlah dan sifat orang, 
Mengamati 
 Siswa terbiasa atau sering mendengar 
dan menyaksikan guru dan warga 
KRITERIA PENILAIAN 
 Tingkat ketercapaian 
fungsi sosial 
8 JP  Buku Teks 
wajib 
 Keteladanan 
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sosial menyatakan 
dan menanyakan 
perbandingan jumlah 
dan sifat orang, 
binatang, benda, 
sesuai dengan 
konteks 
penggunaannya . 
4.10 Menyusun teks lisan 
dan tulis untuk 
menyatakan dan 
menanyakan tentang 
perbandingan jumlah 
dan sifat orang, 
binatang, benda, 
dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang 
benar dan sesuai 
konteks. 
. 
 
binatang, benda 
Fungsi sosial  
Mengidentifikasi, 
mengenalkan, memuji, 
mencela, mengagumi 
Struktur teks 
Who is taller? Your sister or 
your brother?; No one in the 
class is big as Candra. He is 
the biggest. He is bigger than 
any other student in the class.; 
To me, writing is more 
difficult than reading. 
Listening is the most difficult. 
Our library have more books 
than the community library., 
dan semacamnya. 
Unsur kebahasaan 
(1) Kosa kata: kata benda 
dan kata sifat yang terkait 
dengan orang, binatang, 
benda di kelas, sekolah, 
rumah, dan sekitarnya 
(2) Perbandingan sifat: as ... 
as, -er, -est, more ..., the 
most ... 
(3) Perbandingan jumlah: 
more, fewer, less 
sekolah lain menyebutkan dan 
menanyakan tentang perbandingan 
jumlah dan sifat orang, binatang, 
benda, dalam bahasa Inggris, dengan 
unsur kebahasaan yang sesuai dengan 
fungsi sosialnya. 
 Siswa dituntut untuk mencontoh 
kebiasaan tersebut dengan 
menyebutkan dan menanyakan tentang 
perbandingan jumlah dan sifat orang, 
binatang, benda, dalam bahasa Inggris, 
dengan unsur kebahasaan yang sesuai 
dengan fungsi sosialnya. 
Menanya 
Dengan bimbingan dan arahan guru, 
siswa menanyakan dan mempertanyakan 
antara lain tentang perbedaan antara cara 
menyebutkan dan menanyakan tentang 
perbandingan jumlah dan sifat orang, 
binatang, benda, dalam bahasa Inggris 
dengan yang ada dalam bahasa Indonesia, 
kemungkinan menggunakan ungkapan 
lain, akibat jika tidak melakukan, dsb. 
Mengumpulkan Informasi 
 Siswa mendengarkan dan menyaksikan 
banyak contoh interaksi dengan 
menyebutkan dan menanyakan tentang 
perbandingan jumlah dan sifat orang, 
binatang, benda dalam bahasa Inggris 
dari film, kaset, buku teks, dsb. 
menyebutkan dan 
menanyakan tentang 
perbandingan jumlah 
dan sifat orang, 
binatang, benda. 
 Tingkat kelengkapan 
dan keruntutan dalam 
menyebutkan dan 
menanyakan tentang 
perbandingan jumlah 
dan sifat orang, 
binatang, benda. 
 Tingkat ketepatan 
unsur kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, tulisan tangan. 
 Sikap tanggung jawab, 
kerjasama, peduli, dan 
percaya diri yang 
menyertai tindakan 
menyebutkan dan 
menanyakan tentang 
perbandingan jumlah 
dan sifat orang, 
binatang, benda. 
 
CARA PENILAIAN: 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal/ 
transaksional  
dengan benar 
dan akurat 
 Contoh 
peragaan dalam 
bentuk  
rekaman 
CD/VCD/ 
DVD/kaset 
 Contoh 
interaksi tertulis 
 Contoh teks 
tertulis 
 Sumber dari 
internet, seperti: 
- www.dailyen
glish.com 
- http://america
nenglish.state
.gov/files/ae/r
esource_files 
- http://learnen
glish.britishc
ouncil.org/en/ 
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(4) Penggunaan nominal 
singular dan plural secara 
tepat, dengan atau tanpa 
a, the, this, those, my, 
their, dsb secara tepat 
dalam frasa nominal  
(5) Ucapan, tekanan kata, 
intonasi,  
(6) Ejaan dan tanda baca 
(7) Tulisan tangan. 
Topik 
Sifat orang dan benda di 
kelas, sekolah, rumah, dan 
sekitarnya yang memberikan 
keteladanan tentang perilaku 
jujur, disiplin, percaya diri, 
dan bertanggung jawab. 
 
 Siswa menirukan contoh-contoh 
interaksi dengan menyebutkan dan 
menanyakan tentang perbandingan 
jumlah dan sifat orang, binatang, 
benda dalam bahasa Inggris dengan 
ucapan, tekanan kata, intonasi, dan 
sikap yang benar. 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri (fungsi 
sosial, struktur teks, dan unsur 
kebahasaan) interaksi menyebutkan 
dan menanyakan tentang perbandingan 
jumlah dan sifat orang, binatang, 
benda. 
 Secara kolaboratif, siswa berusaha 
menggunakan bahasa Inggris untuk 
menyebutkan dan menanyakan tentang 
perbandingan jumlah dan sifat orang, 
binatang, benda dalam konteks 
pembelajaran, simulasi, role-play, dan 
kegiatan lain yang terstruktur. 
Mengasosiasi 
 Siswa membandingkan ungkapan 
menyebutkan dan menanyakan tentang 
perbandingan jumlah dan sifat orang, 
binatang, benda yang telah 
dikumpulkan dari berbagai sumber 
tersebut di atas. 
 Siswa membandingkan ungkapan 
menyebutkan dan menanyakan tentang 
perbandingan jumlah dan sifat orang, 
Kinerja (praktik) 
Simulasi dan/atau bermain 
peran (role play) dalam 
bentuk interaksi dengan 
menyebutkan dan 
menanyakan tentang 
perbandingan jumlah dan 
sifat orang, binatang, 
benda. 
Observasi:   
(penilaian yang bertujuan 
untuk memberikan balikan 
secara lebih cepat) 
 Observasi terhadap 
tindakan siswa 
menggunakan bahasa 
Inggris untuk 
menyebutkan dan 
menanyakan tentang 
perbandingan jumlah 
dan sifat orang, 
binatang, benda, ketika 
muncul kesempatan, di 
dalam dan di luar kelas. 
 Observasi terhadap 
kesungguhan, tanggung 
jawab, dan kerja sama 
siswa dalam proses 
pembelajaran di setiap 
tahapan. 
 Observasi terhadap 
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binatang, benda yang telah dipelajari  
tersebut di atas dengan yang ada di 
sumber-sumber lain, atau dengan yang 
digunakan dalam bahasa lain.  
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang fungsi 
sosial dan unsur kebahasaan yang 
digunakan. 
Mengkomunikasikan 
 Siswa menggunakan bahasa Inggris 
setiap kali muncul kesempatan untuk 
menyebutkan dan menanyakan tentang 
perbandingan jumlah dan sifat orang, 
binatang, benda, di dalam dan di luar 
kelas, dengan unsur kebahasaan yang 
sesuai dengan fungsi sosialnya.  
 Siswa berupaya berbicara secara lancar 
dengan ucapan, tekanan kata, intonasi 
yang benar dan menulis dengan ejaan 
dan tanda baca yang benar, serta 
tulisan yang jelas dan rapi. 
 Siswa membicarakan permasalahan 
yang dialami dalam menggunakan 
bahasa Inggris untuk menyebutkan dan 
menanyakan tentang perbandingan 
jumlah dan sifat orang, binatang, 
benda dan menuliskannya dalam jurnal 
belajar sederhana dalam bahasa 
Indonesia. 
kepedulian dan 
kepercayaan diri dalam 
melaksanakan 
komunikasi, di dalam 
dan di luar kelas. 
Penilaian diri: 
Pernyataan siswa secara 
tertulis dalam jurnal 
belajar sederhana 
berbahasa Indonesia 
tentang pengalaman 
belajar menyebutkan dan 
menanyakan tentang 
perbandingan jumlah dan 
sifat orang, binatang, 
benda, termasuk 
kemudahan dan 
kesulitannya. 
Tes tertulis 
Membaca dan menulis teks 
yang menuntut pemahaman 
dan kemampuan 
menghasilkan teks yang di 
dalamnya termasuk 
tindakan menyebutkan dan 
menanyakan tentang 
perbandingan jumlah dan 
sifat orang, binatang, 
benda. 
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3.10 Menerapkan struktur 
teks dan unsur 
kebahasaan untuk 
melaksanakan fungsi 
sosial teks deskriptif 
dengan menyatakan 
dan menanyakan 
tentang deskripsi 
orang, binatang, dan 
benda, pendek dan 
sederhana, sesuai 
dengan konteks 
penggunaan nya . 
4.11 Menangkap makna 
dalam teks deskriptif 
lisan dan tulis, 
pendek dan 
sederhana. 
4.12 Menyusun teks 
deskriptif lisan dan 
tulis, pendek dan 
sederhana, tentang 
orang, binatang, dan 
benda, dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang 
benar dan sesuai 
konteks. 
 
Teks deskriptif pendek dan 
sederhana, tentang orang, 
binatang, dan benda 
Fungsi sosial  
Membanggakan, menjual, 
mengenalkan, 
mengidentifikasi, mengkritik, 
dsb. 
Struktur text 
(gagasan utama dan 
informasi rinci) 
a. Menyebutkan nama orang, 
binatang, benda dan nama 
bagian-bagiannya yang 
dipilih untuk dideskripsikan 
b. Menyebutkan sifat orang, 
binatang, benda dan 
bagiannya, dan  
c. Menyebutkan tindakan dari 
atau terkait dengan orang, 
binatang, benda yang 
semuanya sesuai dengan 
fungsi sosial yang hendak 
dicapai. 
Panjang teks: kurang lebih 6 
(tiga) kalimat. 
Unsur kebahasaan 
Mengamati 
 Siswa menyalin dengan tulisan tangan 
yang rapi beberapa teks deskriptif 
tentang orang, binatang, dan benda, 
sangat pendek dan sederhana dari 
berbagai sumber, dengan menggunakan 
ejaan dan tanda baca dengan benar. 
 Siswa membaca dan mendengarkan 
teks-teks tersebut untuk memahami isi 
pesannya. 
 Dengan bimbingan guru, siswa 
mengidentifikasi fungsi sosialnya, 
struktur teks (termasuk a.l. gagasan 
utama dan informasi rinci), dan unsur 
kebahasaan dari setiap teks tersebut. 
Menanya 
Dengan bimbingan dan arahan guru, 
siswa menanyakan dan mempertanyakan 
tentang fungsi sosial, struktur teks, dan 
unsur kebahasaan dari setiap teks 
tersebut. 
Mengumpulkan Informasi 
 Secara kolaboratif, siswa mencari dan 
mengumpulan beberapa teks deskriptif 
tentang orang, binatang, dan benda, 
sangat pendek dan sederhana dari 
berbagai sumber, termasuk dari 
internet, film, koran, majalah, buku 
teks, dsb. 
KRITERIA PENILAIAN 
 Tingkat ketercapaian 
fungsi sosial teks 
deskriptif tentang 
orang, binatang, benda, 
pendek dan sederhana. 
 Tingkat kelengkapan 
dan keruntutan dalam 
menyebutkan dan 
menanyakan tentang 
deskripsi orang, 
binatang, benda dalam 
teks derkriptif. 
 Tingkat ketepatan 
unsur kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, kerapihan tulisan 
tangan. 
 Sikap tanggung jawab, 
kerjasama, cinta damai, 
dan percaya diri yang 
menyertai tindakan 
menyebutkan dan 
menanyakan tentang 
deskripsi orang, 
binatang, benda, dalam 
teks deskriptif. 
16 JP 
 
 Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal/ 
transaksional  
dengan benar 
dan akurat 
 Contoh teks 
dari sumber 
otentik 
 Sumber dari 
internet, seperti: 
- www.dailyen
glish.com 
- http://america
nenglish.state
.gov/files/ae/r
esource_files 
- http://learnen
glish.britishc
ouncil.org/en/ 
- https://www.
google.com/ 
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(1) Penyebutan kata benda 
singular dengan a dan 
the, dan plural (-s). 
(2) Kata ganti it, they, she, 
we, dst.; our, my, your, 
their, dst. 
(3) Kata sifat tentang orang, 
binatang, benda dalam 
kehidupan siswa di 
rumah, sekolah, dan 
sekitarnya, dengan atau 
tanpa kata keterangan 
quite, very. 
(4) Frasa nominal seperti 
dark brown, cute little 
cat, beautiful red flower 
(5) Kata kerja untuk 
menyatakan keadaan dan 
tindakan rutin dalam 
simple present tense: be, 
have, go, play,get, take, 
dll. 
(6) Penggunaan nominal 
singular dan plural secara 
tepat, dengan atau tanpa 
a, the, this, those, my, 
their, dsb secara tepat 
dalam frasa nominal  
(7) Ucapan, tekanan kata, 
intonasi 
 Siswa membaca rujukan dari berbagai 
sumber, termasuk buku teks, untuk 
mengetahui fungsi sosial, struktur teks, 
dan unsur kebahasaan dari teks 
deskriptif tentang orang, binatang, dan 
benda. 
 Siswa membaca semua teks deskriptif 
tentang orang, binatang, dan benda 
yang telah terkumpul tsb., secara lebih 
cermat dengan cara mengidentifikasi 
dan menyebutkan: 
- fungsi sosial setiap teks 
- nama orang, binatang, benda yang 
dideskripsikan 
- sifat orang, binatang, benda yang 
dideskripsikan 
- tindakan orang, binatang, benda 
yang dideskripsikan 
- kosa kata, tata bahasa, ucapan, 
tekanan kata, ejaan, tanda baca 
yang digunakan 
 Secara kolaboratif siswa meniru 
contoh-contoh yang ada untuk 
membuat teks deskriptif sangat pendek 
dan sederhana tentang orang, binatang, 
dan benda untuk mencapai fungsi 
sosial yang berbeda-beda, dengan 
struktur teks, dan unsur kebahasaan 
yang sesuai konteks.  
 
CARA PENILAIAN: 
Kinerja (praktik) 
Tugas menganalisis dan 
menghasilkan teks 
deskriptif tentang orang, 
binatang, benda nyata di 
lingkungan sekitar. 
Observasi:   
(penilaian yang bertujuan 
untuk memberikan balikan 
secara lebih cepat) 
 Observasi terhadap 
tindakan siswa 
menggunakan bahasa 
Inggris untuk 
menyebutkan dan 
menanyakan deskripsi 
orang, binatang, benda, 
ketika muncul 
kesempatan, di dalam 
dan di luar kelas. 
 Observasi terhadap 
kesungguhan, tanggung 
jawab, dan kerja sama 
siswa dalam proses 
pembelajaran di setiap 
tahapan. 
 Observasi terhadap 
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(8) Ejaan dan tanda baca 
(9) Tulisan tangan 
Topik 
Orang, binatang, benda di 
sekitar dan relevan dengan 
kehidupan siswa, dengan 
memberikan keteladanan 
tentang perilaku jujur, 
disiplin, percaya diri, 
kerjasama, dan bertanggung 
jawab. 
 
Mengasosiasi 
 Siswa membandingkan fungsi sosial, 
struktur teks (termasuk a.l. gagasan 
utama dan informasi rinci), dan unsur 
kebahasaan dari beberapa teks 
deskriptif tentang orang, binatang, 
benda yang telah dikumpulkan dari 
berbagai sumber tersebut di atas. 
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang fungsi 
sosial, struktur teks, dan unsur 
kebahasaan yang digunakan dalam teks 
deskriptif yang mereka hasilkan.  
Mengkomunikasikan 
 Siswa membuat beberapa teks 
deskriptif sangat pendek dan sederhana 
tentang orang, binatang, benda yang 
ada dalam kehidupan siswa di rumah, 
kelas, sekolah, dan sekitarnya dalam 
bahasa Inggris, dengan struktur teks 
dan unsur kebahasaan yang sesuai 
dengan fungsi sosial nyata yang hendak 
dicapai (membanggakan, mengenalkan, 
mengidentifikasi, memuji, mengkritik, 
dsb). 
 Siswa berupaya berbicara secara lancar 
dengan ucapan, tekanan kata, intonasi 
yang benar dan menulis dengan ejaan 
dan tanda baca yang benar, serta tulisan 
yang jelas dan rapi. 
kepedulian dan 
kepercayaan diri dalam 
melaksanakan 
komunikasi, di dalam 
dan di luar kelas. 
Penilaian diri: 
Pernyataan siswa secara 
tertulis dalam jurnal 
belajar sederhana 
berbahasa Indonesia 
tentang pengalaman 
belajar memahami dan 
menghasilkan teks 
deskriptif tentang orang, 
binatang, benda, termasuk 
kemudahan dan 
kesulitannya. 
Tes tertulis 
Membaca dan menulis 
teks deskriptif yang 
menuntut pemahaman dan 
pemaparan tentang 
deskripsi orang, binatang, 
benda. 
Portofolio 
 Kumpulan karya teks 
deskriptif sangat pendek 
dan sederhana tentang 
orang, binatang, benda 
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 Siswa membicarakan permasalahan 
yang dialami dalam membuat teks 
deskriptif tentang orang, binatang, 
benda  dan menuliskannya dalam jurnal 
belajar sederhana dalam bahasa 
Indonesia. 
yang telah dibuat. 
 Kumpulan hasil analisis 
tentang beberapa teks 
deskriptif tentang orang, 
binatang, benda. 
 Lembar soal dan hasil 
tes 
 
 
3.11 Menerapkan struktur 
teks dan unsur 
kebahasaan untuk 
melaksanakan fungsi 
sosial menyatakan 
dan menanyakan 
tindakan/kejadian 
yang dilakukan/ 
terjadi di waktu 
lampau, sesuai 
dengan konteks 
penggunaannya  
4.13  Menyusun teks lisan 
dan tulis untuk 
menyatakan dan 
menanyakan tentang 
tindakan/kejadian 
yang dilakukan/ 
terjadi di waktu 
lampau, dengan 
memperhatikan 
Teks lisan dan tulis untuk 
menyatakan dan 
menanyakan 
tindakan/kejadian yang 
dilakukan/terjadi di waktu 
lampau 
Fungsi sosial  
Melaporkan, menceritakan, 
menjelaskan 
Struktur teks 
What did you do after school 
yesterday? My brother and I 
went fishing in the river.; Who 
opened the box? Yusuf did.; 
She got an accident. She was 
riding on her motorcycle and 
hit the lamp post., dan 
Mengamati 
 Siswa terbiasa atau sering mendengar 
dan menyaksikan guru dan warga 
sekolah lain menyebutkan dan 
menanyakan tentang tindakan/kejadian 
yang dilakukan/terjadi di waktu 
lampau, dalam bahasa Inggris, dengan 
unsur kebahasaan yang sesuai dengan 
fungsi sosialnya. 
 Siswa dituntut untuk mencontoh 
kebiasaan tersebut dengan 
menyebutkan dan menanyakan tentang 
tindakan/kejadian yang 
dilakukan/terjadi di waktu lampau, 
dalam bahasa Inggris, dengan unsur 
kebahasaan yang sesuai dengan fungsi 
sosialnya. 
Menanya 
Dengan bimbingan dan arahan guru, 
KRITERIA PENILAIAN 
 Tingkat ketercapaian 
fungsi sosial 
menyebutkan dan 
menanyakan tentang 
tindakan/kejadian yang 
dilakukan/terjadi di 
waktu lampau. 
 Tingkat kelengkapan 
dan keruntutan dalam 
menyebutkan dan 
menanyakan tentang 
tindakan/kejadian yang 
dilakukan/terjadi di 
waktu lampau. 
 Tingkat ketepatan 
unsur kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
8 JP 
 
 Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal/ 
transaksional  
dengan benar 
dan akurat 
 Contoh 
peragaan dalam 
bentuk  
rekaman 
CD/VCD/ 
DVD/kaset 
 Contoh 
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fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang 
benar dan sesuai 
konteks 
semacamnya. 
Unsur kebahasaan 
(1) Kata kerja dalam Simple 
Past Tense, Past 
Continuous Tense 
(2) Kata  sambung: when, 
while, after, before, dll. 
(3) Penggunaan nominal 
singular dan plural secara 
tepat, dengan atau tanpa 
a, the, this, those, my, 
their, dsb secara tepat 
dalam frasa nominal  
(4) Ucapan, tekanan kata, 
intonasi,  
(5) Ejaan dan tanda baca 
(6) Tulisan tangan. 
Topik 
Kegiatan dan tindakan yang 
terjadi di masa lalu di sekolah, 
rumah, dan sekitarnya dan 
yang relevan dengan 
kehidupan siswa sebagai 
pelajar dan remaja, dengan 
memberikan keteladanan 
tentang perilaku jujur, 
disiplin, percaya diri, dan 
bertanggung jawab. 
siswa menanyakan dan mempertanyakan 
antara lain tentang perbedaan antara cara 
menyebutkan dan menanyakan tentang 
tindakan/kejadian yang dilakukan/terjadi 
di waktu lampau, dalam bahasa Inggris 
dengan yang ada dalam bahasa Indonesia, 
kemungkinan menggunakan ungkapan 
lain, akibat jika tidak melakukan, dsb. 
Mengumpulkan Informasi 
 Siswa mendengarkan dan menyaksikan 
banyak contoh interaksi dengan 
menyebutkan dan menanyakan tentang 
tindakan/kejadian yang 
dilakukan/terjadi di waktu lampau 
dalam bahasa Inggris dari film, kaset, 
buku teks, dsb. 
 Siswa menirukan contoh-contoh 
interaksi dengan menyebutkan dan 
menanyakan tentang tindakan/kejadian 
yang dilakukan/terjadi di waktu 
lampau dalam bahasa Inggris dengan 
ucapan, tekanan kata, intonasi, dan 
sikap yang benar. 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri (fungsi 
sosial, struktur teks, dan unsur 
kebahasaan) interaksi menyebutkan 
dan menanyakan tentang 
tindakan/kejadian yang 
dilakukan/terjadi di waktu lampau. 
 Secara kolaboratif, siswa berusaha 
intonasi, ejaan, tanda 
baca, tulisan tangan. 
 Sikap tanggung jawab, 
kerjasama, peduli, dan 
percaya diri yang 
menyertai tindakan 
menyebutkan dan 
menanyakan tentang 
tindakan/kejadian yang 
dilakukan/terjadi di 
waktu lampau. 
 
CARA PENILAIAN: 
Kinerja (praktik) 
Simulasi dan/atau bermain 
peran (role play) dalam 
bentuk interaksi dengan 
menyebutkan dan 
menanyakan tentang 
tindakan/kejadian yang 
dilakukan/terjadi di waktu 
lampau. 
Observasi:   
(penilaian yang bertujuan 
untuk memberikan balikan 
secara lebih cepat) 
 Observasi terhadap 
tindakan siswa 
menggunakan bahasa 
interaksi tertulis 
 Contoh teks 
tertulis 
 Sumber dari 
internet, seperti: 
- www.dailyen
glish.com 
- http://america
nenglish.state
.gov/files/ae/r
esource_files 
- http://learnen
glish.britishc
ouncil.org/en/ 
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 menggunakan bahasa Inggris untuk 
menyebutkan dan menanyakan tentang 
tindakan/kejadian yang 
dilakukan/terjadi di waktu lampau 
dalam konteks pembelajaran, simulasi, 
role-play, dan kegiatan lain yang 
terstruktur. 
Mengasosiasi 
 Siswa membandingkan ungkapan 
menyebutkan dan menanyakan tentang 
perbandingan jumlah dan sifat orang, 
binatang, benda yang telah 
dikumpulkan dari berbagai sumber 
tersebut di atas. 
 Siswa membandingkan ungkapan 
menyebutkan dan menanyakan tentang 
tindakan/kejadian yang 
dilakukan/terjadi di waktu lampau 
yang telah dipelajari  tersebut di atas 
dengan yang ada di sumber-sumber 
lain, atau dengan yang digunakan 
dalam bahasa lain.  
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang fungsi 
sosial dan unsur kebahasaan yang 
digunakan. 
Mengkomunikasikan 
 Siswa menggunakan bahasa Inggris 
setiap kali muncul kesempatan untuk 
menyebutkan dan menanyakan tentang 
Inggris untuk 
menyebutkan dan 
menanyakan tentang 
tindakan/kejadian yang 
dilakukan/terjadi di 
waktu lampau, ketika 
muncul kesempatan, di 
dalam dan di luar kelas. 
 Observasi terhadap 
kesungguhan, tanggung 
jawab, dan kerja sama 
siswa dalam proses 
pembelajaran di setiap 
tahapan. 
 Observasi terhadap 
kepedulian dan 
kepercayaan diri dalam 
melaksanakan 
komunikasi, di dalam 
dan di luar kelas. 
Penilaian diri: 
Pernyataan siswa secara 
tertulis dalam jurnal 
belajar sederhana 
berbahasa Indonesia 
tentang pengalaman 
belajar menyebutkan dan 
menanyakan tentang 
tindakan/kejadian yang 
dilakukan/terjadi di waktu 
lampau, termasuk 
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tindakan/kejadian yang 
dilakukan/terjadi di waktu lampau, di 
dalam dan di luar kelas, dengan unsur 
kebahasaan yang sesuai dengan fungsi 
sosialnya.  
 Siswa berupaya berbicara secara lancar 
dengan ucapan, tekanan kata, intonasi 
yang benar dan menulis dengan ejaan 
dan tanda baca yang benar, serta 
tulisan yang jelas dan rapi. 
 Siswa membicarakan permasalahan 
yang dialami dalam menggunakan 
bahasa Inggris untuk menyebutkan dan 
menanyakan tentang tindakan/kejadian 
yang dilakukan/terjadi di waktu 
lampau dan menuliskannya dalam 
jurnal belajar sederhana dalam bahasa 
Indonesia. 
kemudahan dan 
kesulitannya. 
Tes tertulis 
Membaca dan menulis teks 
yang menuntut pemahaman 
dan kemampuan 
menghasilkan teks yang di 
dalamnya termasuk 
tindakan menyebutkan dan 
menanyakan tentang 
tindakan/kejadian yang 
dilakukan/terjadi di waktu 
lampau. 
 
3.12 Menerapkan struktur 
teks dan unsur 
kebahasaan untuk 
melaksanakan fungsi 
sosial teks recount 
dengan menyatakan 
dan menanyakan 
tentang kegiatan, 
kejadian, dan 
peristiwa, pendek 
dan sederhana, sesuai 
dengan konteks 
Teks recount pendek dan 
sederhana tentang kegiatan, 
kejadian, dan peristiwa 
Fungsi sosial  
Melaporkan, meneladani, 
membanggakan, berbagi 
pengalaman, dsb. 
Struktur text 
(gagasan utama dan 
informasi rinci) 
a. Memberikan pendahuluan 
Mengamati 
 Siswa menyalin dengan tulisan tangan 
yang rapi beberapa teks tentang 
kegiatan, kejadian, dan peristiwa, 
pendek dan sederhana dari berbagai 
sumber, dengan menggunakan ejaan 
dan tanda baca dengan benar. 
 Siswa membaca dan mendengarkan 
teks-teks tersebut untuk memahami isi 
pesannya. 
 Dengan bimbingan guru, siswa 
mengidentifikasi fungsi sosialnya, 
KRITERIA PENILAIAN 
 Tingkat ketercapaian 
fungsi sosial teks teks 
recount tentang 
kegiatan, kejadian, dan 
peristiwa, pendek dan 
sederhana. 
 Tingkat kelengkapan 
dan keruntutan dalam 
menyebutkan dan 
menanyakan tentang 
kegiatan, kejadian, dan 
16 JP 
 
 Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal/ 
transaksional  
dengan benar 
dan akurat 
 Contoh teks 
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penggunaannya 
4.14 Menangkap makna 
teks recount lisan 
dan tulis, pendek dan 
sederhana, tentang 
kegiatan, kejadian, 
peristiwa. 
4.15 Menyusun teks 
recount lisan dan 
tulis, pendek dan 
sederhana, tentang 
kegiatan, kejadian, 
peristiwa, dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang 
benar dan sesuai 
konteks. 
(orientasi) dengan 
menyebutkan orang(-orang) 
yang terlibat, tempat, 
waktu, dsb dari 
peristiwa/kejadian/pengala
man yang akan disampaikan 
b. Menguraikan urutan 
kejadian secara kronologis, 
urut dan runtut. 
c. Menutup dengan 
memberikan komentar atau 
penilaian umum tentang 
peristiwa/kejadian/pengala
man yang telah disampaikan 
(opsional). 
Panjang teks: kurang lebih 6 
(tiga) kalimat. 
Unsur kebahasaan 
(1) Kata kerja dalam Simple 
Past tense, Past 
Continuous Tense 
(2) Kosa kata: kata kerja 
yang menunjuk tindakan 
atau kegiatan 
(3) Adverbia penghubung 
waktu: first, then, after 
that, before, at last, 
finally, dsb. 
(4) Adverbia dan frasa 
struktur teks (termasuk a.l. gagasan 
utama dan informasi rinci) dari setiap 
teks tersebut. 
Menanya 
Dengan bimbingan dan arahan guru, 
siswa menanyakan dan mempertanyakan 
tentang fungsi sosial, struktur teks, dan 
unsur kebahasaan dari setiap teks 
tersebut. 
Mengumpulkan Informasi 
 Secara kolaboratif, siswa mencari dan 
mengumpulan beberapa teks tentang 
kegiatan, kejadian, dan peristiwa, 
pendek dan sederhana dari berbagai 
sumber, termasuk dari internet, film, 
koran, majalah, buku teks, dsb. 
 Siswa membaca rujukan dari berbagai 
sumber, termasuk buku teks, untuk 
mengetahui fungsi sosial, struktur teks, 
dan unsur kebahasaan dari teks tentang 
kegiatan, kejadian, dan peristiwa, 
pendek dan sederhana. 
 Siswa membaca semua teks tentang 
kegiatan, kejadian, dan peristiwa, 
pendek dan sederhana yang telah 
terkumpul tsb., secara lebih cermat 
dengan cara mengidentifikasi dan 
menyebutkan: 
- fungsi sosial setiap teks 
- orang(-orang) yang terlibat, 
peristiwa dalam teks 
recount. 
 Tingkat ketepatan 
unsur kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, kerapihan tulisan 
tangan. 
 Sikap tanggung jawab, 
kerjasama, cinta damai, 
dan percaya diri yang 
menyertai tindakan 
menyebutkan dan 
menanyakan tentang 
kegiatan, kejadian, dan 
peristiwa dalam teks 
recount. 
 
CARA PENILAIAN: 
Kinerja (praktik) 
Tugas menganalisis dan 
menghasilkan teks recount 
tentang kegiatan, kejadian, 
dan peristiwa nyata di 
lingkungan sekitar. 
Observasi:   
(penilaian yang bertujuan 
untuk memberikan balikan 
dari sumber 
otentik 
 Sumber dari 
internet, seperti: 
- www.dailyen
glish.com 
- http://america
nenglish.state
.gov/files/ae/r
esource_files 
- http://learnen
glish.britishc
ouncil.org/en/ 
- https://www.
google.com/ 
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preposisional penujuk 
waktu: yesterday, last 
month, on Monday, an 
hour ago, immediately, 
dsb. 
(5) Penggunaan nominal 
singular dan plural secara 
tepat, dengan atau tanpa 
a, the, this, those, my, 
their, dsb secara tepat 
dalam frasa nominal  
(6) Ucapan, tekanan kata, 
intonasi 
(7) Ejaan dan tanda baca 
(8) Tulisan tangan 
Topik 
Peristiwa, kejadian, 
pengalaman yang terjadi di 
sekolah, rumah, dan 
sekitarnya dan yang relevan 
dengan kehidupan siswa 
sebagai pelajar dan remaja, 
dengan memberikan 
keteladanan tentang perilaku 
jujur, disiplin, percaya diri, 
kerjasama, dan bertanggung 
jawab. 
 
tempat, waktu, dsb dari 
peristiwa/kejadian/pengalaman 
yang akan disampaikan  
- urutan kejadian secara kronologis, 
urut dan runtut 
- komentar atau penilaian umum 
tentang 
peristiwa/kejadian/pengalaman 
yang telah disampaikan (opsional, 
jika ada) 
- kosa kata, tata bahasa, ucapan, 
tekanan kata, ejaan, tanda baca 
yang digunakan 
 Secara kolaboratif siswa meniru 
contoh-contoh yang ada untuk 
membuat teks tentang kegiatan, 
kejadian, dan peristiwa, pendek dan 
sederhana untuk mencapai fungsi sosial 
yang berbeda-beda, dengan struktur 
teks, dan unsur kebahasaan yang sesuai 
konteks.  
Mengasosiasi 
 Siswa membandingkan fungsi sosial, 
struktur teks, dan unsur kebahasaan 
dari beberapa teks recount tentang 
kegiatan, kejadian, dan peristiwa, 
pendek dan sederhana yang telah 
dikumpulkan dari berbagai sumber 
tersebut di atas. 
 Siswa memperoleh balikan (feedback) 
secara lebih cepat) 
 Observasi terhadap 
tindakan siswa 
menggunakan bahasa 
Inggris untuk 
menyebutkan dan 
menanyakan tentang 
kegiatan, kejadian, dan 
peristiwa, ketika 
muncul kesempatan, di 
dalam dan di luar kelas. 
 Observasi terhadap 
kesungguhan, tanggung 
jawab, dan kerja sama 
siswa dalam proses 
pembelajaran di setiap 
tahapan. 
 Observasi terhadap 
kepedulian dan 
kepercayaan diri dalam 
melaksanakan 
komunikasi, di dalam 
dan di luar kelas. 
Penilaian diri: 
Pernyataan siswa secara 
tertulis dalam jurnal 
belajar sederhana 
berbahasa Indonesia 
tentang pengalaman 
belajar memahami dan 
menghasilkan teks recount 
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dari guru dan teman tentang fungsi 
sosial, struktur teks, dan unsur 
kebahasaan yang digunakan dalam 
teks-teks yang mereka hasilkan.  
Mengkomunikasikan 
 Siswa membuat beberapa teks tentang 
kegiatan, kejadian, dan peristiwa, 
pendek dan sederhana yang ada dalam 
kehidupan siswa di rumah, kelas, 
sekolah, dan sekitarnya dalam bahasa 
Inggris, dengan struktur teks dan 
unsur kebahasaan yang sesuai dengan 
fungsi sosial nyata yang hendak 
dicapai (melaporkan, meneladani, 
membanggakan, berbagi pengalaman, 
dsb). 
 Siswa berupaya berbicara secara 
lancar dengan ucapan, tekanan kata, 
intonasi yang benar dan menulis 
dengan ejaan dan tanda baca yang 
benar, serta tulisan yang jelas dan 
rapi. 
 Siswa membicarakan permasalahan 
yang dialami dalam membuat teks 
tentang kegiatan, kejadian, dan 
peristiwa, pendek dan sederhana dan 
menuliskannya dalam jurnal belajar 
sederhana dalam bahasa Indonesia. 
tentang kegiatan, kejadian, 
dan peristiwa, termasuk 
kemudahan dan 
kesulitannya. 
Tes tertulis 
Membaca dan menulis 
teks yang menuntut 
pemahaman dan 
kemampuan teks recount 
tentang kegiatan, kejadian, 
dan peristiwa. 
Portofolio 
 Kumpulan karya teks 
recount pendek dan 
sederhana tentang 
kegiatan, kejadian, dan 
peristiwa yang telah 
dibuat. 
 Kumpulan hasil analisis 
tentang beberapa teks 
recount. 
 Lembar soal dan hasil 
tes 
3.13 Menerapkan struktur 
teks dan unsur 
kebahasaan untuk 
Teks tulis (a) pesan singkat 
dan (b) pengumuman/ 
Masing-masing menggunakan prosedur 
yang sama 
KRITERIA PENILAIAN 
 Tingkat ketercapaian 
8 JP 
 
 Buku Teks 
wajib 
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melaksana kan 
fungsi sosial dari 
teks pesan singkat 
dan pengumuman 
/pemberitahuan 
(notice), sesuai 
dengan konteks 
penggunaannya  
4.16 Menangkap makna 
pesan singkat dan 
pengumuman/pembe
ritahuan (notice), 
sangat pendek dan 
sederhana. 
4.17  Menyusun teks tulis 
pesan singkat dan 
pengumuman/ 
pemberitahuan 
(notice), sangat 
pendek dan 
sederhana, dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang 
benar dan sesuai 
konteks. 
 
 
pemberitahuan (notice)  
Masing-masing diajarkan 
secara terpisah 
Fungsi sosial  
Tindakan dilaksanakan sesuai 
yang diharapkan. 
Struktur text 
(gagasan utama dan 
informasi rinci) 
a. Menyebutkan tujuan dari  
pesan singkat dengan atau 
tanpa informasi rinci, 
seperti Sorry, I’m in a 
meeting now. I’ll call you 
back in  10 minutes.; Make 
sure you lock the gate when 
you leave.  
b. Menyebutkan tujuan dari 
pengumuman/ 
pemberitahuan (notice) 
dengan atau tanpa 
informasi rinci, misalnya 
The flag ceremony will be 
held on Monday, 17 August. 
Attendance is compulsory.; 
An exam is in progress. 
Please be quite. 
Unsur kebahasaan 
Mengamati 
 Siswa mencari (a) pesan singkat dan 
(b) pengumuman/ pemberitahuan 
(notice), termasuk yang menggunakan 
bahasa Indonesia. 
 Siswa mengumpulkan gambar dan foto 
(a) pesan singkat dan (b) pengumuman/ 
pemberitahuan (notice) dari berbagai 
sumber termasuk internet, buku teks, 
dsb. 
 Siswa memberikan komentar dan 
pandangannya tentang fungsi (a) pesan 
singkat dan (b) pengumuman/ 
pemberitahuan (notice), ketepatan 
unsur kebahasaannya, format, 
tampilan, dsb. 
Menanya 
Dengan bimbingan dan arahan guru, 
siswa menanyakan dan mempertanyakan 
antara lain tentang perbedaan dalam hal 
fungsi sosial, struktur teks, dan unsur 
kebahasaan, antara (a) pesan singkat dan 
(b) pengumuman/ pemberitahuan (notice) 
dalam bahasa Inggris dengan yang ada 
dalam bahasa Indonesia, kemungkinan 
menggunakan ungkapan lain, akibat jika 
tidak ada, dsb. 
Mengumpulkan Informasi 
 Siswa membaca rujukan dari berbagai 
fungsi sosial (a) pesan 
singkat dan (b) 
pengumuman/ 
pemberitahuan 
(notice). 
 Tingkat kelengkapan 
dan keruntutan (a) 
pesan singkat dan (b) 
pengumuman/ 
pemberitahuan 
(notice). 
 Tingkat ketepatan 
unsur kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, tulisan tangan. 
 Sikap tanggung jawab, 
kerjasama, peduli, dan 
percaya diri yang 
menyertai tindakan 
memahami dan 
membuat (a) pesan 
singkat dan (b) 
pengumuman/ 
pemberitahuan (notice). 
 
CARA PENILAIAN: 
Kinerja (praktik) 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal/ 
transaksional  
dengan benar 
dan akurat 
 Contoh teks 
dari sumber 
otentik 
 Sumber dari 
internet, seperti: 
- www.dailyen
glish.com 
- http://america
nenglish.state
.gov/files/ae/r
esource_files 
- http://learnen
glish.britishc
ouncil.org/en/ 
- https://www.
google.com/ 
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Kompetensi Dasar 
Materi Pokok/Materi 
Pembelajaran 
Kegiatan Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
(1) Kosa kata terkait dengan 
kegiatan, kejadian, 
peristiwa, dan hari 
penting bagi siswa dan 
guru 
(2) Tata bahasa: Kalimat 
imperatif positif, kalimat 
imperatif negatif 
(3) Penggunaan nominal 
singular dan plural secara 
tepat, dengan atau tanpa 
a, the, this, those, my, 
their, dsb secara tepat 
dalam frasa nominal  
(4) Ucapan, tekanan kata, 
intonasi 
(5) Ejaan dan tanda baca 
(6) Tulisan tangan 
Topik 
Berbagai kegiatan, kejadian, 
peristiwa, dan hari penting 
bagi siswa dan guru, dengan 
memberikan keteladanan 
tentang perilaku santun, 
peduli, percaya diri, 
kerjasama, dan bertanggung 
jawab..  
Multimedia: 
Layout dan dekorasi yang 
sumber, termasuk buku teks, untuk 
mengetahui fungsi sosial, struktur teks, 
dan unsur kebahasaan dari (a) pesan 
singkat dan (b) pengumuman/ 
pemberitahuan (notice). 
 Siswa membaca secara lebih cermat 
semua (a) pesan singkat dan (b) 
pengumuman/ pemberitahuan (notice) 
yang telah terkumpul dalam bentuk 
gambar dan foto tersebut di atas, untuk 
memberikan komentar dan 
pandangannya tentang fungsi sosial, 
struktur teks, dan unsur 
kebahasaannya. 
 Secara kolaboratif siswa meniru 
contoh-contoh yang ada untuk 
membuat (a) pesan singkat dan (b) 
pengumuman/ pemberitahuan (notice) 
untuk fungsi nyata di lingkungan 
kelas, sekolah, rumah, dan sekitarnya. 
Mengasosiasi 
 Siswa membandingkan fungsi sosial, 
struktur teks, dan unsur kebahasaan 
dari berbagai (a) pesan singkat dan (b) 
pengumuman/ pemberitahuan (notice) 
yang telah dikumpulkan dari berbagai 
sumber tersebut di atas. 
 Siswa menganalisis perbedaan dan 
persamaan dalam hal fungsi sosial, 
struktur teks, dan unsur kebahasaan 
dari berbagai (a) pesan singkat dan (b) 
Tugas menganalisis dan 
membuat (a) pesan 
singkat dan (b) 
pengumuman/ 
pemberitahuan (notice) 
untuk fungsi nyata. 
Observasi:   
(penilaian yang bertujuan 
untuk memberikan balikan 
secara lebih cepat) 
 Observasi terhadap 
tindakan siswa 
memahami dan 
menghasilkan (a) pesan 
singkat dan (b) 
pengumuman/ 
pemberitahuan (notice) 
sesuai fungsi sosialnya, 
di dalam dan di luar 
kelas. 
 Observasi terhadap 
kesungguhan, tanggung 
jawab, dan kerja sama 
siswa dalam proses 
pembelajaran di setiap 
tahapan. 
 Observasi terhadap 
kepedulian dan 
kepercayaan diri dalam 
melaksanakan 
komunikasi, di dalam 
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Kompetensi Dasar 
Materi Pokok/Materi 
Pembelajaran 
Kegiatan Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
membuat tampilan teks lebih 
menarik. 
 
pengumuman/ pemberitahuan (notice) 
yang telah dipelajari  tersebut di atas 
dengan yang ada di sumber-sumber 
lain, atau dengan yang digunakan 
dalam bahasa lain.  
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang fungsi 
sosial dan unsur kebahasaan yang 
digunakan. 
Mengkomunikasikan 
 Siswa membuat lebih banyak (a) pesan 
singkat dan (b) pengumuman/ 
pemberitahuan (notice) dalam bahasa 
Inggris untuk fungsi sosial nyata di 
kelas, sekolah, dan rumah. 
 Siswa berupaya berbicara secara lancar 
dengan ucapan, tekanan kata, intonasi 
yang benar dan menulis dengan ejaan 
dan tanda baca yang benar, serta tulisan 
yang jelas dan rapi. 
 Siswa membicarakan permasalahan 
yang dialami dalam membuat (a) pesan 
singkat dan (b) pengumuman/ 
pemberitahuan (notice) dan 
menuliskannya dalam jurnal belajar 
sederhana dalam bahasa Indonesia. 
dan di luar kelas. 
Penilaian diri: 
Pernyataan siswa secara 
tertulis dalam jurnal 
belajar sederhana 
berbahasa Indonesia 
tentang pengalaman 
belajar memahami dan 
membuat (a) pesan 
singkat dan (b) 
pengumuman/ 
pemberitahuan (notice), 
termasuk kemudahan dan 
kesulitannya. 
Portofolio 
 Kumpulan karya 
berbagai (a) pesan 
singkat dan (b) 
pengumuman/ 
pemberitahuan (notice) 
yang telah dibuat. 
 Kumpulan hasil analisis 
tentang beberapa 
berbagai (a) pesan 
singkat dan (b) 
pengumuman/ 
pemberitahuan (notice). 
3.14 Memahami fungsi 
sosial, struktur teks, 
dan unsur 
Teks naratif, berbentuk fabel 
pendek dan sederhana 
Mengamati 
 Siswa menyalin dengan tulisan tangan 
KRITERIA PENILAIAN 
 Tingkat pemahaman 
16 JP 
 
 Buku Teks 
wajib 
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Kompetensi Dasar 
Materi Pokok/Materi 
Pembelajaran 
Kegiatan Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
kebahasaan dari teks 
naratif  berbentuk 
fabel, sesuai dengan 
konteks 
penggunaannya  
4.18  Menangkap makna 
teks naratif lisan dan 
tulis, berbentuk fabel 
pendek dan sederhana 
penggunaannya  
 
Fungsi sosial  
Memperoleh hiburan, 
menghibur dan mengajarkan 
nilai-nilai luhur melalui cerita 
dengan tokoh binatang. 
Struktur text 
(gagasan utama dan 
informasi rinci) 
a. Memperkenalkan tokoh, 
tempat, waktu, terjadinya 
cerita (orientasi). 
b. Memberikan penilaian 
(evaluasi) tentang situasi 
dan kondisi terjadinya 
cerita. 
c. Memaparkan krisis yang 
terjadi terhadap tokoh 
utama (komplikasi) 
d. Memaparkan akhir cerita, di 
mana krisis berakhir 
(resolusi) dengan bahagia 
atau sedih 
e. Memberikan alasan atau 
komentar umum 
(reorientasi), opsional. 
Unsur kebahasaan 
(1) Tata bahasa: Simple Past 
tense, Past Continuous 
yang rapi beberapa fabel, pendek dan 
sederhana dari berbagai sumber, 
dengan menggunakan ejaan dan tanda 
baca dengan benar. 
 Siswa membaca dan mendengarkan 
fabel tersebut untuk memahami isi 
pesannya. 
 Dengan bimbingan guru, siswa 
mengidentifikasi fungsi sosialnya, 
struktur teks (termasuk a.l. gagasan 
utama dan informasi rinci) dari setiap 
fabel tersebut. 
Menanya 
Dengan bimbingan dan arahan guru, 
siswa menanyakan dan mempertanyakan 
tentang fungsi sosial, struktur teks, dan 
unsur kebahasaan dari setiap fabel 
tersebut.. 
Mengumpulkan Informasi 
 Secara kolaboratif, siswa mencari dan 
mengumpulan beberapa fabel pendek 
dan sederhana dari berbagai sumber, 
termasuk dari internet, film, koran, 
majalah, buku teks, dsb. 
 Siswa membaca rujukan dari berbagai 
sumber, termasuk buku teks, untuk 
mengetahui fungsi sosial, struktur 
teks, dan unsur kebahasaan dari fabel. 
 Siswa membaca semua fabel yang 
fungsi sosial teks teks 
naratif  berbentuk 
fabel, pendek dan 
sederhana. 
 Tingkat kelengkapan 
dan keruntutan 
pemahaman isi pesan 
fabel. 
 Tingkat ketepatan 
unsur kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, kerapihan tulisan 
tangan. 
 Sikap tanggung jawab, 
kerjasama, cinta damai, 
dan percaya diri yang 
menyertai tindakan 
memahami isi pesan 
fabel. 
 
CARA PENILAIAN: 
Kinerja (praktik) 
Menganalisis isi pesan 
fabel. 
Observasi:   
(penilaian yang bertujuan 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal/ 
transaksional  
dengan benar 
dan akurat 
 Contoh teks 
dari sumber 
otentik 
 Sumber dari 
internet, seperti: 
- www.dailyen
glish.com 
- http://america
nenglish.state
.gov/files/ae/r
esource_files 
- http://learnen
glish.britishc
ouncil.org/en/ 
- https://www.
google.com/ 
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Kompetensi Dasar 
Materi Pokok/Materi 
Pembelajaran 
Kegiatan Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
Tense 
(2) Kalimat langung dan 
tidak langsung 
(3) Kosa kata: tokoh 
binatang dalam fabel, 
tempat dan benda-benda 
terkait tokoh 
(4) Adverbia penghubung 
waktu: first, then, after 
that, before, at last, 
finally, dsb. 
(5) Adverbia dan frasa 
preposisional penunjuk 
waktu: a long time ago, 
one day, in the morning, 
the next day, 
immediately, dsb. 
(6) Penggunaan nominal 
singular dan plural secara 
tepat, dengan atau tanpa 
a, the, this, those, my, 
their, dsb secara tepat 
dalam frasa nominal  
(7) Ucapan, tekanan kata, 
intonasi 
(8) Ejaan dan tanda baca 
(9) Tulisan tangan 
Topik 
Cerita yang memberikan 
telah terkumpul tsb., secara lebih 
cermat dengan cara mengidentifikasi 
dan menyebutkan: 
- fungsi sosial setiap teks 
- tokoh, tempat, waktu, terjadinya 
cerita 
- krisis yang terjadi terhadap tokoh 
- akhir cerita di mana krisis berakhir 
- komentar atau penilaian umum 
tentang fabel (opsional, jika ada) 
- kosa kata, tata bahasa, ucapan, 
tekanan kata, ejaan, tanda baca 
yang digunakan 
Mengasosiasi 
 Siswa membandingkan fungsi sosial, 
struktur teks, dan unsur kebahasaan 
dari beberapa fabel yang telah 
dikumpulkan dari berbagai sumber 
tersebut di atas. 
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang hasil 
analisis mereka tentang fungsi sosial, 
struktur teks, dan unsur kebahasaan 
yang digunakan dalam fabel yang 
mereka baca.  
Mengkomunikasikan 
 Siswa menyampaikan beberapa fabel 
pendek dan sederhana yang telah 
untuk memberikan balikan 
secara lebih cepat) 
 Observasi terhadap 
tindakan siswa 
berusaha memahami 
dan menganalisis isi 
pesan fabel pendek dan 
sederhana. 
 Observasi terhadap 
kesungguhan, tanggung 
jawab, dan kerja sama 
siswa dalam proses 
pembelajaran di setiap 
tahapan. 
Penilaian diri: 
Pernyataan siswa secara 
tertulis dalam jurnal 
belajar sederhana 
berbahasa Indonesia 
tentang pengalaman 
belajar menganalisis fabel, 
termasuk kemudahan dan 
kesulitannya. 
Tes tertulis 
Membaca teks yang 
menuntut pemahaman 
tentang fabel. 
Portofolio 
 Kumpulan hasil analisis 
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Kompetensi Dasar 
Materi Pokok/Materi 
Pembelajaran 
Kegiatan Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
keteladanan tentang perilaku 
jujur, disiplin, percaya diri, 
kerjasama, dan bertanggung 
jawab. 
 
dibacanya kepada teman-temannya, 
dengan cara antara lain membacakan, 
menyalin dan menerbitkan di majalah 
dinding, bertanya jawab, membahas 
pandangan masing-masing tentang isi 
fabel, dsb. 
 Siswa berupaya membaca secara lancar 
dengan ucapan, tekanan kata, intonasi 
yang benar dan menulis dengan ejaan 
dan tanda baca yang benar, serta tulisan 
yang jelas dan rapi. 
 Siswa membicarakan permasalahan 
yang dialami dalam memahami fabel  
dan menuliskannya dalam jurnal 
belajar sederhana dalam bahasa 
Indonesia. 
tentang beberapa fabel 
yang telah dibuat. 
 Lembar soal dan hasil 
tes 
 
 
3.15 Memahami fungsi 
sosial dan unsur 
kebahasaan dalam 
lagu pesan dalam 
lagu. 
4.19 Menangkap makna  
lagu. 
 
Lagu pendek dan sederhana 
Fungsi sosial  
Memahami pesan moral lagu 
dan menghargai lagu sebagai 
karya seni  
Unsur kebahasaan 
(1) Kata, ungkapan, dan tata 
bahasa dalam karya seni 
berbentuk lagu. 
(2) Penggunaan nominal 
singular dan plural secara 
tepat, dengan atau tanpa 
a, the, this, those, my, 
Mengamati 
 Siswa menyalin dengan tulisan tangan 
beberapa lagu berbahasa Inggris sangat 
sederhana yang memberikan 
keteladanan atau menginspirasi di 
dalam buku koleksi lagunya. 
 Siswa berusaha memahami isi pesan 
lagu dengan menguasai unsur 
kebahasaan di dalamnya. 
 Hanya jika memungkinkan semuanya, 
siswa menyanyikan lagu-lagu tersebut. 
Menanya 
Dengan bimbingan dan arahan guru, 
KRITERIA PENILAIAN 
 Tingkat ketercapaian 
fungsi sosial lagu. 
 Tingkat kelengkapan 
dan keruntutan dalam 
memahami isi pesan 
lagu. 
 Tingkat ketepatan 
unsur kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, tulisan tangan. 
2 JP 
 
 Buku Teks 
wajib 
 Contoh lagu 
dalam 
CD/VCD/ 
DVD/kaset 
 Kumpulan lirik 
lagu 
 Sumber dari 
internet, seperti: 
- www.dailyen
glish.com 
- http://america
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Kompetensi Dasar 
Materi Pokok/Materi 
Pembelajaran 
Kegiatan Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
their, dsb secara tepat 
dalam frasa nominal  
(3) Ucapan, tekanan kata, 
intonasi 
(4) Ejaan dan tanda baca. 
(5) Tulisan tangan 
Topik 
Hal-hal yang memberikan 
keteladanan dan inspirasi 
untuk berperilaku peduli dan 
cinta damai. 
 
siswa menanyakan dan 
mempertanyakan isi pesan dan unsur 
kebahasaan yang digunakan. 
Mengumpulkan Informasi 
 Siswa membaca (dan jika 
memungkinkan, mendengarkan) salah 
satu lagu yang telah disalin. 
 Siswa menirukan membaca nyaring 
(dan jika memungkinkan, 
menyanyikan)  lagu tsb. 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri (isi 
pesan dan unsur kebahasaan) lagu tsb. 
 Siswa menuliskan pendapat dan 
perasaannya tentang isi lagu tsb. dalam 
buku koleksi lagunya. 
Mengasosiasi 
 Siswa membandingkan isi pesan dan 
unsur kebahasaan yang terdapat dalam 
beberapa lagu dalam buku koleksi 
lagunya tersebut di atas atau dengan 
lagu-lagu lain. 
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang pendapat 
dan perasaanya tentang lagu-lagu 
tersebut. 
Mengkomunikasikan 
 Siswa membacakan dan melaporkan 
 Sikap tanggung jawab, 
kerjasama, peduli, dan 
percaya diri yang 
menyertai pemaparan 
tentang isi pesan serta 
pendapat dan perasaan 
siswa tentang isi pesan 
lagu. 
 
CARA PENILAIAN: 
Kinerja (praktik) 
Tugas untuk menyebutkan 
isi pesan lagu secara 
singkat dan menyatakan 
kesan atau pendapatnya. 
Observasi:   
(penilaian yang bertujuan 
untuk memberikan balikan 
secara lebih cepat) 
 Observasi terhadap 
interaksi siswa 
berusaha memahami 
fungsi sosial dan unsur 
kebahasaan dalam lagu. 
 Observasi terhadap 
kesungguhan, tanggung 
jawab, dan kerja sama 
siswa dalam proses 
pembelajaran di setiap 
nenglish.state
.gov/files/ae/r
esource_files 
- http://learnen
glish.britishc
ouncil.org/en/ 
- http://www.m
yenglishpage
s.com/site_ph
p_files/lyrics
_and_songs.p
hp 
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Materi Pokok/Materi 
Pembelajaran 
Kegiatan Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
analisisnya tentang satu lagu lain 
pilihan sendiri dalam kerja kelompok, 
dengan cara menyebutkan isi pesan 
serta pendapat dan perasaannya tentang 
lagu tersebut. 
 Siswa berupaya membaca secara lancar 
dengan ucapan, tekanan kata, intonasi 
yang benar dan menulis dengan ejaan 
dan tanda baca yang benar, serta tulisan 
yang jelas dan rapi. 
 Siswa membicarakan permasalahan 
yang dialami dalam memahami isi lagu 
dan menuliskannya dalam jurnal 
belajar sederhana dalam bahasa 
Indonesia. 
tahapan. 
 Observasi terhadap 
kepedulian dan 
kepercayaan diri dalam 
melaksanakan 
komunikasi tentang 
lagu. 
Penilaian diri: 
Pernyataan siswa secara 
tertulis dalam jurnal 
belajar sederhana 
berbahasa Indonesia 
tentang pengalaman 
belajar memahami fungsi 
sosial dan unsur 
kebahasaan dalam lagu, 
termasuk kemudahan dan 
kesulitannya. 
Tes tertulis 
Membaca pemahaman 
tentang isi pesan lagu. 
Portofolio 
 Kumpulan lagu yang 
ditulis tangan 
 Kumpulan hasil 
analisis tentang 
beberapa lagu yang 
telah dibuat. 
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 Lembar soal dan hasil 
tes 
 
 
 
 
 Lesson Plan of Control Class 
School  : SMP N 1 Kampar Timur 
Class/Semester: VIII/2 
Time Allocated: 2x40 minutes 
Topic/Genre : Very Tired Day/ Recount Text 
Meeting : 1
st
 (first) 
Skill  : Writing 
A. Standard of competence 
To communicate the meaning in written form and simple short essay, in recount and 
narrative text to interact with the environment. 
B. Basic Competence 
To express the meaning and steps in simple essay fluently, accurately by using 
English to interact with the environment in recount or narrative text. 
C. Indicator of Learning 
1. Identify the meaning of recount text. 
2. Identify the generic structure of recount text.  
3. Identify the language feature of recount text. 
4. Write recount text. 
D. Learning Objectives 
1. Students are able to identify the meaning of recount text. 
2. Students are able to identify the generic structure of recount text. 
3. Students are able to identify the language feature of recount text.  
4. Students are able to write recount text 
E. Learning Material 
1. Definition of Recount text 
Recount is a text   which retells events or experiences in the past. 
2. The purpose of a recount is to list and describe past experiences by retelling 
events in the order in which they happened. Recounts are written to retell events 
with the purpose of either informing or entertaining their audience (or both). 
3. Generic structure 
 ● Orientation : tells who was involved, what happened, where the events took 
place, and when it happened. 
 ● Events : tell what happened in chronological sequence. 
 ● Re-orientation : consists of optional-closure of events/ending. 
4. Language future 
● Using the simple past tense, past continuous tense, past perfect tense and past 
perfect continuous tense. 
● Using temporal sequence, e.g. On Saturday, On Monday, On Sunday 
● Focus on specific participant, e.g. I (the writer) 
● Using the conjunctions, such as: then, before, after,etc, 
● Using action verb, e.g. went,stayed  
 
 
Orientation 
 
Events 
  
 
 
 
 
 
F. Learning Method 
Conventional Strategy 
G. Teaching Learning Activities 
a. Pre-Teaching 
 Greeting to students. 
 Checking the attendance list. 
    
Very Tired Day 
 
   Last tuesday was a busy day for me. I spent my time to do a lot of activities 
from my senior high school to my home. I had no time to take a rest. 
   First, at the morning, I went jogging. After that I went to school to study until 
3.00 pm. fom my school , I went to sanggarian sport hall to practice badminton 
until 8.00 pm. I practiced hard because that I felt very tired. After that, I went 
home. But when I would sleep, I remembered there was some homeworks that 
I had to do. I did my homeworks untill 11.40 pm. And finally I could take a rest 
in my bed. 
  Those activities made my day busy and I felt very tired. 
 
 Telling the objective of the lesson. 
b. While-Teaching 
 The teacher asks the students about recount text. 
 The teacher gives explanation about recount text. 
 The teacher shows a simple recount text to the students. 
 The teacher asks some students to read the text. 
 The teacher asks the students to be ready in doing writing activity. 
 Teacher motivates the students to write their experiences or kind of past 
event in the recount text form. 
 The teacher ask the students to collect their writing task 
c. Post-Teaching 
 Teacher makes the conclusion. 
 Teacher give feedback to the students. It can do by giving them 
homework. 
 Greeting 
H. Source and Media 
Students’ text book  
I. Assessment 
1. Technique: written test 
2. Instrument 
   Introductions! 
1. Write a simple recount text 
2. Consider to the organization,grammatical features, and mechanic of the text 
3. Time allocated 40 minutes 
 
 
 
 
 
 
            Assessment Aspects of Writing Recount Text 
  Aspect                               Range                              Criteria 
     Content                        30-27                       Excelent to Very Good 
                   26-22                      Good to Average 
                                             21-17                     Fair to Poor 
                                               16-13                      Very Poor  
    Organization                20-18                   Excellent to Very Good 
    17-14     Good to Average 
    13-10     Fair to Poor 
                  9-7     Very Poor 
    Vocabulary   20-18     Excellent to Very Good 
    17-14     Good to Average 
    13-10     Fair to Poor      
    9-7     Very Poor 
    Language Use  25-22     Excellent to Very Good   
     21-18    Good to Average 
    17-11     Fair to Poor      
    10-5    Very Poor 
    Mechanics  5    Excellent to Very Good   
     4     Good to Average  
    3     Fair to Poor       
    2     Very Poor 
    Total Score = 100 
 
 
   Kampar, 05 februari 2019 
 
The teacher of English                    Researcher  
 
   
ALSUFRI, S.Pd                  VIVI LESTARI 
 
  
 
 
 
 
 
 Lesson Plan of Control Class 
School  : SMP N 1 Kampar Timur 
Class/Semester: VIII/2 
Time Allocated: 2x40 minutes 
Topic/Genre : A Beautiful Day at Jakarta/ Recount Text 
Meeting : 2
nd
 (second) 
Skill  : Writing 
A. Standard of competence 
To communicate the meaning in written form and simple short essay, in recount and 
narrative text to interact with the environment 
B. Basic Competence 
To express the meaning and steps in simple essay fluently, accurately by using 
English to interact with the environment in recount or narrative text. 
C. Indicator of Learning 
1. Identify the meaning of recount text. 
2. Identify the generic structure of recount text.  
3. Identify the language feature of recount text. 
4. Write recount text. 
D. Learning Objectives 
1. Students are able to identify the meaning of recount text. 
2. Students are able to identify the generic structure of recount text. 
3. Students are able to identify the language feature of recount text.  
4. Students are able to write recount text 
E. Learning Material 
1. Definition of Recount text 
Recount is a text   which retells events or experiences in the past. 
2. The purpose of a recount is to list and describe past experiences by retelling 
events in the order in which they happened. Recounts are written to retell events 
with the purpose of either informing or entertaining their audience (or both). 
 3.  Generic structure 
 ● Orientation : tells who was involved, what happened, where the events took 
place, and when it happened. 
 ● Events : tell what happened in chronological sequence. 
 ● Re-orientation : consists of optional-closure of events/ending. 
4. Language future 
● Using the simple past tense, past continuous tense, past perfect tense and past 
perfect continuous tense. 
● Using temporal sequence, e.g. On Saturday, On Monday, On Sunday 
● Focus on specific participant, e.g. I (the writer) 
● Using the conjunctions, such as: then, before, after,etc, 
● Using action verb, e.g. went,stayed  
 
Orientation 
 
 
Events 
  
Re-
orientation 
 
 
 
F. Learning Method 
Conventional Strategy 
G. Teaching Learning Activities 
1. Pre-Teaching 
 Greeting to students 
    
A Beautiful Day at Jakarta 
 
   Last month, my familIy went to Jakarta. We visited many places there. 
   First, we visited we visited Ragunan Zoo. We saw many kinds of animals 
there such as lion, birds collection, butterfly collections, etc. We looked around 
in that Zoo, and also took pictures of those animals. Second, we visited Ancol 
Beach. The sun shone brightly and the scenery was very beautiful there. We 
felt the wind blew across to us. We also saw a lot of people in that beach. There 
werw many birds flew in the sky. Also, there were many sellers who sold many 
kinds of souvenirs. Then, we felt hungry, so we went to a restaurant. As soon 
as we finished our lunch, we decided to go home. 
   For me, that was a good moment because I could spend my time with my 
family. We really enjoyed it. 
 
  Checking the attendance list 
 Telling the objective of the lesson 
2. While-Teaching 
     ●   The teacher shows a simple recount text to the students. 
●   The teacher allows the students to asks their friend or open dictionary when 
they get difficult word.  
 The teacher asks some students to read the text. 
 The teacher asks the students to be ready in doing writing activity. 
 Teacher motivates the students to write their experiences or kind of past 
event in the recount text form. 
 The teacher ask the students to collect their writing task. 
3. Post-Teaching 
 Teacher makes the conclusion. 
 Teacher give feedback to the students. It can do by giving them homework. 
 Greeting 
H. Source and Media 
Students’ text book  
I. Assessment 
a. Technique: written test 
b. Instrument 
   Introductions! 
1. Write a simple recount text 
2. Consider to the organization,grammatical features, and mechanic of the text 
3. Time allocated 40 minutes 
 
 
 
 
 
            Assessment Aspects of Writing Recount Text 
  Aspect                               Range                              Criteria 
     Content                        30-27                       Excelent to Very Good 
                   26-22                      Good to Average 
                                             21-17                     Fair to Poor 
                                               16-13                      Very Poor  
    Organization                20-18                   Excellent to Very Good 
    17-14     Good to Average 
    13-10     Fair to Poor 
                  9-7     Very Poor 
    Vocabulary   20-18     Excellent to Very Good 
    17-14     Good to Average 
    13-10     Fair to Poor      
    9-7     Very Poor 
    Language Use  25-22     Excellent to Very Good   
     21-18    Good to Average 
    17-11     Fair to Poor      
    10-5    Very Poor 
    Mechanics  5    Excellent to Very Good   
     4     Good to Average  
    3     Fair to Poor       
    2     Very Poor 
    Total Score = 100 
 
 
   Kampar, 05 februari 2019 
 
The teacher of English                    Researcher  
 
   
ALSUFRI, S.Pd                  VIVI LESTARI 
 
 
 
 
 
 
 Lesson Plan of Control Class 
School  : SMP N 1 Kampar Timur 
Class/Semester: VIII/2 
Time Allocated: 2x40 minutes 
Topic/Genre : Being late/ Recount Text 
Meeting : 3
rd
 (third) 
Skill  : Writing 
A. Standard of competence 
To communicate the meaning in written form and simple short essay, in recount and 
narrative text to interact with the environment 
B. Basic Competence 
To express the meaning and steps in simple essay fluently, accurately by using 
English to interact with the environment in recount or narrative text. 
C. Indicator of Learning 
1. Identify the meaning of recount text. 
2. Identify the generic structure of recount text.  
3. Identify the language feature of recount text. 
4. Write recount text. 
D. Learning Objectives 
1. Students are able to identify the meaning of recount text. 
2. Students are able to identify the generic structure of recount text. 
3. Students are able to identify the language feature of recount text.  
4. Students are able to write recount text. 
E. Learning Material 
1. Definition of Recount text 
Recount is a text   which retells events or experiences in the past. 
2. The purpose of a recount is to list and describe past experiences by retelling events 
in the order in which they happened. Recounts are written to retell events with the 
purpose of either informing or entertaining their audience (or both). 
 3. Generic structure 
 ● Orientation : tells who was involved, what happened, where the events took 
place, and when it happened. 
 ● Events : tell what happened in chronological sequence. 
 ● Re-orientation : consists of optional-closure of events/ending. 
4. Language future 
● Using the simple past tense, past continuous tense, past perfect tense and past 
perfect continuous tense. 
● Using temporal sequence, e.g. On Saturday, On Monday, On Sunday 
● Focus on specific participant, e.g. I (the writer) 
● Using the conjunctions, such as: then, before, after,etc, 
     ● Using action verb, e.g. went,stayed 
 
 
Orientation 
 
Events 
 Re-
orientation 
 
 
 
 
F. Learning Method 
Conventional Strategy 
G. Teaching Learning Activities 
1. Pre-Teaching 
 Greeting to students 
    
Being Late 
 
   Last morning, Dinar, my roommate woke up late and she had to go to 
campus. 
   When she wanted to take her motorcycle, in fact she couldn’t move it 
because there were some motorcycles that blocked up her motorcycle. 
She tried to move all of the motorcycles, so that her motorcycle could move 
from the garage.But she couldn’do it. Then, she called Adel who had that 
motorcycle which blocked it up.  
   After that, her friend who had that motorcycle helped her. Finally, she could 
move her motorcycle and rode it to go to campus 
 Checking the attendance list 
 Telling the objective of the lesson 
2. While-Teaching 
     ●   The teacher shows a simple recount text to the students. 
●   The teacher allows the students to asks their friend or open dictionary when 
they get difficult word.  
 The teacher asks some students to read the text. 
 The teacher asks the students to be ready in doing writing activity. 
 Teacher motivates the students to write their experiences or kind of past 
event in the recount text form. 
 The teacher ask the students to collect their writing task. 
3. Post-Teaching 
 Teacher makes the conclusion. 
 Teacher give feedback to the students. It can do by giving them homework. 
 Greeting 
H. Source and Media 
Students’ text book   
I. Assessment 
a. Technique: written test 
b. Instrument 
   Introductions! 
1. Write a simple recount text 
2. Consider to the organization,grammatical features, and mechanic of the text 
3. Time allocated 40 minutes 
 
 
 
 
 
 
 
 
 
            Assessment Aspects of Writing Recount Text 
  Aspect                               Range                              Criteria 
     Content                        30-27                       Excelent to Very Good 
                   26-22                      Good to Average 
                                             21-17                     Fair to Poor 
                                               16-13                      Very Poor  
    Organization                20-18                   Excellent to Very Good 
    17-14     Good to Average 
    13-10     Fair to Poor 
                  9-7     Very Poor 
    Vocabulary   20-18     Excellent to Very Good 
    17-14     Good to Average 
    13-10     Fair to Poor      
    9-7     Very Poor 
    Language Use  25-22     Excellent to Very Good   
     21-18    Good to Average 
    17-11     Fair to Poor      
    10-5    Very Poor 
    Mechanics  5    Excellent to Very Good   
     4     Good to Average  
    3     Fair to Poor       
    2     Very Poor 
    Total Score = 100 
 
 
     Kampar, 05 februari 2019 
 
The teacher of English                    Researcher  
 
   
ALSUFRI, S.Pd                  VIVI LESTARI 
 
 
 
 
 
 Lesson Plan of Control Class 
School  : SMP N 1 Kampar Timur 
Class/Semester: VIII/2 
Time Allocated: 2x40 minutes 
Topic/Genre : My Holiday In Bandung/ Recount Text 
Meeting : 4
th
 (fourth) 
Skill  : Writing 
A. Standard of competence 
To communicate the meaning in written form and simple short essay, in recount and 
narrative text to interact with the environment 
B. Basic Competence 
To express the meaning and steps in simple essay fluently, accurately by using 
English to interact with the environment in recount or narrative text. 
C. Indicator of Learning 
1. Identify the meaning of recount text. 
2. Identify the generic structure of recount text.  
3. Identify the language feature of recount text. 
4. Write recount text. 
D. Learning Objectives 
1. Students are able to identify the meaning of recount text. 
2. Students are able to identify the generic structure of recount text. 
3. Students are able to identify the language feature of recount text.  
4. Students are able to write recount text. 
E. Learning Material 
1. Definition of Recount text 
Recount is a text   which retells events or experiences in the past. 
2. The purpose of a recount is to list and describe past experiences by retelling 
events in the order in which they happened. Recounts are written to retell  
 
 events with the purpose of either informing or entertaining their audience (or 
both). 
3. Generic structure 
 ● Orientation : tells who was involved, what happened, where the events took 
place, and when it happened. 
 ● Events : tell what happened in chronological sequence. 
 ● Re-orientation : consists of optional-closure of events/ending. 
4. Language future 
● Using the simple past tense, past continuous tense, past perfect tense and past 
perfect continuous tense. 
● Using temporal sequence, e.g. On Saturday, On Monday, On Sunday 
● Focus on specific participant, e.g. I (the writer) 
● Using the conjunctions, such as: then, before, after,etc, 
     ● Using action verb, e.g. went,stayed 
 
 
 
Orientation 
 
Events 
              
Re-
orientation   
 
 
 
F. Learning Method 
Conventional Strategy 
 
    
My Holiday In Bandung 
 
    Last holiday, I went to Bandung with my friends, Asep. we spent our holiday 
there. we went to bandung by bus. The bus schedule from Indramayu was at 
07.00 AM and arrived in Bandung at 11.30 AM  
   In the first day, we went to Bandung zoo. The ticket price was only Rp 
30.000. The animals collection there were very complete. In the next day, we 
went to geological museum and talked with the guide about geology. It made 
us understood about geology. we saw rocks collection there. After that, I went 
to Bandung bus station because we had to go home to Indaramayu.  
   My holiday in Bandung was only two days but It made me happy.  
 
 
 
 G. Teaching Learning Activities 
1. Pre-Teaching 
 Greeting to students 
 Checking the attendance list 
 Telling the objective of the lesson 
2. While-Teaching 
●    The teacher shows a simple recount text to the students. 
●   The teacher allows the students to asks their friend or open dictionary when 
they get difficult word.  
 The teacher asks some students to read the text. 
 The teacher asks the students to be ready in doing writing activity. 
 Teacher motivates the students to write their experiences or kind of past 
event in the recount text form. 
 The teacher ask the students to collect their writing task. 
3. Post-Teaching 
  Teacher makes the conclusion. 
  Teacher give feedback to the students. It can do by giving them homework. 
  Greeting 
H. Source and Media 
Students’ text book  
I. Assessment 
a. Technique: written test 
b. Instrument 
   Introductions! 
1. Write a simple recount text 
2. Consider to the organization,grammatical features, and mechanic of the text 
3. Time allocated 40 minutes 
 
 
 
 
 
            Assessment Aspects of Writing Recount Text 
  Aspect                               Range                              Criteria 
     Content                        30-27                       Excelent to Very Good 
                   26-22                      Good to Average 
                                             21-17                     Fair to Poor 
                                               16-13                      Very Poor  
    Organization                20-18                   Excellent to Very Good 
    17-14     Good to Average 
    13-10     Fair to Poor 
                  9-7     Very Poor 
    Vocabulary   20-18     Excellent to Very Good 
    17-14     Good to Average 
    13-10     Fair to Poor      
    9-7     Very Poor 
    Language Use  25-22     Excellent to Very Good   
     21-18    Good to Average 
    17-11     Fair to Poor      
    10-5    Very Poor 
    Mechanics  5    Excellent to Very Good   
     4     Good to Average  
    3     Fair to Poor       
    2     Very Poor 
    Total Score = 100 
 
 
  Kampar, 05 februari 2019 
 
The teacher of English                    Researcher  
 
   
ALSUFRI, S.Pd                  VIVI LESTARI 
                          
 
 
 
 
 Lesson Plan of Control Class 
School  : SMP N 1 Kampar Timur 
Class/Semester: VIII/2 
Time Allocated: 2x40 minutes 
Topic/Genre : Went Camping/ Recount Text 
Meeting : 5
th
 (fifth) 
Skill  : Writing 
A. Standard of competence 
To communicate the meaning in written form and simple short essay, in recount 
and narrative text to interact with the environment 
B. Basic Competence 
To express the meaning and steps in simple essay fluently, accurately by using 
English to interact with the environment in recount or narrative text. 
C. Indicator of Learning 
1. Identify the meaning of recount text. 
2. Identify the generic structure of recount text.  
3. Identify the language feature of recount text. 
4. Write recount text. 
D. Learning Objectives 
1. Students are able to identify the meaning of recount text. 
2. Students are able to identify the generic structure of recount text. 
3. Students are able to identify the language feature of recount text.  
4. Students are able to write recount text. 
E. Learning Material 
1.  Definition of Recount text 
Recount is a text   which retells events or experiences in the past. 
2. The purpose of a recount is to list and describe past experiences by retelling 
events in the order in which they happened. Recounts are written to retell events 
with the purpose of either informing or entertaining their audience (or both) 
 3. Generic structure 
 ● Orientation : tells who was involved, what happened, where the events took 
place, and when it happened. 
 ● Events : tell what happened in chronological sequence. 
 ● Re-orientation : consists of optional-closure of events/ending. 
4. Language future 
● Using the simple past tense, past continuous tense, past perfect tense and past 
perfect continuous tense. 
● Using temporal sequence, e.g. On Saturday, On Monday, On Sunday 
● Focus on specific participant, e.g. I (the writer) 
    ● Using the conjunctions, such as: then, before, after,etc, 
    ● Using action verb, e.g. went,stayed 
 
 
 
Orientation 
 
 
Events                
 
Re-
orientation   
 
 
 
F. Learning Method 
       Conventional Strategy 
 
    
Went Camping 
   Last sunday, my friends and I went camping on the mountain. We went to 
Palutungan, Kuningan. The spot was near from our town. It was about one hour 
to get there. We choose Palutungan because it was not too far from our home. 
  We prepared everything before went to Palutungan. We brought cooking 
utensils and the food from home, clothes, camera, guitar, etc. We went there by 
motorcycles. 
  On the first day, we sat up the tent on the camping area. The air was so fresh 
there. We took a bath on the waterfall. The waterfall was called curug Putri.    
After played at waterfall, we felt hungry. Then, we cooked the food for the 
lunch and had lunch together. The first night of our camping, the air was so 
cold, we made a campfire, sang songs together and after we slept. We used 
sleeping bag when we slept to make our body still in warm condition. 
   On the second day, we had some activities. We, tried to go fishing in the river 
near the waterfall but we got a shoe. After that, we packed everything we 
bought. we cleaned the area  
   We made a memory by taking photos together in front of a waterfall and then 
went home happily. We felt very tired. 
 
 G. Teaching Learning Activities 
1. Pre-Teaching 
 Greeting to students 
 Checking the attendance list 
 Telling the objective of the lesson 
2. While-Teaching 
●    The teacher shows a simple recount text to the students. 
●   The teacher allows the students to asks their friend or open dictionary when 
they get difficult word.  
 The teacher asks some students to read the text. 
 The teacher asks the students to be ready in doing writing activity. 
 Teacher motivates the students to write their experiences or kind of past 
event in the recount text form. 
 The teacher ask the students to collect their writing task. 
3. Post-Teaching 
● Teacher makes the conclusion. 
  ● Teacher give feedback to the students. It can do by giving them 
homework. 
  Greeting 
H. Source and Media 
      Students’ text book  
I. Assessment 
a. Technique: written test 
b. Instrument 
      Introductions! 
1. Write a simple recount text 
2. Consider to the organization,grammatical features, and mechanic of the text 
3. Time allocated 40 minutes 
 
 
 
 
            Assessment Aspects of Writing Recount Text 
  Aspect                               Range                              Criteria 
     Content                        30-27                       Excelent to Very Good 
                   26-22                      Good to Average 
                                             21-17                     Fair to Poor 
                                               16-13                      Very Poor  
    Organization                20-18                   Excellent to Very Good 
    17-14     Good to Average 
    13-10     Fair to Poor 
                  9-7     Very Poor 
    Vocabulary   20-18     Excellent to Very Good 
    17-14     Good to Average 
    13-10     Fair to Poor      
    9-7     Very Poor 
    Language Use  25-22     Excellent to Very Good   
     21-18    Good to Average 
    17-11     Fair to Poor      
    10-5    Very Poor 
    Mechanics  5    Excellent to Very Good   
     4     Good to Average  
    3     Fair to Poor       
    2     Very Poor 
    Total Score = 100 
 
 
    Kampar, 05 februari 2019 
 
The teacher of English                    Researcher  
 
   
ALSUFRI, S.Pd                  VIVI LESTARI 
 
 
 
 
 
 Lesson Plan of Control Class 
School  : SMP N 1 Kampar Timur 
Class/Semester: VIII/2 
Time Allocated: 2x40 minutes 
Topic/Genre : My First Experience to Drive a car/ Recount Text 
 
Meeting : 6
th
 (sixth) 
Skill  : Writing 
A. Standard of competence 
To communicate the meaning in written form and simple short essay, in recount 
and narrative text to interact with the environment 
B.  Basic Competence 
To express the meaning and steps in simple essay fluently, accurately by using 
English to interact with the environment in recount or narrative text. 
C.  Indicator of Learning 
1. Identify the meaning of recount text. 
2. Identify the generic structure of recount text.  
3. Identify the language feature of recount text. 
4. Write recount text. 
D. Learning Objectives 
1. Students are able to identify the meaning of recount text. 
2. Students are able to identify the generic structure of recount text. 
3. Students are able to identify the language feature of recount text.  
4. Students are able to write recount text. 
E. Learning Material 
1.  Definition of Recount text 
Recount is a text   which retells events or experiences in the past. 
2. The purpose of a recount is to list and describe past experiences by retelling 
events in the order in which they happened. Recounts are written to retell events 
with the purpose of either informing or entertaining their audience (or both). 
 3. Generic structure 
 ● Orientation : tells who was involved, what happened, where the events took 
place, and when it happened. 
 ● Events : tell what happened in chronological sequence. 
 ● Re-orientation : consists of optional-closure of events/ending. 
4. Language future 
● Using the simple past tense, past continuous tense, past perfect tense and past 
perfect continuous tense. 
● Using temporal sequence, e.g. On Saturday, On Monday, On Sunday 
● Focus on specific participant, e.g. I (the writer) 
    ● Using the conjunctions, such as: then, before, after,etc, 
    ● Using action verb, e.g. went,stayed 
 
 
Orientation 
 
 
 
Events 
            
 
Re-
orientation   
 
 
 
F.  Learning Method 
Conventional Strategy 
    
My First Experience to Drive a car 
 
 
   Last year, when I was twenty years old, my oldest brother bought a car. That 
was Honda jazz RS.  
   I wanted to know how to drive it. I persuaded my oldest brother to teach me 
to drive the car.But, my brother refused my request. He promised that he would 
teach me to drive the car about three or four years later, but I still whimpered. 
Finally, my brother accepted my request and he wanted to teach me to drive a 
car.Three days later, my brother and i went to the field to teach me how to 
drive a car. My brother was very patient to give me some directions. I was very 
nervous because that was my first time to drive a car . One week later, my 
family visited my grandmother in Bandung, about 4 hours from my home. 
Because that, I was alone at home. So, I had a opportunity to drive a car alone. 
I drove about 6 km but after that I got nervous and I lost my control because 
the street was narrow and I crashed the wall. 
   After that I called my brother by phone to tell him about the accident. I 
imagined my brother would be angry. But the reality was exactly on the 
contrary, my brother was not angry. He just gave me some advices and since 
that accident, I promised I would always ask my brothre’s permission to drive 
him car. 
 
 
 G. Teaching Learning Activities 
1. Pre-Teaching 
 Greeting to students 
 Checking the attendance list 
 Telling the objective of the lesson 
2. While-Teaching 
●    The teacher shows a simple recount text to the students. 
●   The teacher allows the students to asks their friend or open dictionary when 
they get difficult word.  
 The teacher asks some students to read the text. 
 The teacher asks the students to be ready in doing writing activity. 
 Teacher motivates the students to write their experiences or kind of past 
event in the recount text form. 
 The teacher ask the students to collect their writing task. 
3. Post-Teaching 
● Teacher makes the conclusion. 
  ● Teacher give feedback to the students. It can do by giving them 
homework. 
  Greeting 
H. Source and Media 
      Students’ text book  
I. Assessment 
a. Technique: written test 
b. Instrument 
      Introductions! 
1. Write a simple recount text 
2. Consider to the organization,grammatical features, and mechanic of the text 
3. Time allocated 40 minutes 
 
 
 
 
            Assessment Aspects of Writing Recount Text 
  Aspect                               Range                              Criteria 
     Content                        30-27                       Excelent to Very Good 
                   26-22                      Good to Average 
                                             21-17                     Fair to Poor 
                                               16-13                      Very Poor  
    Organization                20-18                   Excellent to Very Good 
    17-14     Good to Average 
    13-10     Fair to Poor 
                  9-7     Very Poor 
    Vocabulary   20-18     Excellent to Very Good 
    17-14     Good to Average 
    13-10     Fair to Poor      
    9-7     Very Poor 
    Language Use  25-22     Excellent to Very Good   
     21-18    Good to Average 
    17-11     Fair to Poor      
    10-5    Very Poor 
    Mechanics  5    Excellent to Very Good   
     4     Good to Average  
    3     Fair to Poor       
    2     Very Poor 
    Total Score = 100 
 
 
          Kampar, 05 februari 2019 
 
The teacher of English                    Researcher  
 
   
ALSUFRI, S.Pd                  VIVI LESTARI 
 
                          
 
 
 
 Lesson Plan of Experimental Class 
School  : SMP N 1 Kampar Timur 
Class/Semester: VIII/2 
Time Allocated: 2x40 minutes 
Topic/Genre : Very Tired Day/ Recount Text 
Meeting : 1
st
 (first) 
Skill  : Writing 
A. Standard of competence 
To communicate the meaning in written form and simple short essay, in recount and 
narrative text to interact with the environment. 
B. Basic Competence 
To express the meaning and steps in simple essay fluently, accurately by using 
English to interact with the environment in recount or narrative text. 
C. Indicator of Learning 
1. Identify the meaning of recount text. 
2. Identify the generic structure of recount text.  
3. Identify the language feature of recount text. 
4. Write recount text. 
D. Learning Objectives 
1. Students are able to identify the meaning of recount text. 
2. Students are able to identify the generic structure of recount text. 
3. Students are able to identify the language feature of recount text.  
4. Students are able to write recount text 
E. Learning Material 
1. Definition of Recount text 
Recount is a text   which retells events or experiences in the past. 
2. The purpose of a recount is to list and describe past experiences by retelling 
events in the order in which they happened. Recounts are written to retell events 
with the purpose of either informing or entertaining their audience (or both) 
3. Generic structure 
 ● Orientation : tells who was involved, what happened, where the events took 
place, and when it happened. 
 ● Events : tell what happened in chronological sequence. 
 ● Re-orientation : consists of optional-closure of events/ending. 
4. Language future 
● Using the simple past tense, past continuous tense, past perfect tense and past 
perfect continuous tense. 
● Using temporal sequence, e.g. On Saturday, On Monday, On Sunday 
● Focus on specific participant, e.g. I (the writer) 
● Using the conjunctions, such as: then, before, after,etc, 
● Using action verb, e.g. went,stayed  
 
 
Orientation 
 
Events 
  
 
 
 
 
 
 
 
    
Very Tired Day 
 
   Last tuesday was a busy day for me. I spent my time to do a lot of activities 
from my senior high school to my home. I had no time to take a rest. 
   First, at the morning, I went jogging. After that I went to school to study until 
3.00 pm. fom my school , I went to sanggarian sport hall to practice badminton 
until 8.00 pm. I practiced hard because that I felt very tired. After that, I went 
home. But when I would sleep, I remembered there was some homeworks that 
I had to do. I did my homeworks untill 11.40 pm. And finally I could take a rest 
in my bed. 
  Those activities made my day busy and I felt very tired. 
 
 F. Learning Method 
Think-Pair Share Strategy 
G. Teaching Learning Activities 
a. Pre-Teaching 
 Greeting to students. 
 Checking the attendance list. 
 Telling the objective of the lesson. 
b. While-Teaching 
 The teacher asks the students about recount text. 
 The teacher gives explanation about recount text. 
 Teacher guides the students relating the topic with their own background 
knowledge and experiences with some questions. For example:”do you 
have experience?”, “what experience do you have?”, “was it unforgottable 
experience for you?”. 
 The teacher ask the students to think about the question with their own 
background knowledge. 
 The students think the answer, students begin working with their partner to 
answer the question. 
 The students, are guided by the teacher to share their answer with the 
whole class.  
 The teacher asks the students to be ready in doing writing activity. 
 The teacher ask the students to submit  their writing task. 
c. Post-Teaching 
 Teacher makes the conclusion. 
 Teacher give feedback to the students. It can do by giving them 
homework. 
 Greeting 
H. Source and Media 
Students’ text book  
I. Assessment 
1. Technique: written test 
 2. Instrument 
   Introductions! 
1. Write a simple recount text 
2. Consider to the organization,grammatical features, and mechanic of the text 
3. Time allocated 40 minutes 
           Assessment Aspects of Writing Recount Text 
  Aspect                               Range                              Criteria 
     Content                        30-27                       Excelent to Very Good 
                   26-22                      Good to Average 
                                             21-17                     Fair to Poor 
                                               16-13                      Very Poor  
    Organization                20-18                   Excellent to Very Good 
    17-14     Good to Average 
    13-10     Fair to Poor 
                  9-7     Very Poor 
    Vocabulary   20-18     Excellent to Very Good 
    17-14     Good to Average 
    13-10     Fair to Poor      
    9-7     Very Poor 
    Language Use  25-22     Excellent to Very Good   
     21-18    Good to Average 
    17-11     Fair to Poor      
    10-5    Very Poor 
    Mechanics  5    Excellent to Very Good   
     4     Good to Average  
    3     Fair to Poor       
    2     Very Poor 
    Total Score = 100 
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Lesson Plan of Experimental Class 
School  : SMP N 1 Kampar Timur 
Class/Semester: VIII/2 
Time Allocated: 2x40 minutes 
Topic/Genre : A Beautiful Day at Jakarta/ Recount Text 
Meeting : 2
nd
 (second) 
Skill  : Writing 
A. Standard of competence 
To communicate the meaning in written form and simple short essay, in recount and 
narrative text to interact with the environment 
B. Basic Competence 
To express the meaning and steps in simple essay fluently, accurately by using 
English to interact with the environment in recount or narrative text. 
C. Indicator of Learning 
1. Identify the meaning of recount text. 
2. Identify the generic structure of recount text.  
3. Identify the language feature of recount text. 
4. Write recount text. 
D. Learning Objectives 
1. Students are able to identify the meaning of recount text. 
2. Students are able to identify the generic structure of recount text. 
3. Students are able to identify the language feature of recount text.  
4. Students are able to write recount text 
E. Learning Material 
1. Definition of Recount text 
Recount is a text   which retells events or experiences in the past. 
 
 
 2. The purpose of a recount is to list and describe past experiences by retelling 
events in the order in which they happened. Recounts are written to retell events 
with the purpose of either informing or entertaining their audience (or both) 
3.  Generic structure 
 ● Orientation : tells who was involved, what happened, where the events took 
place, and when it happened. 
 ● Events : tell what happened in chronological sequence. 
 ● Re-orientation : consists of optional-closure of events/ending. 
4. Language future 
● Using the simple past tense, past continuous tense, past perfect tense and past 
perfect continuous tense. 
● Using temporal sequence, e.g. On Saturday, On Monday, On Sunday 
● Focus on specific participant, e.g. I (the writer) 
● Using the conjunctions, such as: then, before, after,etc, 
● Using action verb, e.g. went,stayed  
 
Orientation 
 
 
Events 
  
Re-
orientation 
 
 
 
F. Learning Method 
Think-Pair Share Strategy 
    
A Beautiful Day at Jakarta 
 
   Last month, my familIy went to Jakarta. We visited many places there. 
   First, we visited we visited Ragunan Zoo. We saw many kinds of animals 
there such as lion, birds collection, butterfly collections, etc. We looked around 
in that Zoo, and also took pictures of those animals. Second, we visited Ancol 
Beach. The sun shone brightly and the scenery was very beautiful there. We 
felt the wind blew across to us. We also saw a lot of people in that beach. There 
werw many birds flew in the sky. Also, there were many sellers who sold many 
kinds of souvenirs. Then, we felt hungry, so we went to a restaurant. As soon 
as we finished our lunch, we decided to go home. 
   For me, that was a good moment because I could spend my time with my 
family. We really enjoyed it. 
 
 G. Teaching Learning Activities 
1. Pre-Teaching 
 Greeting to students 
 Checking the attendance list 
 Telling the objective of the lesson 
2. While-Teaching 
 Teacher guides the students relating the topic with their own background 
knowledge and experiences with some questions. For example:”do you have 
experience?”, “what experience do you have?”, “was it unforgottable 
experience for you?”. 
 The teacher ask the students to think about the question with their own 
background knowledge. 
 The students think the answer, students begin working with their partner to 
answer the question. 
 The students, are guided by the teacher to share their answer with the whole 
class.  
 The teacher asks the students to be ready in doing writing activity. 
 The teacher ask the students to submit  their writing task. 
3. Post-Teaching 
 Teacher makes the conclusion. 
 Teacher give feedback to the students. It can do by giving them homework. 
 Greeting 
H. Source and Media 
Students’ text book  
I. Assessment 
a. Technique: written test 
b. Instrument 
   Introductions! 
1. Write a simple recount text 
2. Consider to the organization,grammatical features, and mechanic of the text 
3. Time allocated 40 minutes 
 
            Assessment Aspects of Writing Recount Text 
  Aspect                               Range                              Criteria 
     Content                        30-27                       Excelent to Very Good 
                   26-22                      Good to Average 
                                             21-17                     Fair to Poor 
                                               16-13                      Very Poor  
    Organization                20-18                   Excellent to Very Good 
    17-14     Good to Average 
    13-10     Fair to Poor 
                  9-7     Very Poor 
    Vocabulary   20-18     Excellent to Very Good 
    17-14     Good to Average 
    13-10     Fair to Poor      
    9-7     Very Poor 
    Language Use  25-22     Excellent to Very Good   
     21-18    Good to Average 
    17-11     Fair to Poor      
    10-5    Very Poor 
    Mechanics  5    Excellent to Very Good   
     4     Good to Average  
    3     Fair to Poor       
    2     Very Poor 
    Total Score = 100 
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 Lesson Plan of Experimental Class 
School  : SMP N 1 Kampar Timur 
Class/Semester: VIII/2 
Time Allocated: 2x40 minutes 
Topic/Genre : Being late/ Recount Text 
Meeting : 3
rd
 (third) 
Skill  : Writing 
A. Standard of competence 
To communicate the meaning in written form and simple short essay, in recount and 
narrative text to interact with the environment 
B. Basic Competence 
To express the meaning and steps in simple essay fluently, accurately by using 
English to interact with the environment in recount or narrative text. 
C. Indicator of Learning 
1. Identify the meaning of recount text. 
2. Identify the generic structure of recount text.  
3. Identify the language feature of recount text. 
4. Write recount text. 
D. Learning Objectives 
1. Students are able to identify the meaning of recount text. 
2. Students are able to identify the generic structure of recount text. 
3. Students are able to identify the language feature of recount text.  
4. Students are able to write recount text. 
E. Learning Material 
1. Definition of Recount text 
Recount is a text   which retells events or experiences in the past. 
 
 
 
 2. The purpose of a recount is to list and describe past experiences by retelling events 
in the order in which they happened. Recounts are written to retell events with the 
purpose of either informing or entertaining their audience (or both). 
3. Generic structure 
  ● Orientation : tells who was involved, what happened, where the events took 
place, and when it happened. 
●  Events : tell what happened in chronological sequence. 
●  Re-orientation : consists of optional-closure of events/ending. 
4. Language future 
● Using the simple past tense, past continuous tense, past perfect tense and past 
perfect continuous tense. 
● Using temporal sequence, e.g. On Saturday, On Monday, On Sunday 
● Focus on specific participant, e.g. I (the writer) 
● Using the conjunctions, such as: then, before, after,etc, 
     ● Using action verb, e.g. went,stayed 
 
 
Orientation 
 
Events 
 Re-
orientation 
 
 
 
 
F. Learning Method 
Think-Pair Share Strategy 
 
    
Being Late 
 
   Last morning, Dinar, my roommate woke up late and she had to go to 
campus. 
   When she wanted to take her motorcycle, in fact she couldn’t move it 
because there were some motorcycles that blocked up her motorcycle. 
She tried to move all of the motorcycles, so that her motorcycle could move 
from the garage.But she couldn’do it. Then, she called Adel who had that 
motorcycle which blocked it up.  
   After that, her friend who had that motorcycle helped her. Finally, she could 
move her motorcycle and rode it to go to campus 
 G. Teaching Learning Activities 
1. Pre-Teaching 
 Greeting to students 
 Checking the attendance list 
 Telling the objective of the lesson 
2. While-Teaching 
 ● Teacher guides the students relating the topic with their own background 
knowledge and experiences with some questions. For example:”do you 
have experience?”, “what experience do you have?”, “was it unforgottable 
experience for you?”. 
 The teacher ask the students to think about the question with their own 
background knowledge. 
 The students think the answer, students begin working with their partner to 
answer the question. 
 The students, are guided by the teacher to share their answer with the 
whole class.  
 The teacher asks the students to be ready in doing writing activity. 
 The teacher ask the students to submit  their writing task. 
3. Post-Teaching 
 Teacher makes the conclusion. 
 Teacher give feedback to the students. It can do by giving them homework. 
 Greeting 
H. Source and Media 
Students’ text book   
I. Assessment 
a. Technique: written test 
b. Instrument 
   Introductions! 
1. Write a simple recount text 
2. Consider to the organization,grammatical features, and mechanic of the text 
3. Time allocated 40 minutes 
 
            Assessment Aspects of Writing Recount Text 
  Aspect                               Range                              Criteria 
     Content                        30-27                       Excelent to Very Good 
                   26-22                      Good to Average 
                                             21-17                     Fair to Poor 
                                               16-13                      Very Poor  
    Organization                20-18                   Excellent to Very Good 
    17-14     Good to Average 
    13-10     Fair to Poor 
                  9-7     Very Poor 
    Vocabulary   20-18     Excellent to Very Good 
    17-14     Good to Average 
    13-10     Fair to Poor      
    9-7     Very Poor 
    Language Use  25-22     Excellent to Very Good   
     21-18    Good to Average 
    17-11     Fair to Poor      
    10-5    Very Poor 
    Mechanics  5    Excellent to Very Good   
     4     Good to Average  
    3     Fair to Poor       
    2     Very Poor 
    Total Score = 100 
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Lesson Plan of Experimental Class 
School  : SMP N 1 Kampar Timur 
Class/Semester: VIII/2 
Time Allocated: 2x40 minutes 
Topic/Genre : My Holiday In Bandung/ Recount Text 
Meeting : 4
th
 (fourth) 
Skill  : Writing 
A. Standard of competence 
To communicate the meaning in written form and simple short essay, in recount and 
narrative text to interact with the environment 
B. Basic Competence 
To express the meaning and steps in simple essay fluently, accurately by using 
English to interact with the environment in recount or narrative text. 
C. Indicator of Learning 
1. Identify the meaning of recount text. 
2. Identify the generic structure of recount text.  
3. Identify the language feature of recount text. 
4. Write recount text. 
D. Learning Objectives 
1. Students are able to identify the meaning of recount text. 
2. Students are able to identify the generic structure of recount text. 
3. Students are able to identify the language feature of recount text.  
4. Students are able to write recount text. 
E. Learning Material 
1. Definition of Recount text 
Recount is a text   which retells events or experiences in the past. 
2. The purpose of a recount is to list and describe past experiences by retelling 
events in the order in which they happened. Recounts are written to retell  
 
 events with the purpose of either informing or entertaining their audience (or 
both). 
3. Generic structure 
 ● Orientation : tells who was involved, what happened, where the events took 
place, and when it happened. 
 ● Events : tell what happened in chronological sequence. 
 ● Re-orientation : consists of optional-closure of events/ending. 
4. Language future 
● Using the simple past tense, past continuous tense, past perfect tense and past 
perfect continuous tense. 
● Using temporal sequence, e.g. On Saturday, On Monday, On Sunday 
● Focus on specific participant, e.g. I (the writer) 
● Using the conjunctions, such as: then, before, after,etc, 
     ● Using action verb, e.g. went,stayed 
 
 
 
Orientation 
 
Events 
              
Re-
orientation   
 
 
 
F. Learning Method 
Think-Pair Share Strategy 
 
    
My Holiday In Bandung 
 
    Last holiday, I went to Bandung with my friends, Asep. we spent our holiday 
there. we went to bandung by bus. The bus schedule from Indramayu was at 
07.00 AM and arrived in Bandung at 11.30 AM  
   In the first day, we went to Bandung zoo. The ticket price was only Rp 
30.000. The animals collection there were very complete. In the next day, we 
went to geological museum and talked with the guide about geology. It made 
us understood about geology. we saw rocks collection there. After that, I went 
to Bandung bus station because we had to go home to Indaramayu.  
   My holiday in Bandung was only two days but It made me happy.  
 
 
 
 G. Teaching Learning Activities 
1. Pre-Teaching 
 Greeting to students 
 Checking the attendance list 
 Telling the objective of the lesson 
2. While-Teaching 
 Teacher guides the students relating the topic with their own background 
knowledge and experiences with some questions. For example:”do you 
have experience?”, “what experience do you have?”, “was it unforgottable 
experience for you?”. 
 The teacher ask the students to think about the question with their own 
background knowledge. 
 The students think the answer, students begin working with their partner to 
answer the question. 
 The students, are guided by the teacher to share their answer with the 
whole class.  
 The teacher asks the students to be ready in doing writing activity. 
 The teacher ask the students to submit  their writing task. 
3. Post-Teaching 
  Teacher makes the conclusion. 
  Teacher give feedback to the students. It can do by giving them homework. 
  Greeting 
H. Source and Media 
Students’ text book  
I. Assessment 
a. Technique: written test 
b. Instrument 
   Introductions! 
1. Write a simple recount text 
2. Consider to the organization,grammatical features, and mechanic of the text 
3. Time allocated 40 minutes 
 
            Assessment Aspects of Writing Recount Text 
  Aspect                               Range                              Criteria 
     Content                        30-27                       Excelent to Very Good 
                   26-22                      Good to Average 
                                             21-17                     Fair to Poor 
                                               16-13                      Very Poor  
    Organization                20-18                   Excellent to Very Good 
    17-14     Good to Average 
    13-10     Fair to Poor 
                  9-7     Very Poor 
    Vocabulary   20-18     Excellent to Very Good 
    17-14     Good to Average 
    13-10     Fair to Poor      
    9-7     Very Poor 
    Language Use  25-22     Excellent to Very Good   
     21-18    Good to Average 
    17-11     Fair to Poor      
    10-5    Very Poor 
    Mechanics  5    Excellent to Very Good   
     4     Good to Average  
    3     Fair to Poor       
    2     Very Poor 
    Total Score = 100 
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 Lesson Plan of Experimental Class 
School  : SMP N 1 Kampar Timur 
Class/Semester: VIII/2 
Time Allocated: 2x40 minutes 
Topic/Genre : Went Camping/ Recount Text 
Meeting : 5
th
 (fifth) 
Skill  : Writing 
A. Standard of competence 
To communicate the meaning in written form and simple short essay, in recount 
and narrative text to interact with the environment 
B. Basic Competence 
To express the meaning and steps in simple essay fluently, accurately by using 
English to interact with the environment in recount or narrative text. 
C. Indicator of Learning 
1. Identify the meaning of recount text. 
2. Identify the generic structure of recount text.  
3. Identify the language feature of recount text. 
4. Write recount text. 
D. Learning Objectives 
1. Students are able to identify the meaning of recount text. 
2. Students are able to identify the generic structure of recount text. 
3. Students are able to identify the language feature of recount text.  
4. Students are able to write recount text. 
E. Learning Material 
1.  Definition of Recount text 
Recount is a text   which retells events or experiences in the past. 
2. The purpose of a recount is to list and describe past experiences by retelling 
events in the order in which they happened. Recounts are written to retell events 
with the purpose of either informing or entertaining their audience (or both) 
 3. Generic structure 
 ● Orientation : tells who was involved, what happened, where the events took 
place, and when it happened. 
 ● Events : tell what happened in chronological sequence. 
 ● Re-orientation : consists of optional-closure of events/ending. 
4. Language future 
● Using the simple past tense, past continuous tense, past perfect tense and past 
perfect continuous tense. 
● Using temporal sequence, e.g. On Saturday, On Monday, On Sunday 
● Focus on specific participant, e.g. I (the writer) 
    ● Using the conjunctions, such as: then, before, after,etc, 
    ● Using action verb, e.g. went,stayed 
 
 
 
Orientation 
 
 
Events                
 
Re-
orientation   
 
 
 
F. Learning Method 
       Think-Pair Share Strategy 
 
    
Went Camping 
   Last sunday, my friends and I went camping on the mountain. We went to 
Palutungan, Kuningan. The spot was near from our town. It was about one hour 
to get there. We choose Palutungan because it was not too far from our home. 
  We prepared everything before went to Palutungan. We brought cooking 
utensils and the food from home, clothes, camera, guitar, etc. We went there by 
motorcycles. 
  On the first day, we sat up the tent on the camping area. The air was so fresh 
there. We took a bath on the waterfall. The waterfall was called curug Putri.    
After played at waterfall, we felt hungry. Then, we cooked the food for the 
lunch and had lunch together. The first night of our camping, the air was so 
cold, we made a campfire, sang songs together and after we slept. We used 
sleeping bag when we slept to make our body still in warm condition. 
   On the second day, we had some activities. We, tried to go fishing in the river 
near the waterfall but we got a shoe. After that, we packed everything we 
bought. we cleaned the area  
   We made a memory by taking photos together in front of a waterfall and then 
went home happily. We felt very tired. 
 
 G. Teaching Learning Activities 
1. Pre-Teaching 
 Greeting to students 
 Checking the attendance list 
 Telling the objective of the lesson 
2. While-Teaching 
 Teacher guides the students relating the topic with their own background 
knowledge and experiences with some questions. For example:”do you 
have experience?”, “what experience do you have?”, “was it unforgottable 
experience for you?”. 
 The teacher ask the students to think about the question with their own 
background knowledge. 
 The students think the answer, students begin working with their partner to 
answer the question. 
 The students, are guided by the teacher to share their answer with the 
whole class.  
 The teacher asks the students to be ready in doing writing activity. 
 The teacher ask the students to submit  their writing task. 
3. Post-Teaching 
● Teacher makes the conclusion. 
  ● Teacher give feedback to the students. It can do by giving them 
homework. 
  Greeting 
H. Source and Media 
      Students’ text book  
I. Assessment 
a. Technique: written test 
b. Instrument 
      Introductions! 
1. Write a simple recount text 
2. Consider to the organization,grammatical features, and mechanic of the text 
3. Time allocated 40 minutes 
            Assessment Aspects of Writing Recount Text 
  Aspect                               Range                              Criteria 
     Content                        30-27                       Excelent to Very Good 
                   26-22                      Good to Average 
                                             21-17                     Fair to Poor 
                                               16-13                      Very Poor  
    Organization                20-18                   Excellent to Very Good 
    17-14     Good to Average 
    13-10     Fair to Poor 
                  9-7     Very Poor 
    Vocabulary   20-18     Excellent to Very Good 
    17-14     Good to Average 
    13-10     Fair to Poor      
    9-7     Very Poor 
    Language Use  25-22     Excellent to Very Good   
     21-18    Good to Average 
    17-11     Fair to Poor      
    10-5    Very Poor 
    Mechanics  5    Excellent to Very Good   
     4     Good to Average  
    3     Fair to Poor       
    2     Very Poor 
    Total Score = 100 
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 Lesson Plan of Experimental Class 
School  : SMP N 1 Kampar Timur 
Class/Semester: VIII/2 
Time Allocated: 2x40 minutes 
Topic/Genre : My First Experience to Drive a car/ Recount Text 
 
Meeting : 6
th
 (sixth) 
Skill  : Writing 
A. Standard of competence 
To communicate the meaning in written form and simple short essay, in recount 
and narrative text to interact with the environment 
B.  Basic Competence 
To express the meaning and steps in simple essay fluently, accurately by using 
English to interact with the environment in recount or narrative text. 
C.  Indicator of Learning 
1. Identify the meaning of recount text. 
2. Identify the generic structure of recount text.  
3. Identify the language feature of recount text. 
4. Write recount text. 
D. Learning Objectives 
1. Students are able to identify the meaning of recount text. 
2. Students are able to identify the generic structure of recount text. 
3. Students are able to identify the language feature of recount text.  
4. Students are able to write recount text. 
E. Learning Material 
1.  Definition of Recount text 
Recount is a text   which retells events or experiences in the past. 
2. The purpose of a recount is to list and describe past experiences by retelling 
events in the order in which they happened. Recounts are written to retell events 
with the purpose of either informing or entertaining their audience (or both). 
 3. Generic structure 
 ● Orientation : tells who was involved, what happened, where the events took 
place, and when it happened. 
 ● Events : tell what happened in chronological sequence. 
 ● Re-orientation : consists of optional-closure of events/ending. 
4. Language future 
● Using the simple past tense, past continuous tense, past perfect tense and past 
perfect continuous tense. 
● Using temporal sequence, e.g. On Saturday, On Monday, On Sunday 
● Focus on specific participant, e.g. I (the writer) 
    ● Using the conjunctions, such as: then, before, after,etc, 
    ● Using action verb, e.g. went,stayed 
 
 
Orientation 
 
 
 
Events 
            
 
Re-
orientation   
 
 
 
F.  Learning Method 
       Think-Pair Share Strategy 
    
My First Experience to Drive a car 
 
 
   Last year, when I was twenty years old, my oldest brother bought a car. That 
was Honda jazz RS.  
   I wanted to know how to drive it. I persuaded my oldest brother to teach me 
to drive the car.But, my brother refused my request. He promised that he would 
teach me to drive the car about three or four years later, but I still whimpered. 
Finally, my brother accepted my request and he wanted to teach me to drive a 
car.Three days later, my brother and i went to the field to teach me how to 
drive a car. My brother was very patient to give me some directions. I was very 
nervous because that was my first time to drive a car . One week later, my 
family visited my grandmother in Bandung, about 4 hours from my home. 
Because that, I was alone at home. So, I had a opportunity to drive a car alone. 
I drove about 6 km but after that I got nervous and I lost my control because 
the street was narrow and I crashed the wall. 
   After that I called my brother by phone to tell him about the accident. I 
imagined my brother would be angry. But the reality was exactly on the 
contrary, my brother was not angry. He just gave me some advices and since 
that accident, I promised I would always ask my brothre’s permission to drive 
him car. 
 
 
 G. Teaching Learning Activities 
1. Pre-Teaching 
 Greeting to students 
 Checking the attendance list 
 Telling the objective of the lesson 
2. While-Teaching 
 Teacher guides the students relating the topic with their own background 
knowledge and experiences with some questions. For example:”do you 
have experience?”, “what experience do you have?”, “was it unforgottable 
experience for you?”. 
 The teacher ask the students to think about the question with their own 
background knowledge. 
 The students think the answer, students begin working with their partner to 
answer the question. 
 The students, are guided by the teacher to share their answer with the 
whole class.  
 The teacher asks the students to be ready in doing writing activity. 
 The teacher ask the students to submit  their writing task. 
3. Post-Teaching 
● Teacher makes the conclusion. 
  ● Teacher give feedback to the students. It can do by giving them 
homework. 
  Greeting 
H. Source and Media 
      Students’ text book  
I. Assessment 
a. Technique: written test 
b. Instrument 
      Introductions! 
1. Write a simple recount text 
2. Consider to the organization,grammatical features, and mechanic of the text 
3. Time allocated 40 minutes 
            Assessment Aspects of Writing Recount Text 
  Aspect                               Range                              Criteria 
     Content                        30-27                       Excelent to Very Good 
                   26-22                      Good to Average 
                                             21-17                     Fair to Poor 
                                               16-13                      Very Poor  
    Organization                20-18                   Excellent to Very Good 
    17-14     Good to Average 
    13-10     Fair to Poor 
                  9-7     Very Poor 
    Vocabulary   20-18     Excellent to Very Good 
    17-14     Good to Average 
    13-10     Fair to Poor      
    9-7     Very Poor 
    Language Use  25-22     Excellent to Very Good   
     21-18    Good to Average 
    17-11     Fair to Poor      
    10-5    Very Poor 
    Mechanics  5    Excellent to Very Good   
     4     Good to Average  
    3     Fair to Poor       
    2     Very Poor 
    Total Score = 100 
 
 
          Kampar, 05 februari 2019 
 
The teacher of English                    Researcher  
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RESEARCH INSTRUMENT 
ABILITY IN WRITING TEST 
(Pre-test) 
Respondent : The eight grade students of SMPN 1 Kampar Timur 
Directions : 
1. This test is for a scientific research only 
2. You should spend about 40 minutes on this test 
Introductions : 
a. Write your name in the spaces at the top of your paper  
b. Choose one of the interesting topic below:  
 ● When I did Holiday 
 ●  When I was sick 
c. Write at least 150  words, consisting of orientation, events, and re-
orientation 
d. Write clearly in pen or pencil. You may make alterations, but make 
sure you work is easy to read 
e. Thank you for participation in doing this test 
 
 
 
 
 
 
 
RESEARCH INSTRUMENT 
WRITING TEXT ABILITY TEST 
(Post-Test) 
Respondent :  The eight grade students of SMPN 1 Kampar Timur 
Directions: 
1. This test is for a scientific research only 
2. You should spend about 40 minutes on this test 
Introductions:  
a. Write your name in the spaces at the top of your paper  
b. Choose one interesting topic below: 
  ● My Unforgettable Experience 
 ● My Brithday 
c. Write at least 150  words, consisting of orientation, events, and re-
orientation 
d. Write clearly in pen or pencil. You may make alterations, but make 
sure you work is easy to read 
e. Thank you for participation in doing this test 
 
 





























